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Abstract 
The human development in Vietnam after more than 30 years of renovation (Doi Moi) 

is not yet fully integrated into the global culture, failing to measure up to the standards 

of the developed nations within the UNO community. While some socio-cultural and 

economic indicators are now comparable to those of developed economies, the 
Vietnamese society experiences challenges in the area of holistic human development. 

Among the hindrances standing behind the slow pace of the Human Development 

Index in Vietnam today are degrading morality, feelings and experiences of 

estrangement (alienation), sub-optimal or even deviant values, declining faith 
(understood broadly), weak education, a lack of human approach in medicine, and 

cultural festivals boasting themselves as being “without culture.” Reflecting on the 

necessity to face the grievous ethical and behavioral issues in the contemporary 

Vietnamese society, the author finds it necessary to study the human development 
orientation of a number of countries around the world in order to identify and then 

apply the learned lessons in the Vietnamese context. The article stresses the 

importance of personality and its development as one of the primary goals of human 

education. 
Key words: principles of education, goals of education, Vietnamese development, 

philosophy of education, personality 

 

Introduction  

In the modern world, the human person and human society become an important 

target of social development, the core of socio-economic development strategies. 
Therefore, the development of each country is assessed not only on the basis of 

economic development, the GDP of each country or per-capita income of each 

country. The development of each nation is also assessed based on the Human 

Development Index (HDI) achieved by the given country. The Human Development 
Index is used by the United Nations to assess the development level of countries 

around the world, on a scale of 0 to 1. Accordingly, the country with the higher HDI 

is up close to 1, the people in that country have a higher standard of living. The 

human development index is assessed in three basic dimensions: GNI / person (The 
gross national income GNI per capita is calculated based on purchasing power parity 

conversion rates in US dollars); level of education attainment (the number of years of 

people’s schooling); accessibility to quality health care (the lifespan of people).  

In this article, the author approaches the human development from an educational and 
philosophical perspective. Education is here understood as crucial to the development 

of human capital, being one of the three key inputs (together with social capital and 

physical capital) that contribute to the economic development of each country. 

Therefore, countries are still looking not only for models and orientations for 
educational development but also for the kind of philosophy of education that would 

be most conducive to stated educational, social, and moral goals. How to develop 

education, what virtues and skills do various agents of the educational process need to 

concentrate on to help people behave and interact most effectively with their social 
environment, and to take responsibilities for the natural environment and the planet in 

general? Human education has a broad framework, including moral education, 

personality education, and quality education. Our study will explore the orientation 
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and practice of some typical Asian and Western countries in the area of human 
education in the 21st century, as well as outline general concepts and philosophical 

starting points in the human education in Vietnam. Based on this analysis, some 

suggestions are drawn for future educational and human development in Vietnam. 

 
Research Methods 

Studying the importance of personality in the context of human education as it is (and 

as it should be) implemented in Vietnam today while taking into account the global 

experience, requires an interdisciplinary scientific approach. Besides analyzing the 
social and educational environments in contemporary Vietnam, the author will reflect 

on relevant ethical and philosophical issues. The analysis will be complemented by 

comparison and synthesis in a dialectical way to facilitate for a comprehensive 

approach to the given research topic. 
 

The Realities of the Human Education Orientation in Selected Asian Countries 

The reason, we choose two Asian countries (Korea and Singapore) is because the 

achievements in education and economic development of these two countries are 
highly appreciated and desirable. Besides, due to Korea’s and Singapore’s geographic 

vicinity to Vietnam, their experience can bring useful insights and inspirations for 

Vietnam. 

 
South Korea 

Korea is a country with a highly developed education, which is one of the 

fundamental causes of the “Miracle on the Han River” admired by the whole world. 

Korea has a special geographical position with many similarities to Vietnam. It 
borders with the mainland of China from the East, while Vietnam borders with China 

from the South. Due to this geographical feature, both countries have many 

similarities both in history, culture as well as in understanding the nature of the human 

being. Both have been dominated by China in the past and have been strongly 
influenced by culture and religion from China, which is characterized by the 

introduction of Buddhism and Confucianism into the territories under its influence. 

With the characteristics of a coherent and hierarchical society, Korea has attached 

special importance to human development, in order to develop the human capital for 
the economic development process, creating impressive results. Behind the rapid 

growth of Korea is the fact that the country has paid focused attention to education, 

especially building science and technology capabilities, achieving the goal of 

decreasing the technological gap with the leading Western countries and Japan. Korea 
strives and focuses on promoting the tripartite model in teaching students at all levels, 

beginning from kindergarten: (1) educational competency focused on cognition and 

intelligence, (2) physical competency and (3) ethical competency. In its education 

system, Korea also attaches great importance to creative experimental curriculum with 
two directions, encompassing both science and liberal education. The Korean 

personality development program comprises 20 values in four categories of life, 

including: 

- (a) Each individual: respect the lives of others, honesty, sincerity, independence, and 
moderation 

- (b) In the family, for the neighbors, in the school: every person needs to the filial 

piety and harmony; politeness, cooperation and education on the love of the school 

and the homeland. 
- (c) For society: the human being needs to be educated and equipped with the spirit 

of law observance; care, protection and preserve of the environment; education on 

thinking and discretion; community awareness education. 
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- (d) For country and nation: Educate patriotism, love for the nation and humanity; 
educate the security awareness, peace and reunification (Roh 2004). 

 

 
Table 1: Range of Rank on the PISA 2006 Science Scale 
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Since 2006, Korea has made great efforts in pushing forth needed educational reforms 
and implemented new adjustments in its educational program. According to the most 

recent reform content of 2015, the modern school system in Korea consists of six 

years of elementary school, three years of junior high school and three years of high 

school (Vietnam Institute of Educational Sciences 2008:180-186). The students are 
required to attend elementary and middle school without paying for any educational 

expenses, except for a small fee called the “School Activity Support Fee”. This fee 

varies in each school. According to the international student assessment program - 

initiated and directed by the Organization for Economic Cooperation and 
Development (OECD) - Korea' scientific education has currently been ranked third in 

the world and it is higher that the OECD's average level (VNExpress 2018).  

Although there are many achievements that can legitimately be admired, education in 

Korea also has some challenging issues to cope with, such as school violence, and 
fierce competition for getting the best grades in schools. In particular, after the sinking 

of Sewol ferry in April 2014, which killed 304 people, mainly 11th graders, there 

emerged a strong criticism within Korean society claiming that this crisis showed an 

acute disrespect for life and a serious lack of humanity and morality. Therefore, Korea 
adopted a new Act on Education – the Character Education Promotion Act No. 13004, 

14396 and 15233 which came into effect in July 2015 with amendments in 2016 and 

2017), focusing on the lessons of “psychology development and necessary attitude to 

live together with others and in harmony with nature”, as well as on the core ethical 
values: politeness, filial piety, honesty, responsibility, respect, caring, communication 

and cooperation (Korea Law Translation Center 2019). 

According to the content of the most recent reform in 2015, the ideology and 

educational goals were encapsulated in the concept of Hongik Ingan (the founding 
spirit of the first dynasty in Korean history). Accordingly, the goal of education in 

Korea is to support all people to improve their individual personalities and to develop 

their competency in order to achieve independent living and to attain a high level of 

citizens’ democratic awareness, which could participate in building a democratic state 
and promote the prosperity of humankind. The "smart" education strategy in Korea 

aimed to improve competitiveness, raising the quality of education in Korea to match 

the top 10 countries with the most advanced education systems in the world by 2015 

and the top three in the world by 2025. Korea’s 2015 educational reforms upheld the 
goal of personality education, including:  

- An independent person who can create his own identity and serve his future life, 

based on comprehensive growth and development; 

- Distinct individual can create new things through the application of ideas and 
implement them in a spirit of resilience, based on the basic knowledge and skills; 

- A delicate person shall have respect for the development of human culture, based on 

cultural competency and pluralistic values; 

- A democratic citizen can interact with the world with a sense of community and 
know how to live with others in the same spirit of care and sharing (Theo 2012).  

In order to achieve these goals, the education reform in Korea has identified the core 

skills needed to be developed by primary and secondary education, including: 

- (1) Self-management competency: the ability to self-guide life brings its own 
identity and confidence, with the basic competencies needed in life and career. 

- (2) Knowledge/ information ownership competency: the ability to gain knowledge 

and information from diverse resources to solve in a rational direction; 

- (3) Creative thinking competency: the ability to create new things based on the 
integration of knowledge, skills and experience from various professional fields; 

- (4) Aesthetic-emotional competency: the ability to discover and evaluate meaning 

and value of life based on empathy towards others and cultural sensitivity; 
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- (5) Communication competency: the ability to effectively express thoughts and 
emotions in different situations, to listen attentively and respect the opinions of others; 

- (6) Civil competency: the ability to actively participate in ongoing community 

development activities, possessing the values and attitudes required to become a 

closely integrated member of the local, national and global community. (Theo 2012) 
To adapt to the rapid changes in the world, especially in technology, South Korea 

makes great efforts to build a learning society (or ‘knowledge-based’ society), giving 

prominence to the role of education with the new emphasis on character formation. To 

help in this effort, Korea promulgated the Lifelong Education Act (1999), highlighting 
the four pillars as a lifelong learning platform: (1) Learning to know, (2) Learning to 

do, (3) Learning to live together and (4) Learning to be. In the fourth National 

Lifelong Learning Promotion Plan (2018-2022), in the context of what we have now 

come to call Industry 4.0, human creativity and integrated competency are the core 
components, conducive to growth motivation and technological innovation. In 

addition, lifelong learning also appears to be the most effective welfare policy to 

minimize social stratification with its detrimental (and ever-increasing) gap between 

the rich and the poor. Lifelong learning is considered an effective circulating triangle 
between the three pillars of “Growth – Employment – Welfare” that the Korean 

government is aiming at. The government’s determination to create equitable 

educational opportunities and provide high-quality services is in line with Korea’s 

fundamental welfare policies to minimize the existing social and economic 
inequalities. 

 

Singapore 

Singapore is a young nation in East Asia. Its history started being written after 
Singapore had been separated from the Federation of Malaysia in 1965. This former 

British colony has since become a trading gateway of the region with high growth and 

rising living standards. The island nation of Singapore is characterized by a multi-

ethnic, multi-cultural and multi-religious society. The Singaporean population is very 
diverse with many ethnic groups including: the Chinese with 77%, the Malaysians 

with 14%, the Indians with 8%, and the remaining 1% are the immigrants from other 

origins. It is also a country with a large number of foreign immigrant workers. 

According to the Singaporean Government's forecast, the immigrants will account for 
50% of Singapore's population by 2030.  

As a small island nation, Singapore always faces numerous challenges, such as lack of 

natural resources, food safety issues, geopolitical considerations, etc. Confronted with 

these challenges, the Singaporean government decided to invest in its people by 
giving them the best possible education. In fact, Singapore’s education is considered a 

“top national policy.” On May 17, 1997, Deputy Prime Minister Lee Hsien Loong 

officially launched the National Education Program to enhance national unity and 

inspire the national identity among the students and young Singaporeans. The 
National Education Program emphasizes the island nation's core values of meritocracy, 

ethnic and religious harmony, and inventiveness. 

Since the 1990s, Singapore has been one of the leading countries globally in building 

“the core competencies of the 21st century” (the so-called ‘21CC’) and in 
implementing educational reforms aimed at the “teaching less, learning more” 

principle to increase the proactivity of the students (Salas-Pilco 2013). Singapore’s 

Ministry of Education 2009 Education Reform Program outlines four target outcomes 

for students including: 
- Independent and confident individuals: To have a strong sense of right and 

wrong aspects, adaptation and persistence, be insightful in assessment, 

independent thinking and criticism, effective communication; 
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- Self-reliant and self-directed individuals: To take responsibility for their 
own learning, know how to ask questions, reflect and persist in pursuing 

their learning; 

- To become an active contributor: to work effectively in a team or group, 

implement their ideas, calculate risks, create and strive for their 
achievements; 

- To educate individuals to become dedicated citizens: to connect with 

Singapore, have a strong citizen awareness and take an active role to 

improve the better surrounding life.  
As far as human personality education is concerned, the island nation's educational 

program focuses on five ranges (Roh 2004) including: 

- To build personality: to promote the strength of personality and inter-

personal skills; 
- Family relations: to respect family life; 

- Community spirit: to promote the sense of belongings and caring for the 

community; 

- Our country, our heritage: to increase our commitment to building our 
country and increasing our ability to appreciate our culture and religion; 

- Challenges ahead: to raise awareness about the future challenges that the 

country faces with and which may undermine the people’s beliefs in their 

country. 

 

 
Figure 1: Five ranges of human personality education (Roh 2004) 

 

Following the educational reform goals of 2009, the Framework for the 21st Century 
Competencies and the students’ results have been also introduced by the island nation 

for the year 2010 and have continued to grow in the recent years. This framework has 

three layers: the first layer consists of 6 central core values of the Singaporeans 

(Respect, responsibility, resilience, integrity, care, harmony); the second layer is 5 
social emotional capacities (Self-awareness, Self-Management, Social Awareness, 

relationship management, and responsible decision-making); The third outer layer is 
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the emerging core competencies in the 21st century that respond to the rapidly 
changing world, including: (1) civil capacity, global awareness and inter-cultural 

skills; (2)Critical and creative thinking; (3) Communication and information skills; 

Outmost are the last 4 goals for each Singaporean student including the cultivation of 

a confident and independent individual, who is a self-reliant learner, dedicated citizen 
and active contributor. 

In order to educate the generation of citizens, form new personalities, and equip them 

with new competencies, the island nation attaches great importance to the teachers. 

This pertains closely to having an appropriate teaching model. In 2012, the Singapore 
promulgated a Teachers’ Professional Development Model to encourage the teachers 

to study lifelong and have a prosperous, stable personal life (Hairon - Dimmock 2012). 

Thanks to effective and positive policies, these leading reforms have brought 

Singapore a high-ranking position in education, ICT readiness, healthy business 
environment, and recognition within the global innovation index (to mention but a 

few successes). 

 

Education Principles and Goals in Selected Western Countries 
Due to the different geographical, natural and cultural characteristics, especially the 

strong influence of the enlightenment culture and Judeo-Christian heritage, education 

in the Western countries has different emphases from the Asian countries. To 

illustrate this point, we have chosen two outstanding representatives from the West, 
the United States and France. France is known as the cradle of the modern European 

Culture, liberal thought and the revolution. The United States is a country that has 

significantly developed the quintessence of liberal thought, bringing it to a new level. 

The socio-cultural environment of the US has thus become a breeding ground for the 
emergence of new values and corresponding political, cultural and educational 

procedures that were no longer bound by the cultural traditions and class stratification 

of the European countries (Valco, 2018).  

 
The United States of America 

The human education’s foundation in the United States comes largely from the British 

and the European continental education systems (mainly German). However, this rich 

heritage was adapted and developed by influential scholars and politicians on the 
American continent, such as Benjamin Franklin (1706-1790), Horace Mann (1796-

1859) and William McGuffey (1800-1873) (Watz, 2011). As a president who laid the 

foundation for the United States, Franklin had a great influence on many areas of 

American life. In terms of education, he was a pioneer to promote the development of 
higher education institutions, fostering a consistent education system that paid special 

attention to moral education in public schools. Mann was the most influential scholar 

in personality development of the early American education with a focus on the 

physical, psychological and spiritual development of young Americans. He 
emphasized the principles of morality, fairness and longing for truth, patriotism, 

mercy and tolerance, alertness, industry, frugality, purity, moderation and modesty 

and virtues needed to beautify society and the inner character of the people (Downs, 

1974). McGuffey, on the other hand, used the historical materials from poetry, 
speeches, and stories to help students imagine the desirable ethical principles and 

values in practice and outline human connections with the physical world. In 

McGuffey’s views, appropriate literary materials can encourage children to have a 

spirit of hard work, self-discipline, kindness, perseverance (Berger, 2000). It is these 
great men who have laid the foundations for the development of education in the 

United States. 

The early educational programs consisted primarily of activities organized by 

churches and social associations, such as Young Men’s Christian Association (YMCA) 
and Boy Scouts of America (BSA). In particular, the YMCA created holistic 
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programs that simultaneously develop the spiritual, mental and physical dimensions of 
the human person. In a similar fashion, BSA promotes the so-called 12 Scout laws 

with the goal of building a personality of trustworthiness, loyalty, kindness, 

friendliness, politeness, obedience, fun, thriftiness, courageousness, cleanliness and 

veneration, vowing to take responsibility before God and the country and comply with 
the Scout Law to help others at all times and to keep the person strong in one’s 

physical constitution, alert in one’s mental capacities, and frank in morality (Macleod, 

1983; Watz, 2011). These programs, however, though naturally focused on 

developing basic knowledge and skills (like literacy) are also specifically focused on 
developing moral and religious education. This may create a gap between real life 

needs and challenges on the one hand and the set educational priorities on the other. 

Therefore, the situation of a more secularized and scientifically/technologically 

advanced society has required educational programs that would be more universal and 
applicable (Nguyen, 2012). 

The United States is characterized by its liberal approach to educational requirements, 

that is, by not imposing a general education program nationwide. Each state within the 

US determines their own appropriate programs for their territory. Therefore, the 
popular personality education programs such as Heartwood Program, CharacterCount, 

Center for 4th and 5thRs were developed on a state rather than national level. 

Specifically, the Heartwood program focuses on seven basic universal virtues: 

Courage, Loyalty, Justice, Respect, Hope, Honesty, and Love (Carnegie Mellon 
University 2018). Meanwhile, the CharacterCount program offers 6 personality pillars 

including: Trustworthiness, Respect, Responsibility, Fairness, Caring, and Citizenship 

(Marden Lodge 2018). The Center for the 4th and 5thRs is generally available in 

schools. Mr. Lickona, the Program Manager, presents 10 basic characteristics 
included in the Program: (1) Wisdom; (2) Justice; (3) Fortitude; (4) Self-control; (5) 

Love; (6) Positive attitude; (7) Hard work; (8) Integrity; (9) Gratitude; (10) Humility 

(Lickona 2003:2-3). 

The United States does not have a unified educational program with the goal to 
develop the pupils’ civic personality, morality, and sense of responsibility, and it lacks 

a generally accepted key framework of students’ skills. This appears to be an 

ambivalent situation. On the one hand, the liberalized education market provides 

creative space for many actors to develop innovative approaches to education; on the 
other hand, it is difficult to oversee and manage the desirable educational outcomes to 

match any national criteria. To develop a generally accepted framework, the Federal 

government has proposed the Common Core State Standards Initiative that requires 

learners to be prepared with the required skills and knowledge to collaborate and 
compete with others inside and outside the United States. To meet the standard of 

skills and expertise, the US government also offers a series of common assessment 

certificates such as GRE and SAT or career certificates in each field to provide the 

needed assessment of students when they enter in the labor market or a university. 
The United States is also the initiator of the key competencies framework building 

programs required for the 21st century. The most prominent is the framework of 

Partnership for 21st Century Skills (also known as P21) used widely in building the 

skills required for students, and workers in general. Under this framework, from 
children at the kindergarten level to 12th graders, the pupils need to master 9 main 

subjects, explore 5 interdisciplinary contents and develop three kinds of skills to 

prepare themselves for their careers and life successes. 
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Information and 

communication 

technology competence 

Learning and 

creative skills 

Life and career skills 

Information competence 
Communication 

competence 

ICT competence 

Innovation and 
Creation 

Critical thinking 

and problem solving 

Communication 
Cooperation 

Flexibility and adaptability 
Innovation and self-direction 

Social and intercultural skills 

Productivity and 

accountability 
Leadership and responsibility 

skill 

Table 2: Framework of Partnerships for the 21st century skills 

 

The United States National Research Council, meanwhile, defines the framework for 

deep learning in the 21st century that includes three areas of skills – cognitive, 
personal, and interpersonal – with the goals of deep learning and lifelong learning. 

The areas and skills are listed in the following Table: 

 

Cognitive scope Personal scope Interpersonal scope 

Critical thinking 

Information 

competency 

Arguments and 
disputation 

Creation 

studiousness 

Work ethics 

Dedication 

Ability to self-assess 
positive aspects 

Communication 

Co-operation 

Responsibility 

Conflict resolution 

Table 3: Framework of Deep Learning and the 21st Skills of The United States 

National Research Council 

 

P21 is by far the most popular and widely applied educational program, not only in 
the United States but also in many countries around the world. 

 

France 

France is considered the cradle of modern liberal thought and revolutionary ideas. 
France is also a land of highly sophisticated culture, which finds its expression in 

many aspects from the arts to ordinary human life. France is one of the European 

centers of literature and art with exquisite cuisine, architecture and fashion all of 

which are quintessential to the world of human culture. France’s fundamental values 
are shown by the three stripes on its national flag that symbolize the three basic 

democratic principles: freedom, equality, brotherhood/charity (liberte, egalite, 

fraternite) and secularism (the so-called laicite).  

The goal of every French is to preserve the republic with the ideal of “freedom, 
equality and charity”. Other human values then stem from these three foundational 

principles/values. Accordingly, freedom means respect for oneself and the freedom of 

others; justice is the elimination of discrimination and respect for differences; charity 

emphasizes the role of unity, togetherness and solidarity. These three core values are 
reflected in three goals of personality education: (1) democratic virtues and republic; 

(2) individual and collective responsibility; (3) critical thinking and reasoning 

practiced through conversations and debates.   

The core competencies affected by education for building in France have the 
application of European framework standards. The core competency for lifelong 

learning was laid out by the European Commission in 2018, with 8 components, 

including (European Commission 2018):  

- Basic competency: skills of mother language to be able to communicate and 
express personal views; 
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- Linguistic competency: developing not only the mother language but also 
the foreign language in order to communicate across borders and flexibly 

use in Europe as well as in the globalized economy; 

- Scientific, technological, technical and mathematical competencies: 

focusing on critical and problem-solving skills, which is a prerequisite for 
promoting technological progress and social development as well as 

mastering knowledge-based economy.  

- Digital competency: focusing on 5 fields: (i) information and data 

competency including digital content management; (ii) communication, 
collaboration and social participation; (iii) creation of digital content 

including ethical principles; (iv) safety; (v) solution of problems. This 

competency is associated with social networks and the emergence of new 

technologies such as artificial intelligence (AI), robots, and virtual reality.  
- Personal, social, and learning competencies: including three aspects: 

individual – self-awareness, physical and psychological health; society – 

involving interpersonal interactions and working with others; and learning - 

focusing on lifelong learning strategies and management skills in career 
development. In addition, the EU Competency Framework 2006 emphasizes 

creative virtues, critical thinking, problem solution, decision-making, self-

discipline, etc. and new skills such as perseverance and ability to cope with 

uncertainties and complex situations; 
- Civil competency: including active citizenship, participation, engagement 

and building of sustainable future, especially emphasizing the role of civic 

duty, democratic values and human rights in global society increasingly 

connected at the present. Understanding the needs, supporting sustainable 
societies, economies and ecosystems as well as practicing sustainable 

lifestyles as a key element of this competency;  

- Leadership ability, entrepreneurship: considering creativity and planning 

ability and process management as the basic aspects of leadership thinking;  
- Cultural awareness and expressive competency: understanding the forms of 

cultural expression and considering this as the key element to understand, 

develop and express the ideas, positions and roles in the society. In other 

words, it is the ability to recognize and shape the world from a sense of 
individual identity in relation to other individuals. A positive and open 

attitude for other cultures and cultural differences is also emphasized.  

From the necessary 8 modules that comprise the EU core competencies for lifelong 

learning, France offers 7 core competencies, including: (1) the ability to use French 
fluently; (2) the ability to use foreign languages; (3) basic competency in math, 

science and technology; (4) the ability to fluently use common technologies in ICT; (5) 

compassionate culture; (6) social and civil competencies; (7) autonomy and initiative 

in making initiatives. Thus, the French version exhibits a certain variation, replacing 
the cultivation of leadership skills by fostering initiative. Or, as Gordon rightly points 

out, “It can be noted that the ‘French’ version of the competences transforms ‘sense of 

initiative and entrepreneurship’ into simply ‘sense of initiative’, to prevent ideological 

clashes, and raises humanistic culture to the rank of the major competences, while the 
European framework speaks only of ‘cultural awareness and expression.’” (Gordon et 

al. 2012: 90). 

 

Orientation of Human Education for the 21st Century 
As mentioned above, the most popular human education framework in the 21st century 

is P21. P21’s student goals and comprehensive support system are shown in the figure 

below (The Partnership for 21st Century Skills 2009).  
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Figure 2: Goal framework and support system for 21st century students (P21) 

 
In particular, the topics of the 21st century include: (1) global awareness; (2) financial, 

economic, business competencies and entrepreneurship; (3) Civil competency; (4) 

health competency; (5) Environmental competency. In addition, there are three basic 

competencies in information, communication and ICT. The necessary life and career 
skills are flexibility and adaptability, initiative and self-direction, society and 

interculturality, productivity and accountability, leadership and responsibility. There 

are 4 learning and creative skills (the so-called 4C’s): critical thinking and problem 

solution, communication, collaboration, innovation and creativity. 
The OECD (2016) gives necessary skills competencies directed towards 2030 in three 

competencies: 
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Figure 3: Three key competencies according to the OECD (2016) 

 

(1) Knowledge (in relation to field of study, interdisciplinary and practice): STEM, 
math, history, science and art along with sustainable development, civic responsibility, 

the global, know-how.  

(2) Skills (in relation to awareness and multi-awareness, society and emotion, physical 

and practice): critical thinking, creative thinking, problem solution, collaboration, 
empathy, discipline and finesse.  

(3) Attitude and values: inquisitive, effective, adaptive, responsible, open-minded and 

growth-mindset.  

These three areas will likely produce new values directed at cultivating one’s personal 
sense of responsibility and the ability to respond constructively to conflicts and 

difficult situations. The ultimate goal is Sustainability – Perseverance – Creativeness.  

Recent theoretical research as well as the numerous applications of theoretical models 

in countries around the world elevate the following 9 basic skills that appear to be 

indispensable in the 21st century: critical thinking, creativeness, metacognition (or 

multi-awareness), problem solution, collaboration, motivation, efficiency, dedication, 

and perseverance (Lamb et al. 2017). Particularly important for the OECD countries 

are also skills oriented towards software competence, the ability to work in 
collaboration with others, and communication in a multicultural environment. 

Therefore, the skills to respect differences, sympathy, tolerance and multicultural 

awareness have a permanent place in the curriculum from kindergarten to 12th grade. 

These educational frameworks emphasize the development of three areas of 
competencies: (1) basic competencies in literacy, science and technology, information, 

ICT, etc.; (2) lifelong learning and creative competencies; (3) and the competencies 

for life and career.  
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Suggestions Relevant for the Human Education in Vietnam  

Practical issues of human education and development in Vietnam 

Vietnam currently belongs to the group of countries with an upper-middle level of 
HDI, more specifically 0.694 points which places Vietnam on the 116th position out of 

189 countries worldwide. The average life expectancy in Vietnam is 76.5 years. 

Vietnam belongs among the top 16 countries with the highest percentage of Internet 

usage with over 60 million social network users in 2018 (May 2018).1 
 

Vietnamese Human Development Index and its Components 1995-2018 

 

 
Table 4: Vietnamese Human Development Index and its Components 1995-2009 

 

                                                 
1 Vietnam has 60% of its population connected to the Internet – ranking 16th in the world, with 

an average use of 7 hours a day. In total, 60 million Facebook users in Vietnam spend 3.55 hours 

on it a day. Additionally, YouTube has 45 million users each month in Vietnam with an average 

use of 2.65 hours a day. Zalo has 50 million users a month with an average use of 2.12 hours a 

day. By comparison, Google takes up 95.2% of the search market. (Mai 2018: 

https://thanhnien.vn/tai-chinh-kinh-doanh/60-trieu-nguoi-viet-su-dung-facebook-1031621.html) 

https://thanhnien.vn/tai-chinh-kinh-doanh/60-trieu-nguoi-viet-su-dung-facebook-1031621.html
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Table 5: Vietnamese Human Development Index and its Components 2010-20182 

 

The challenge regarding how to nurture and educate people has always been a matter 

of concern on both the macro and the micro scale. However, the theory of “a new 

people” of the 1960s-80s, along with the more recent theory of “human development” 

that is still being developed today, continue to exhibit deficiencies as they 

underestimate the complexity of the issue, including the political and social 
institutions’ and socio-economic mechanisms’ role in shaping human’s character, and 

moral development.  

The problem is the institutions and the available mechanisms to shape human 

characters rarely reflect the subjective attitudes or opinions, whether those belong to 
government or scientists. The standards that guide the process of human development 

might seem perfect in theory, but in practice they often lead to unwanted 

consequences, especially in an economy transitioning from the central planned system 

to the global free market system (with necessary social mechanism to promote 
solidarity). Furthermore, there are no inclusive institutions within Vietnam’s political 

system (Acemoglu – Robinson 2013). 

Education and medicine were previously considered to be areas that could not tolerate 

any morally degraded persons. Recently, however, a situation of “crisis” developed in 
both these areas. In education, there are many problems pertaining to administration, 

management and even daily school activities that are difficult to solve. Scandals have 

occurred repeatedly and with a high frequency. For example, the scandal of school 

autonomy, or of several high schools and universities condoning immoral and illegal 
practices such as cheating during exams, school violence, moral degradation of 

schoolteachers, and sexual harassment. The Ministry of Education cannot handle all 

these scandals effectively, as they occur one after another.3 The situation is even more 

complicated by the fact that the “liberalization of Vietnam’s economy has brought 

                                                 
2 Since 2010, the Human Development Report (HDR) introduced several new measures of 

human development index, which it has since continued to estimate and report on annually. See: 

(United Nations Development Programme 2018: http://hdr.undp.org/en/countries/profiles/VNM) 
3 For example, the case of cheating by raising the grades of many students during high school 

exams in 2018 has become a national concern. Many officials in Ha Giang, Son La, and Hoa 

Binh are prosecuted in connection with this case. Pedophilia and sexual harassment have 

occurred more frequently in many provinces. In the first half of 2018, there were 682 cases of 

violation against 735 children and 572 cases of sexual violations with 562 children victims. 

Notably, 6,2% children were victims of violations committed by the school staff, or teachers. 

(Anh 2018: http://csnd.vn/Home/Nghien-cuu-Trao-doi/4671/Van-nan-xam-hai-tinh-duc-hoc-

duong) 
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abrupt shifts in management and institutional oversight” (Do – Valco, 2018: 608). 
Even though education has always been a crucial matter on the national agenda, it 

seems that the crisis of education has not come to an end; on the contrary, Vietnam 

seems to be facing old and new challenges with a new urgency. 

Given the situation of a deep crisis, the estrangement of Vietnamese people becomes 
harder to manage and to cope with constructively. In recent years, there have been too 

many severe cases that reflect the moral degradation and human estrangement in the 

society. Criminal offenses occur more frequently and become more grievous. Just for 

an illustration, there were more than 25,800 criminal offenses in the country, 
including 108 cases where the juveniles used weapons and caused serious damage, 

within the first 6 months of 2018 alone (TTXVN, 2018).  

 

Lessons from the New Focus on Human Education Relevant for Vietnam  
The purpose of human education is to lead the students to adopt the desired core 

values and to transform these into real-life competences and personal attitudes that 

would direct their thinking and behavior not only in a self-serving manner but also in 

a manner that promotes the rights of society and the interests of the nation and 
humanity. From the general characteristics of human development in Vietnam and the 

conflicting practical phenomena, we realize that Vietnam needs to analyze carefully 

and learn from the principles and best practices of foreign educational systems.  

Based on the human education reforms and emphases of the four analyzed countries – 
Korea, Singapore, the United States, and France – we can observe that they have 

focused on comprehensive education of students aimed at holistic development of 

their physical, ethical and soft skills. Although the contents of the respective 

educational programs and the specific emphases of each country exhibit some 
differences, these are not irreconcilable. We can legitimately summarize that the 

contents of human education reforms conducted in these countries in recent years 

have changed their focus to developing the core skills for the 21st century. The 

formulation of the desired skills along with the appropriate mechanisms and 
environment conducive to their cultivation were motivated by the recognized need to 

help students to adapt, take advantage and bring new values and skills into the context 

of our changing, globalized world. Although the analyzed countries show a certain 

measure of preservation of their traditions, they appear to use and adapt their moral, 
social, and cultural heritage in an innovative, creative manner. They understand that 

the core skills and competencies that are instilled in the students today will be the key 

elements to determine the future success of their nation. Therefore, the human-

oriented education is aimed at building a new generation of independent and 
responsible citizens who, while appreciating their national and cultural identity, and 

contributing to the wellbeing of their country, can also appreciate the values and 

emphases promoted by the international community and can adapt these creatively to 

the needs of their home environment. 
In modern human education, personality formation and character development are 

given special attention by three of the four analyzed countries. In the case of the 

Korean educational system we can see four distinct areas where such focused 

attention is visible: individual development, family-neighbor-school, society, country 
and nation. Singapore has set four goals for human education (including independent 

and responsible individual, positive contributions and caring) with 5 core values in 

society: respect, responsibility, autonomy, integrity, care, harmony. France strives to 

educate its citizens to uphold the basic values of the republic reflected in the slogan 
“equality, freedom and charity”. The United States, with its diverse characteristics and 

state-based system of curriculum development, does not impose a common value 

system or general education framework, yet it remains at the top of the global trends 

in building a viable competency framework for new generations of citizens. The 



XLinguae, Volume 12, Issue 4, October 2019, ISSN 1337-8384, eISSN 2453-711X 

207 

federal system in the country only establishes quality verification bodies and a 
standardized evaluation system to check the output of human-oriented education.  

The purpose, goals, and contents of education must always reflect the established and 

cherished human values in the given socio-cultural and political context (Smith 1968). 

Based on the experience of the analyzed countries, we argue that the common goal of 
human education is to be physically and mentally healthy; to adopt and personally 

develop all necessary life-competencies; and to develop the right attitudes and habits 

of active, pro-social participation in activities that lead to character development and 

enhancing one’s life outcomes. Ethical education is also linked to cognitive, 
emotional, physical and social education of the human in his/her own historical 

context (Prokhorov – Chernov – Yusupov, 2017). Moreover, ethical education and 

character formation in the developed countries is flexible, creative, and innovative, 

using ethical stories, analyses of appropriate literary pieces or historical accounts, and 
especially emphasizing the need to instill desirable habits through practical training 

opportunities (i.e. role playing, field trips, problem solving situations, etc.) (Song – 

Ustin – Popov – Mudarisov, 2017). The connection between theory and practical life 

must always be obvious, otherwise the motivational component of the educational 
process decreases significantly.  

It is worth noting that the educational programs of many East Asian countries (in fact, 

especially East Asian countries) are being changed to reflect the trend of a student-

centered system. They understand the value of increasing the student’s initiative and 
autonomy (primarily in terms of a developed sense of personal responsibility), 

increasing adaptability, moving towards a lifelong learning society, supporting the 

workers to improve their skills as well as to re-train the workers to adapt to a rapidly 

changing job market.  

 

Conclusion  

Our analysis of contemporary global trends in education, based on the selected four 

countries analyzed in this study, indicates that the Vietnamese educational system can 
draw inspiration from the treasure-trove of international experience. Though it is clear 

that solutions that work in other contexts, regardless of whether these are Western or 

East Asian contexts, will not necessarily work in the Vietnamese context, there are 

important lessons to be learned from those who have succeeded in their educational 
reforms and whose educational outcomes outperform the current Vietnamese 

outcomes by a wide margin.  

Here we need to remind ourselves that for the purposes of this and any future analysis 

we must not focus solely on the direct outcomes of a given educational system (i.e. 
the levels of acquired knowledge, skills, etc.) but we must take into account the 

indirect outcomes as well, namely the scientific, technological, and economic 

competitiveness of the given country (Cai – Youngblood – Khodyreva – 

Khuziakhmetov, 2017). This is namely closely related to the country’s level of 
educational system. The level of corruption and overall crime rate seems also to be 

related to the nature and efficiency of the country’s educational system, though more 

studies need to be conducted to prove and measure this relationship. Vietnam will 

need to rediscover its traditional values and recollect the foundational historical and 
national narratives (Ho, 2001) that are linked to those values.4 However, this process 

                                                 
4 There are important roots of Vietnamese philosophical and political thinking going back 2000 

years. One of the most prominent Vietnamese philosophers and politicians whose ideas are still 

being discussed today is surely Nguyen Trai (1380-1442). His political ideas and reflections on 

the nature and place of virtues in the life of an individual as well as that of the society are 

analyzed and interpreted by numerous contemporary thinkers striving to uncover and learn from 
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must exhibit a good dose of flexibility and creativeness in order to adapt the treasure 
of the past for the challenges of the present (Do – Valco 2018). Increasing the level of 

internationalization at the Vietnamese universities, or even high schools, will likely 

help in this process. Student and teacher mobilities, international workshops and 

seminars, international summer schools and development projects have a good 
potential to create a fertile environment for the much-needed exchange of ideas and 

best practices.  

Also important, though not so well analyzed in East Asian contexts, is the connection 

and cooperation between the school and the family. Family remains the most 
important formative environment for the emerging human agency – the morally and 

socially responsible human persons (mainly psychologically but in terms of the 

socialization of children in various human environments). A healthy, highly 

stimulating family environment is conducive not only to a healthy and robust 
character development but also to the cognitive and psycho-motoric readiness of the 

human individual to benefit from the educational process. Hence, we may infer that 

without a proper, well developed and focused policy that would promote the 

cooperation between schools (especially on the primary level) and parents, the results 
of any future educational reforms will likely be less than acceptable. However, (1) to 

scientifically assess the role of the family in the development of the child’s readiness 

to socialize and study in schools and (2) to measure the direct impact that an active 

cooperation between the school and the family might have on the outcomes of the 
educational process, will require a separate study.  
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