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Abstract 

Currently, foreign language skills become relevant not only from the point of view of 

professional necessity but also to obtain the ability to successfully integrate into any 
multicultural environment in general and the international professional community in 

particular. In this regard, the article presents the following: A conceptual model of 

training a foreign language in the university education; The formulation of the main 

objectives of teaching a foreign language on the conceptual basis; Aspect disclosure 
of the conceptualization of training a foreign language; Feature description of 

information and communication support of training a foreign language in a university; 

emphasis on the opportunity of developing skills in the use of vocabulary in foreign 

language communication; justification for the use of the conceptual approach to the 
formation of foreign language activities. 
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Introduction 

1.1. Actualization of the Problem of the Foreign Language Training in the 

Context of its Conceptuality 

Currently, the world is undergoing complex and controversial changes, which also 

concern the development of foreign contacts in almost all spheres of activity. And in 

the context of globalization of world processes, the knowledge of foreign languages is 
the most important condition for success for an expanding circle of professionals. 

Meanwhile, the difference between “knowledge of the language” and “proficiency in 

the language” becomes more apparent; i.e. the competitiveness of a specialist is not 

determined by the knowledge of many foreign words and grammar rules, but by 
practical communication skills (Iskhakov et al., 2019). Hence, the success of an 

individual is predetermined by his ability to organize productive communication with 

people (Masalimova et al., 2019). And from the point of view of a foreign language, 

this means the ability of an adequate understanding of the interlocutor and finding a 
“common language”. In this regard, not teaching objectives, but developmental and 

educational ones came to the fore. Moreover, each university teacher has the task not 

only to help students to learn vocabulary, grammar and syntax, but also to introduce 

them to the culture of another nation, to form an understanding of foreign traditions 
and customs; to help in comprehending another worldview, etc. However, as the 

analysis of psychological and pedagogical literature has shown, in the context of the 

problem under study there are certain contradictions, for example, such as: the 

contradiction between the need to master the vocabulary of a foreign language to use 
it in real communication and the lack of a conceptual approach to such mastery; the 

contradiction between the cognitive potential of conceptual learning of a foreign 

language and its insufficient presence in the process of learning the vocabulary of a 

foreign language. Thus, there is a need to develop elements of a foreign language 
teaching methodology, taking into account the construction of a foreign language 

training system in the context of its conceptuality, which, in particular, is also 

determined by the fact that there are known difficulties regarding the attitude of 
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students to the learning process itself (Kvon et al., 2019). For example, this problem is 
reflected in the reluctance of some young people to learn a foreign language. To solve 

this problem, in particular, for the formation of motivation to learn a foreign language 

in various educational institutions, various educational models of teaching are used 

with the use of cultural and intercultural competences (Gapontsev et al., 2019). This 
problem also arises when assessing the level of motivation of students to master a 

foreign language, the level of preparedness for this process. That is why it is so 

important to conceptually approach teaching a foreign language as a whole and find 

the right balance between the language and the culture itself. It is also important to 
take into account the difference in language perception of students, as well as the 

focus of the whole group on the learning process, in particular, on achieving goals in 

the implementation of foreign language communication. However, the solution of this 

problem cannot be considered sufficient, given the problem of high-quality language 
professional training of students in all its versatility, especially taking into account the 

modern requirements for the formation of the personality of a specialist (Moskalenko 

et al., 2019). And these requirements imply, for example, not just fluency of young 

people in a foreign language, but also the development of a whole range of their 
competences, among which we would always consider cognitive, informational, 

communicative, cultural, and regulatory to be relevant, which implies creating a 

language environment for students foreign language speech communication. 

 

1.2. The Main Aspects of the Conceptualization of Foreign Language Teaching 

Undoubtedly, the main aspects of the conceptualization of teaching a foreign language 

are in one way or another connected with the mastering of knowledge about a foreign 

language and its structure; with the formation of verbal and cogitative activity; with 
the enrichment of vocabulary and grammatical structure of students' speech; with the 

formation of such necessary for cognitive activity skills, as the ability to identify, 

analyze, compare, classify language facts; to evaluate them in terms of standard; to 

carry out information retrieval, to extract and convert the necessary information, etc. 
And the achievement of all these goals by students often depends on the quality of 

both group and independent work. In this regard, the university forms on the 

conceptual basis a certain structure for teaching a foreign language, which necessarily 

includes (these aspects are discussed in detail later) foreign language teaching, the 
expansion of active vocabulary, the use of information and communication 

technologies, the formation of foreign language activities. These aspects are a 

multidimensional model of teaching foreign languages, which is built on the basis of 

the conceptual nature of teaching, which involves mastering students' understanding 
of the organization of a foreign language system; self-organization skills in the 

expansion of vocabulary in a foreign language; understanding of vocabulary with 

regard to its professional orientation; the ability to structure the lexical and 

grammatical material in foreign language communication; the ability to correctly use 
speech patterns in foreign language speech; goal-setting students to improve the 

quality of their foreign language activities. In addition, this educational model is 

based on a concept that integrates, in addition to cognitive competencies, the 

development of students' communicative abilities in a foreign language; intercultural 
competencies that promote adequate behavior in the cultural environment of a foreign 

language; competence of self-organization of self-study of a foreign language. This 

educational model on the conceptual basis of training a foreign language implies the 

creation of maximum conditions for organizing communication in a foreign language, 
supplemented by cultural aspects in order to create prerequisites for better interaction 

in a multicultural environment. All this is directed, in fact, to the development of 

students' natural behavior and mutual understanding in intercultural relations. 

Speaking about the main aspects of the conceptualization of teaching a foreign 
language, we also mean that the cognitive development of students should be directly 
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connected with the development of their emotional sphere, corresponding to a 
pragmatic perspective. Hence, the developed conceptual framework for teaching a 

foreign language creates a special educational space associated with a foreign 

language and taking into account its cultural context and the needs of students. At the 

same time, a holistic approach to structuring courses (modules) at each stage of 
education allows integrating all sorts of educational approaches and methodological 

techniques, resulting in social and cultural pedagogical tactics that stimulate student 

learning, thus solving various problems in new cultural and organizational conditions. 

Hence, this pedagogical tactic, which ensures the implementation of educational 
models, basically always supports the development of various educational scenarios in 

a foreign language, where the following components are combined: Teaching 

methodology, its methods, and techniques (for example, working together on a project 

in the language, business games modeling of thematic situations in the language, etc.); 
Information and communication technologies (for example, multimedia, social 

services and Internet services, computer tutorials, authentic video films, etc.); 

Educational formats (e.g., interactive lecture and seminar, distance learning, bilateral 

training, small/large groups, etc.). Thus, all this provides a general format for teaching 
a foreign language, taking into account the conceptual nature of this process in the 

conditions of the university, which is decided by teachers and methodologists 

throughout the entire period of students' education. And now various educational 

programs in a foreign language are being developed and implemented, connected not 
only with the development of language competencies among students, but also taking 

into account their future specialty, which is conditioned by the selection and 

systematization of educational material. In this regard, one of the conceptual 

foundations for the formation of the foreign language training system at a higher 
education institution is the creation of conditions for students’ development of foreign 

language speech, for example, the organization of the natural language environment, 

when a foreign language is learned not only in class but also in the process of constant 

verbal communication with native speakers. All this, naturally, enriches and activates 
the stock of common foreign vocabulary, motivating students to organize 

communication in a foreign language.   

 

1.3. Conceptual Approach to the Formation of Foreign Language Activities 
When considering a conceptual approach to the formation of foreign language 

activities in the course of the study, the most productive methodological techniques 

for learning a foreign language were selected. So, gaming technologies are very 

relevant today, which can be used in high school at any level of education with the 
appropriate adaptation for the level of preparedness of each student. This may be, for 

example, a role-playing game of everyday content (aimed at forming speech 

etiquette), worldly content (related to the culture of behavior), an imitation business 

game (focused on developing the ability to organize communication in a foreign 
language), etc. In this regard, the conceptualization of the formation of foreign 

language activities is here to provide an opportunity to organize communication in a 

foreign language within a certain thematic storyline, where students are supposed to 

develop all types of speech activity. For example, it may be a certain interview of a 
student with an imaginary foreigner, during which the interlocutors exchange 

questions and answers. Or it can be organized in the form of a dialogue in a foreign 

language between the teacher and students (for example, during the formulation of the 

stated topic in the lesson). First, students formulate questions using interrogative 
words (for example, What ...? When ...? Where ...? Is it ...? How is it? ..., etc.), then 

the teacher writes these questions on the blackboard and asks other students try to 

answer them, arguing their assumptions. At the same time, the work can be varied. So, 

in the first column, questions that require a simple answer are written; the second 
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column contains questions requiring a detailed answer; in the third column, there will 
be questions that the students themselves cannot yet answer but would like to find 

answers to them. Then students listen to the proposed text for study and try to find 

confirmation of their assumptions about the stated topic. After this form of work, 

students begin to understand the main aspects of the topic being studied in this lesson. 
And this includes such a conceptual moment as the unfolding of the critical thinking 

process of students, when they analyze things and events with the formulation of 

reasonable conclusions with the aim of correctly applying them to various situations 

and problems. The use of critical thinking technology in foreign language classes 
contributes to the formation of students' communicative competence, providing 

comfortable conditions for their foreign language activities, stimulating their 

motivation to the practical use of a foreign language in everyday life. However, for 

more productive work of students, it is important that the language material 
contributes to the development of critical thinking of students; i.e. any remark of the 

teacher should activate the mental activity of students; so that no student remains 

indifferent to what is happening in the classroom. 

Take, for example, such a technique as “brainstorming”, which is aimed at developing 
a creative type of thinking, when the topic chosen by the teacher suggests various 

solutions to the problem considered in it. The most productive "brainstorming" is 

carried out in a group of students with no more than 5-7 people. And the main 

difficulty here is the organization of students' communication only in a foreign 
language. Therefore, before the "brainstorming", the necessary vocabulary, speech 

patterns and semantic tone of speech are worked out on the proposed topic. So, first, 

under the guidance of a teacher, a bank of ideas and various aspects of the problem 

are created. At the same time, any proposals are accepted (all this is fixed on the 
board). Then there is a collective discussion of the choice of the main idea and a 

proposal for it. At this stage, the teacher helps students to combine all the proposals in 

a single unit. Then a search is done for a selection of the most promising solutions. 

Thus, this technique can become a leading technique both at the stage of invoking 
reflection to one's own foreign language activity and as an important tactical stage of 

the occupation as a whole. 

 

1.4. Status of a problem 
In the lingua-methodical literature, ideas for the conceptualization of learning a 

foreign language have been developed. In this regard, the problems of teaching a 

foreign language from the point of view of the conceptuality of this process are found, 

in particular, in the works of E.V. Bondarevskaya (2000), M. Byram & A. Feng 
(2004), O.M. Vinnikova (2016). Important studies that actualize the problem of the 

vocational orientation of learning a foreign language were the works of L.V. Golikova 

(2005), O.Yu. Iskandarova (2000), I.G. Kondrateva & A.A. Valeev (2015). The 

development of aspects of the content and scope of language modality is discussed in 
the works of L.B. Boldyreva (1987), R Kern & J.M. Schultz (2005), P.V. Sysoev 

(2006). Considering the psychological mechanisms for mastering foreign grammar, 

we used the ideas of Z.B. Devitskaya (2008), R.C. Gardner (1983), B.L. Liver (2000). 

In this connection, the works of N.V. Elukhina (2002), R.R. Khusainova & A.A. 
Valeev (2018), E. Reid (2015) associated with the problem of teaching methods in 

training a foreign language were of great interest for us. Of great importance to us 

were also works related to the aspects of learning foreign languages of such authors as 

A.V. Babayants (2005), A.D. Ishkov (2004), V.S. Tsetlin (2000). This study was also 
based on such authors in the field of learning foreign languages as V.V. Grachev 

(2007), S.A. Iskrin (2004), Y. Zhang (2017). Of particular importance for this study 

were works on the development of the cognitive potential of students of such 

scientists as V.P. Ivanova (2013), A.N. Khuziakhmetov & A.A. Valeev (2017), S.V. 
Kuzmina & N.V. Vlasihina (2013). The use of modern approaches in teaching a 
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foreign language is discussed in the works of I.N. Kaloshina (2000), M.V. Nazarova 
& A.A. Valeev (2017), E.G. Sabirova at al. (2018). In this study, special attention was 

also paid to the aspect of increasing motivation to learn a foreign language in the 

works of such authors as O.G. Alulina (2005), I.L. Belykh (2004), E.A. Stepanova 

(2003). 
 

1.5. Hypothesis 

Based on the problems of this study, the hypothesis can be considered the assumption 

that teaching a foreign language in higher education will be more effective if: 
- Students are aware of the conceptual principles of the organization of a foreign 

language system; 

- There is the development of a conscious orientation of students to improve the 

quality of foreign language activities; 
- At the stage of presenting new lexical units and speech patterns, attention is paid to 

the conceptualization of vocabulary with the aim of its awareness and understanding, 

taking into account professional orientation; 

- A complex of exercises is created and introduced into the educational process in 
order to increase the level of students' communicative competence based on a 

conceptual approach to the formation of foreign language activities. 

 

2. Research Methodology 

2.1. The Tasks of the Research 

In this study, the following tasks were set: 1) To explore the main aspects of the 

conceptualization of teaching a foreign language; 2) To identify the possibilities of 

information and communication support of teaching a foreign language in a 
university; 3) To consider the potential of a conceptual approach to teaching foreign 

language speech; 4) To consider opportunities to improve the development of skills to 

use vocabulary in foreign language communication; 5) To analyze the features and 

benefits of taking into account the conceptual approach to the formation of foreign 
language activities. 

 

2.2. Theoretical and Empirical Methods 

To test the hypothesis, various methods were used to complement each other: A 
theoretical analysis of psychological, pedagogical and methodological literature; 

Summarizing the experience of teaching English; Analysis of programs and textbooks 

on lexicology and speech practice; Questioning and interviewing; Students' self-

assessment of the level of development of vocabulary skills in foreign language 
communication; Written and oral survey, testing of students; Pedagogical experiment; 

Analysis of research results. 

 

2.3 The trial Infrastructure and Stages of the Research 
The basis of the study was The Institute of International Relations и The Institute of 

Psychology and Education of Kazan (Volga region) Federal University. The study 

was conducted in three stages: 

At the first stage (2014-2015) - The state of the problem in the scientific literature and 
teaching practice was investigated; The initial research positions have been 

developed; Empirical material was collected; The nature of students' attitudes to 

problems associated with the study of a foreign language was analyzed; The 

opportunities for productive learning of a foreign language in terms of the conceptual 
nature of this process were identified; The conceptual possibilities of teaching foreign 

language speech in the process of students’ learning a foreign language are 

considered. 
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At the second stage (2016-2017) - A study was conducted on best practices in 
teaching foreign languages and methods of teaching them; A working hypothesis of 

the study was formulated; A technique for developing skills in the use of vocabulary 

in foreign language communication in the process of learning a foreign language was 

developed; The survey was conducted by testing students and teachers according to 
the method of expert assessments, managing the analysis and verification of student 

work, quantitative and qualitative analysis of pedagogical phenomena using the 

methods of mathematical statistics. 

At the third stage (2018-2019) - An experimental verification was carried out of the 
possibilities of taking into account the main aspects of conceptuality when teaching a 

foreign language; The effectiveness of the implementation of the proposed conceptual 

approaches in teaching a foreign language was studied; The results of this research 

were recorded; Final wording of the provisions on formation of the foreign language 
training system in the context of its conceptuality has been implemented. 

 

2.4. Possibilities of Information and Communication Support of Teaching a 

Foreign Language in a University 
We believe that formation of the foreign language training system in the context of its 

conceptuality necessarily implies the creation of an information and communication 

environment conducive to solving a number of foreign language teaching tasks: 

firstly, to construct a language that is close to reality and exerts an intellectual and 
emotional impact on students necessary information of a linguistic nature; secondly, 

to provide students with wide access to reference, educational, methodological, and 

culture-intensive foreign language information (reference books, dictionaries, 

interactive excursions, etc.); thirdly, to form the ability to find and use the most 
relevant information related to the language; fourthly, to effectively organize the 

independent work of students in the self-improvement of a foreign language outside 

the audience. Hence, it is possible to structure a conceptual model of an adaptive 

information and communication system for teaching a foreign language at a higher 
educational institution, taking into account all its possibilities. The main thing is that 

this system should be organically linked with the system of access to learning content 

(for example, in the conditions of an audience or when students work independently). 

For example, the information exchange of a student with the system in the case of 
work in the classroom is also carried out using individual tablet computers with a 

wireless connection (they are issued in class). As for the information exchange of 

students with the system in the case of distance learning, it is carried out using 

university information networks and the Internet, which presupposes the availability 
of a digitized educational-methodical database on specific language topics (meaning 

relevant video and audio materials). The same applies to the learning management 

system, which provides for the registration, identification and authorization of 

students, as well as tests students according to specified criteria and analyzes their 
results. This system uses a data model in which all the initial data of the student with 

his grades, points scored, degree of mastering of the material, etc. are recorded. It is 

also important to note that the system provides for the support of teachers in the event 

of emergency situations when working with the learning environment, as well as 
providing them with substantive training for working with information and 

communication technologies. 

Information and communication support of the process of teaching a foreign language 

involves the formation of intercultural competence in students, in addition to 
cognitive competencies, and the development of their communicative abilities, which 

would contribute to an adequate behavior in a cultural environment where they speak 

another language. In this regard, on the basis of electronic content (e-books, 

interactive games, various external electronic resources, etc.), an educational model is 
implemented in a virtual environment related to the development of skills for 
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independent learning of a foreign language, taking into account self-regulation of 
education. For example, students through self-assessment tests have constant feedback 

regarding their own results, the ability to accelerate and improve the quality of the 

learning process according to their learning goals. Moreover, web-based methods 

simplify the development of various tools to support formative assessment, including 
horizontal (with students) and vertical (with the teacher) dialogue, debate, and 

teamwork. All this contributes to the development of students' susceptibility to the 

language; mastering language skills (reading, speaking, listening, writing); activation 

of oral interaction in the target language; enhancing cognitive potential in studying the 
difficulties of a foreign language, etc. 

Of particular note in the methodological plan is the use in teaching a foreign language, 

for example, Internet technologies that create an active language environment, where 

text messages are exchanged in the target language, which is very useful in teaching 
writing skills. So, Wiki features allow you to edit someone else's information directly 

from your browser. In this case, the point is that the Wiki replaces textbooks by using 

available content, which could facilitate communication among teachers and students. 

The possibilities of using Internet technologies in the study of a foreign language 
today allow the following to be done: to create and place websites and personal 

presentations online; participate in international Internet conferences, seminars and 

other network projects; exchange presentations between students from different 

countries; communicate with residents of English-speaking countries via e-mail, etc. 
As for the possibilities of information and communication support of the process of 

teaching a foreign language in the conditions of a higher education institution, their 

effectiveness can be seen in organizing students' independent work, for example, in 

linguistics based on an electronic workshop, which is a comprehensive system that 
allows them to quickly address various tasks when performing tasks information 

sources (linguistic terms dictionary, interactive table, textbook article, etc.). The 

choice of help here depends on the student, on his ability to assess the language 

problem in front of him and to choose the supporting resource necessary for its 
solution, which, in turn, develops his regulatory and information competence. The 

main thing is that the mechanisms for managing the student from task to task, as well 

as support and control mechanisms are involved in the mode of independent work 

with a computer. 
 

2.5 Conceptual Possibilities of Training Foreign Language Speech 

The purpose of teaching a foreign language is to master students' forms of oral and 

written communication, as well as expanding foreign language vocabulary in terms of 
semantics, synonyms, adequacy and relevance of its use (this includes active work on 

vocabulary, constant expansion of lexical material, definition of its semantics; further 

- primary consolidation of lexical units in speech patterns and the development of 

skills to use vocabulary in various forms of foreign language communication). 
Considering the conceptual approach to teaching foreign language speech, we note 

that today there is a widespread transition from the educational paradigm of 

knowledge and skills to the competence paradigm, which implies competence-

oriented training, in particular, of a foreign language, which is reflected in the 
modernization of Russian education. On this basis, language education implies that a 

university graduate should have the following achievements: to know the basic 

phonetic, lexical, grammatical, word-formation phenomena; patterns of functioning of 

the foreign language under study and its functional varieties. A university graduate 
must also possess the ethical and moral standards of behavior adopted in a foreign 

culture society; be ready to use speech patterns in social situations; be able to translate 

in compliance with the rules of lexical equivalence with the observance of 

grammatical, syntactic and stylistic norms. In this regard, the result of learning a 
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foreign language should be the mastery of the student's foreign language 
communicative competence. This is an important cognitive component, which is 

based on the individual's need to learn the language as a means of forming and 

expressing thoughts, and hence his understanding of the conceptual skills of using a 

foreign language. And here the central role both in the process of cognition and in 
speech activity in mastering the linguistic features of the language belongs to the 

student himself. And since the key concept in speech is the concept of the meaning of 

words, then at the stage of presenting new lexical units to students, it is important to 

pay attention to the conceptualization of the vocabulary with a view to its deep 
awareness and understanding by them in the organization of foreign language 

communication.  

In this regard, we have developed a block of exercises with a conceptual approach to 

training a foreign language in order to expand students' knowledge about the use of 
speech samples of English in the framework of the topics studied. To do this, when 

working with speech samples, we included them in the second and subsequent 

sessions on a similar topic in order to update the previously studied vocabulary, to 

expand and consolidate the material. The system of exercises offered by us consists of 
the following stages. At the first stage, mental workout is carried out, involving 

students in the subject of the lesson, for example, by using the brainstorming 

technique, when students by leading questions and answers to them based on speech 

patterns try to formulate a conceptual idea of the topic given. At the second stage, 
students are to distinguish relevant speech patterns related to topics that would 

conceptually combine the input vocabulary, its semantics and polysemy in the 

proposed language situation. At the third stage, students are invited to fill in the gaps 

with speech patterns in sentences that represent complete thematic phrases. At the 
fourth stage, students answer questions using new lexical expressions, compose their 

own texts on the situation with the studied speech patterns, or prepare a short 

monologue.  

Thus, within the framework of the conceptual approach to teaching foreign language 
speech, the priority is to form a student as a linguistic person who has the ability to 

create and perceive texts that differ in their structural and linguistic complexity, depth 

and accuracy of reflection of reality, as well as a specific target orientation. And to 

enrich the methodology as a basis, one should refer to the following positions: 
- High-quality speech is a phenomenon that permeates the daily lives of people, their 

language, thinking and activity; 

- Training foreign language speech is the development of students' understanding of 

complex and often unstructured phrases (for example, idioms, parallelism, inversion, 
paraphrase, etc.); 

- Speech as such carries certain values which are reflected in the culture, consistent 

with this language system (this includes a dictionary as an inventory of ready-made 

units and grammar as a mechanism for combining them). 
Thus, the understanding of the conceptualization of foreign language speech pushes 

the standard framework for understanding linguistic reality, allows for cognitive level 

to penetrate into another culture and language. Hence, the mastery of competent 

foreign language speech will always be relevant to the professional of any level.  
 

3. Results 

3.1. Development of Skills to Use Vocabulary in Foreign Language 

Communication 
In the process of developing the skills of using vocabulary in foreign language 

communication, special attention is paid to semantics (the science of the meaning of 

words), where each element carries a certain functional load: the word contains a 

sound and graphic form; the concept reflects certain characteristics of a class of 
words; the idea carries in itself the personal views of communicators of 
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communication on the topic under discussion. Thus, pronouncing the phrase, we 
transmit a message consisting of a certain lexical material, which is determined by our 

own world outlook. For example, the phrase “A sprawling linden grows in our yard” 

at the same time carries the message that the item is in the named place; it is 

understood that this tree belongs to a particular type of plant; one can see the 
association of its size. And here the teacher’s task is to clearly define the concept, so 

that it sets the situational framework for the application of each element (we imagine 

a certain yard in which a large tree called a linden tree is located); i.e. this definition 

of the concept is outlined in detail by certain characteristics in the form of specific 
words. And here, when developing skills to use vocabulary, it becomes important for 

students to learn various ways of expressing communication in a communicative 

direction, such as: A method of subject-predicative relations (the subject and his 

active action: “I am writing you a letter”; The subject and his state: “I miss our 
home"; The subject and his qualitative characteristic: "You think of me, but ignore 

me"); The method of expressing speech by a grammatical construction (combination 

of a cardinal number with a noun; use of a personal pronoun in the genitive case with 

a preposition; use of indefinite pronouns in interrogative and narrative sentences); The 
way of expressing a logical construct (for example, the noun in the instrumental case 

in the passive structure); The way of expressing a predicate (for example, an adjective 

in the form of a comparative or superlative degree; The way of expressing motion 

verbs in idiomatic constructions (for example, come to an agreement, go bankrupt); 
The method of expressing logical-semantic relations in a sentence (object 

constructions: Complex Object, The Objective Participial Construction, the Subjective 

Participial Construction; consistent and inconsistent definitions on the extended 

lexical and grammatical material: transmitted by adjective, gerund, infinitive, 
participle, participle, pronoun, noun, noun with a preposition and a definitive 

subordinate clause). 

Hence, the most important task of a teacher is to form a clear understanding of each 

foreign language concept on the basis of clarification and explanation. In this regard, 
different methods are used to develop the skills of using vocabulary in foreign 

language communication, among which the most common is the description and 

explanation of vocabulary when introducing it into a speech construction in 

accordance with a given communicative task. However, just a descriptive method can 
cause a student boredom, so it is advisable to supplement it with a method such as 

exemplification (giving examples), i.e. selection of a specific lexical unit to a specific 

communicative situation. The next common method is contrasting when a general 

concept (for example, the verb “to make”) requires an exact lexical unit for 
communication (for example, variants of the verbs “to create”, “to produce”, “to 

manufacture”). At the same time, in order to achieve the best results in the 

development of vocabulary skills, it is advisable to combine several methods in the 

work, taking into account the efficiency and strength of learning skills. 
 

3.2. The Procedure and Results of the Experiment 

In organizing the experiment on the stated hypothesis of this study, we proceeded 

from the fact that formation of the foreign language training system in the context of 
its conceptuality should take into account the development of the following skills in 

university students: Mastering knowledge of a foreign language and the organization 

of its system; Mastering the skills of understanding vocabulary with regard to its 

professional orientation; The formation of the student’s goal-setting to improve the 
quality of his foreign language activities; The ability to structure lexical and 

grammatical material in foreign language communication; The ability to correctly use 

speech patterns in foreign language speech; The formation of self-organization 

competency with the intensification of speech and mental activity; The development 
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of intercultural competencies that promote adequate behavior in the foreign cultural 
environment. In this regard, we focused on the use of various tests that process such 

basic groups of exercises as: overview test; grammar test; a test on the stock of words, 

on the contextual application of relevant vocabulary; test for the ability to work with 

texts; audio testing, etc. Work on the criteria for the effectiveness of learning a foreign 
language in the context of its conceptuality was carried out in the 2018-2019 

academic year: initially - in September 2018, secondly - in May 2019 in one 

experimental and one control group. The control group consisted of 18 students of 

The Institute of Psychology and Education of Kazan (Volga region) Federal 
University, who study a foreign language without taking into account the conceptual 

approach to this process; The experimental group included 15 students of The 

Institute of International Relations of this university, studying a foreign language 

taking into account the conceptual approach to this process. Diagnostic results are 
presented in Table 1. 

 

Table 1: The development of students' skills in learning a foreign language in the 

context of its conceptuality 
(“Plus” means an increase in indicators in% for the period September 2018 - May 

2019) 

Criteria for the 

effectiveness of learning a 

foreign language in the 

context of its 
conceptuality  

 Control group (learning 

a foreign language 

without taking into 

account the conceptual 
approach to this process) 

Experimental group 

(learning a foreign 

language, taking into 

account the conceptual 
approach to this process)  

Mastering knowledge of a 
foreign language and the 

organization of its system  

+ 9 % + 52 % 

Mastering the skills of 

understanding vocabulary 

with regard to its 

professional orientation  

+ 6 % + 65 % 

 The formation of the 

student’s goal-setting to 
improve the quality of his 

foreign language activities  

+ 8 % + 56% 

The ability to structure 

lexical and grammatical 

material in foreign 

language communication  

+ 5 % + 44 % 

The ability to correctly 

use speech patterns in 
foreign language speech  

+ 2 % + 48 % 

The formation of self-
organization competency 

with the intensification of 

speech and mental 

activity  

+ 1 % + 46 % 

The development of 

intercultural competencies 
that promote adequate 

behavior in the foreign 

cultural environment  

+ 4 % + 47 % 
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Compared with the results of the control group, a steady growth in all factors can be 
observed in the experimental group. Thus, according to the results of diagnostics of 

the totality of questions and tasks presented to students with the aim of a 

comprehensive quantitative assessment of the quality of readiness for learning a 

foreign language, we observe that the dynamics of increasing the language level of 
students who participated in the experiment exceed the similar dynamics of the 

control group. This may indicate the effectiveness of the work we did in the course of 

experimental work to increase students' ability to master a foreign language, taking 

into account the conceptual approach to this process. The dynamics of indicators of 
students mastering knowledge of a foreign language and the organization of its system 

also testifies to the formation of their self-organization competence in enhancing 

speech and mental activity on the basis of their mastery of understanding vocabulary, 

taking into account its professional orientation. At the same time, the number of 
students with a narrow range of correct use of speech samples in foreign language 

speech has decreased. 

Thus, the conceptual approach to teaching a foreign language showed that the 

development of students' ability to structure vocabulary and grammar material in 
foreign language communication based on self-organization skills in expanding a 

vocabulary in a foreign language helps them develop the ability to correctly use 

speech patterns in a foreign language, taking into account conceptual understanding of 

vocabulary in the context of its professional orientation, which allows them to further 
develop an understanding of the organization of a foreign language system, and hence 

- to enhance the student's conscious focus on improving the quality of their activities 

through the development of foreign language communicative competences. All of the 

above suggests that the study confirmed basic hypothesis and allowed to increase the 
level of motivation for further study of a foreign language. However, this does not 

settle all the questions related to the development of students' skills in using a foreign 

language in the context of its conceptuality in order to ensure high-quality foreign 

language communication. Further research is required by the implementation of the 
following aspects of this process in various forms: Activation of the possibilities of 

self-education in the framework of virtual learning of a foreign language; Expanding 

the range of extracurricular work of students in order to form their readiness to put 

their knowledge into practice, etc. 
 

Discussions 

So, our analysis of the features of teaching a foreign language showed that the 

construction of the system of this process in the context of its conceptuality acquires 
the status of the most important educational aspect in the university, which involves 

solving problems such as: 

 Initial monitoring of students' language training in order to increase independent 

work on the language; 

 Analysis of the content of electronic educational resources (textbooks, study 

guides, teaching aids, etc.) in order to correct and clarify the lexical base for 
organizing the practice of foreign language speech; 

 The introduction of new means of teaching a foreign language, determining their 

methodological effectiveness in accordance with the task of developing a linguistic 

personality, taking into account the formation of communicative competencies; 

 Expansion of the complex of didactic forms of conducting classes to ensure a rich 

classroom work of students in the language; 

 Development of a virtual environment of foreign language communication in 

order to solve the problem of developing intercultural competence among students; 
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 Development of tools for current and final control of foreign language acquisition 

by students at each stage of their education at the university. 
And here, in connection with the solution of these problems, it is very important (due 

to the frequent absence of an active language environment) direct interaction during 

the educational process. In this case we are talking about the process of linguistic 

activity carried out as part of the constant speaking in a foreign language. This 
conceptual approach to teaching a foreign language directly or indirectly involves the 

development of the functions of the language, which captures such areas as 

linguistics, semiotics, sociology, cultural studies, ethics, etc. This teaching model is 

conceptually based on a direct information-rich dialogue between the teacher and the 
student (or students), which provides a clear prerequisite for an active stimulating 

learning process, leading to improved results in mastering a foreign language. 

The productive dialogue itself (conversation in a foreign language) is formed in the 

lesson with the help of open and correct questions and answers, so when creating a 
dialog space, students actively acquire knowledge, especially when learning 

languages. And in this context, structural elements such as the syntactic element, the 

stylistic element, the communicative element and the cultural element are 

conceptually used. In the course of the study, it was found that all these elements, 
mutually concise, are reflected in the common pragmatic element, which provides 

motivation for foreign language communication, thus moving students to a deeper 

study of a foreign language. This gives reason to believe that the construction of a 

foreign language learning system in the context of its conceptuality can be considered 
as the result of a quality education in the field of language teaching. 

 

Conclusion 

So, the considered aspects of teaching a foreign language in the context of its 
conceptuality relied primarily on the assertion that at present the foreign language is 

becoming the most important means of communication and cooperation in the process 

of a real communicative situation. And one of the conditions for successful foreign 

language communication is the formation of a high level of language skills. However, 
despite the many theoretical and practical studies being carried out, there remains the 

problem of the need for the widespread use of the virtual environment and digital 

content to improve the teaching of a foreign language, which implies, ultimately, the 

creation of favorable conditions for organizing productive social communication in 
any area of an individual’s life. At the same time, there is a need for cultural 

awareness of the modern young man, which creates an urgent need to contribute to 

him in his intercultural and linguistic development. This also lies in the conceptual 

context of teaching a foreign language, when university teachers must create 
conditions for the development of intercultural communication competencies among 

students in order to form their willingness to interact in a multicultural environment. 

Hence, language teaching and approaches to the study of a different language and 

culture should move from a descriptive nature to multilateral direct actions, which 
mean interaction and communication in a foreign language, which should lead, in our 

opinion, to the transformation of students' self-awareness and their openness to the 

world. And for this, educational content in the context of its conceptualism involves 

the creation of prerequisites for the empathic relations of all subjects of the 
educational process; for students to understand their own culture and language in 

conjunction with the values of another cultural environment, thereby increasing the 

degree of integration into the overall international educational infrastructure. Hence, 

the relevance of updating the methodology and content of teaching foreign languages 
is obvious with a focus on the real interests and needs of the modern student. 
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