Linguae.eu

A Trimestrial European Scientific Language Review

ISSN 1337-8384

Volume 2 Issue 4

X:oom ~ o0

Words
calculated
to catch
everyone
may catch
no one.

(Stevenson)

Vzdelavanie Don Bosca ; P.O. BOX 33, 949 11 Nitra, Slovakia

tel.: 00421907522655; fax: 00421377731437; mail: xlinguae@xlinguae.eu; www.xlinguae.eu
XLinguae.eu, Volume 2, Issue 4, October 2009; ISSN 1337-8384

XLinguae.eu © Vzdelavanie Don Bosca




XLinguae.eu/ A Trimestrial European Scientific Language Review
Volume 2, Issue 4

XLinguae.eu )
Nitra, October 2009, ISSN 1337-8384

European Scientific Language Review

P———

ISSN: 1337-8384

Vzdelavanie Don Bosca; P.O. BOX 33, 949 11 Nitra, Slovakia

Tel.: 00421907522655; fax: 00421377731437; mail: xlinguae@xlinguae.eu; web: www.xlinguae.eu
XLinguae.eu; Scientific Review registered by the Ministry of Culture, No EV2747/08
XLinguae.eu © Vzdelavanie Don Bosca, October 2009; ISSN 1337-8384

Editor-in-chief:

Doc. PaedDr. Silvia POKRIVCAKOVA, PhD.,
Department of Language Pedagogy and
Intercultural Studies, Constantine the Philosopher
University in Nitra, Slovakia

Managing editor:

Jana BIROVA, PhD., Department of Romanic
Languages, Constantine the Philosopher University
in Nitra, Slovakia

Scientific board:

Assoc. prof. doctor Tibor BERTA, Department
of Hispanic Studies, University of Szeged,
Hungary; doc. PhDr. Eva DEKANOVA, PhD.,
Department of Russian Studies, Constantine the
Philospher University in Nitra, Slovakia; Doctor
Armand HENRION, Haute école de Blaise
Pascal, Faculty of Pedagogy in Bastogne, Belgium;
Prof. PaedDr. Zdenka GADUSOVA, CSc.,
Department of English and American Studies,
Constantine the Philosopher University in Nitra,
Slovakia; Prof. Olga GALATANU, University of
Nantes, France; Beata HOCKICKOVA, PhD.,
Department of German Studies, Constantine the
Philosopher University in Nitra, Slovakia; Prof.
PhDr. Pavol KOPRDA, CSc., Department of
Romanic Languages, Constantine the Philosopher
University in Nitra, Slovakia; doc. PhDr. Viera
MARKOVA, PhD., Department of Romanic
Languages, Constantine the Philosopher University
in  Nitra, Slovakia; doc. PhDr. Anton
POKRIVCAK, PhD., Department of English and
American Studies, Constantine the Philosopher
University in Nitra, Slovakia; assoc. prof. Dr.
Linas SELMISTRAITIS, Department of English
Philology, Faculty of Foreign Languages, Vilnius
Pedagogical University in Vilnius, Lithuania;
PhDr. Jitka SMICEKOVA, CSc., Department of
Romanic Languages in Ostrava, the Czech
Republic; Prof. PhDr. Jan TARABA, CSc.,
Department of Romanic Applied Languages, St.
Cyrilus and Methodius University in Trnava,
Slovakia,

Editorial board:

P.Adamka, PhD., V.Duri§, K.Chovancova, PhD.,
B.Horvathova, = PhD.,  L.Michel¢ikova, N.
Rusnékova, PhD., E.Svarbova, PhD., [.Zemberova,
PhD., dott. P. di Vico, J.Waldnerova, PhD.,
L.Winklerova, PhD., M. Zéazrivcova, PhD.,
M.Lukéacova, PhD., E.Ciprianova, PhD.

The XLinguae.eu (ISSN 1337-8384) is the European scientific
journal on European languages, field of linguistic, literature,
methodology, translation and any other field concerning
languages.

It is published and funded by the Vzdelavanie Don Bosca, Nitra,
with frequency of 4 issues per year: January, April, June, and
October.

Submission guidelines

Style guidelines

Description of the Journal's article style

Any consistent spelling style may be used. Please use single quotation
marks (double within). The Journal's reference style is The Chicago
Manual of Style for Humanities. You can find more about this style
clicking on the link when opening the web page:
www.xlinguae.eu/submission_guidelines.html. Authors should prepare
two versions of their manuscript. One should be a complete text, while in
the second all document information identifying the author should be
removed from files to allow them to be sent anonymously to referees.
Articles can be written in foreign language and should be single spaced,
with ample margins. Each article should be accompanied by a summary of
100-150 words in English. All pages are numbered.

A note should appear at the end of the last page indicating the total
number of words in the paper (including those in the Abstract and
References). Prospective authors are welcome to contact the Editor by
email — xlinguae@xlinguae.eu — if they are unsure whether their article is
appropriate for the journal. We strongly encourage you to send the final,
revised version of your article, electronically, by email.

Book reviews can be written in English but also in other foreign
language. The following data must always be furnished: author's names,
title, place of publication, publisher, date of publication, ISBN number,
number of pages in the case of a book.

Proofs will be sent to authors if there is sufficient time to do so. They
should be corrected and returned to the Editor within three days. Major
alterations to the text cannot be accepted.

If you have any questions about references or formatting your article,
please contact xlinguae@xlinguae.eu.

All submissions should be mailed to spokrivcakova@ukf.sk.

Copyright: It is a condition of publication that authors assign copyright
or license the publication rights in their articles, including abstracts, to the
Vzdelavanie Don Bosca. This enables us to ensure full copyright
protection and to disseminate the article, and of course the Journal, to the
widest possible readership in electronic formats as appropriate. Authors
are themselves responsible for obtaining permission to reproduce
copyright material from other sources.

The XLinguae.eu’s web site: www.xlinguae.eu. All members and
authors can consult and print the numbers from the web site which is free
of charge.

XLinguae.eu



XLinguae.eu

Literature

Psycholinguistics

Book reviews

CONTENTS

Literature, life, sex and truth, or narratologues in Ronald
Sukenick’s Art Brute (2000) and Howard Wolf’s Library of the
Lost (2006)

JAROSLAV KUSNIR... 4

Signs and Meanings in Hawthorne and Melville

ANTON POKRIVCAK... 14

Cudzi jazyk ako rozSirujica ponuka vo vzdelavani nadanych
Ziakov v zakladnej Skole

Foreign languages as extended offer in teaching gifted children at
primary schools

EVA FARKASOVA... 20

Reziliencia a coping v adolescencii
Resilience and coping in adolescence

MARIANNA HUPKOVA... 29

Childhood Scoped by Literary Study

Sarka Bubikova et. al.: Literary Childhoods: Growing Up in British and American
Literature.

SILVIA POKRIVCAKOVA ... 36

Two Contributions to Modern Psycholinguistic and Sociolinguistic

Studies

Eva Stranovska: Mosty, prieniky a perspektivy efektivneho studia I.- 11.
SILVIA POKRIVCAKOVA ... 37

Vol.2, Issue 4, October 2009 ISSN 1337-8384



Literature, life, sex and truth, or narratologues in Ronald
XLinguae.eu Sukenick’s Art Brute (2000) and Howard Wolf’s Library
European Scientific Language Review Of the Lost (2006)1

L////// JAROSLAV KUSNIR

ISSN: 1337-8384

ABSTRACT

This comparative paper analyzes imagery (especially sexual imagery) and linguistic means
that contribute to both authors’ rhetoricization of the text as manifested in the above short
stories. Rhetoricization is understood as an innovative element that relativizes unitary vision
of the world as presented through traditional forms of writing based on mimetic principle. At
the same time, the author points out the way Sukenick deals with a relationship between life
and art, objectivity and truth by creating an allegorical framework within which these issues
are treated. At the same time, the author of this paper emphasizes Sukenick’s use of parody
of contemporary consumerist culture including academic discourse and theories. Comparing
this story with Howard Wolf’s, this article also deals with the way Howard Wolf uses a
metaphor of sexuality a symbolic expression of creativity and freedom that enable him to
deal with his past, present, but also with the problem of physical and cultural and rather
diasporic identity.

“Professors should have sex with their students and if they won’t they should be fired.” (Sukenick

2000: 35). This idea is convincingly supported by famous philosophers arguing that

“Sex is a powerful teaching tool, going back in our tradition to Socrates, and should not remain unexploited
because of irrelevant moral concerns of limited energies on the part of professors. The professor’s first
obligation is to instruct, and excuses regarding time needed for research should cure cut no ice. The university
has changed and demands accountability to the consumers who purchase its services, including especially the
services of its teachers/[...]Why shouldn’t students sleep with professors for grades? This is not a requirement
that should be imposed on every student, to be sure, but those who are so inclined should not be denied the
opportunity just because of the professor’s disinclination. Teaching is a job, after all, even though professors
don’t like to think of it that way. But look at it from the student’s point of view: if you can’t learn from your
teacher in one way you should be able to learn in another. Many satisfied graduates look back to their faculty
affairs as excellent learning experiences. Those professors who insist on leaving their office doors open during
student conferences are not granting their clients their complete attention or their full resources/...Jerotic
affiliation is a good way to increase contact hours with any student[...]Jonce contact is initiated, the student is
not likely to be in a position to evaluate the benefits immediately of objectively. However, needless to say, studies
should be undertaken to assess outcomes”(Sukenick 2000: 35-36).

A reader can be confused by the above passages wondering if it is my opinion, some philosophers’
ideas or a quotation from a literary work. None of these is quite true because the above passages can include all
these forms of writing despite the fact that they are really the quotations from contemporary American author
Ronald Sukenick’s writing (I have deliberately avoided terms such as a short story, a novel, literature,
postmodern and many more), or rather what he calls narratologue. Similar ambiguity can be represented by the
following visual imagery represented by a map. This map represents a further, symbolic and visual extension of
Sukenick’s rhetorical and ambiguous writing that symbolically reflects contemporary condition, a connection
between the past and present, tradition and modernity, life and art, experience and its verbal representation.

On the map, which is a street map of Prague, the past and history as represented by old churches, the Powder
Gate, Old Town Square, and Old Jewish Quarter are juxtaposed to internet café, T-Mobile stores, Mexican,
Indian, American, Italian, French, and apparently to a gay café (Café Relax), Christianity (churches of St.
Castlus, St.Simon and St. Jude and others) overlaps with Judaism (Jewish Quarter, Maisels’ Synagogue), and
Hinduism (Govinda). What dominates the map is however, a quill representing writing and, as can be seen, the
map is actually a cover of Howard Wolf’s book The Education of Ludwig Fried which includes three loosely
connected (through a character of Ludwig Fried, an American academic of a Czech descent) stories one of which
is entitled Library of the Lost. The quill symbolically implies writing and perhaps themes Howard Wolf will be
dealing with and that are closely connected with not only his, but also Ronald Sukenick’s interest in the nature of
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writing and the relation between the past and present, life and art. The above symbols as depicted on the map
also indicate contemporary condition characterized by globalization (different cultures, sects and movements
marketed globally, internet), advanced technology and media (internet), sexual liberation (gay café) and
openness, but also commercialism and consumerism (in addition to the above cafés, Sarah Bernhardt café, for
example). This is a condition Francois Lyotard refers to as eclecticism. In Lyotard’s view,

Eclecticism is the degree zero of contemporary general culture: one listens to reggae, watches a western, eats
McDonald’s food for lunch and local cuisine for dinner, wears Paris perfume in Tokyo and ‘retro’ clothes in
Hong Kong; knowledge is a matter for TV games. It is easy to find a public for eclectic works™ (Lyotard).

Both writers, Ronald Sukenick and Howard Wolf, share a common interest in the above themes, although
they are treated with different intensity, but these authors’ primary interest is writing and the way it reflects
experience, identity, sexuality, a connection between the past and present, life and art, history and present.
Despite these themes and the quotations above imply postmodern experience and the vision of the world, these
authors have quite avoided the term and their interest in the above themes is expressed in the form reminiscent of
what Ronald Sukenick calls “narratologue”. In Sukenick’s view,

“A narratologue is essentially narrative plus argument. Narratologue differs from dialogue—a term whose
critical utility has been re-established by the work of Bakhtin—in that it gives full play to the element of action
that is essential to narrative, and action takes time, which is the enemy of abstraction, formalism, and dialectic
[...]narrative is a mode of understanding that uniquely is quick enough, mutable enough, and flexible enough to
catch the stream of experience, including our experience of the arts/[...]Rhetorics is meant here[...Jas a kind of
ongoing persuasive discourse that, in itself, resembles narrative—agonistic, sophistic, sophisticated, fluid,
unpredictable, rhizomatic, affective, inconsistent and even contradictory, improvisational, and provisional in its
argument toward contingent resolution that can only be temporary” (Sukenick 200:1).

Sukenick thus seems to understand writing literature at present as a return to rhetorical tradition. This
tradition is closely connected to deconstruction, post-structuralist theories and postmodernism. As can be seen
from the first passage, rhetoric help a writer undermine mimetic realistic tradition and break the boundaries
between literature (art), criticism and philosophy, but also between life, experience and language since art
becomes experience through the use of language. It also stimulates experience of creative thinking (philosophical
issues and the issues related to the nature of art in the above passage). In both authors’ work, the idea of art as
experience is not achieved by means of a sophisticated literary critical or philosophical discourse, but through a
playful use of these discourses (literature, criticism, philosophy), through emphasizing parody, humor and satire.
Both authors have similar aims, but slightly different ways of achieving them despite they both use
narratologueic imagination in Sukenick’s understanding, that is the imagination produced by a rhetoricization of
the text revealing the power of the narrative and language. While Ronald Sukenick uses a playful imagination
combining rhetorical and critical arguments with life experience of his characters to parody intellectualized
academic discourse and points out a change in nature of contemporary writing, commercialism, and sexuality,
Howard Wolf extends Sukenick’s themes and style by poetic imagination and interest in the issues of cultural
identity, historical guilt, and partly nostalgia over passing of time. As the titles of both stories imply (Library of
the Lost and Art Brute), in both short stories the theme in both of them is related to art, intellectualism and
perhaps partly marginality. The characters in these short stories are academic intellectuals struggling with both
reality and academic, intellectual and literary discourse. In Sukenick’s “narratologue”, the main character is
Waldo, a name alluding to Ralph Waldo Emerson and the Boston Transcendetalist Romantic tradition that is
referred to quite often in the story. Waldo is

“a part-time professor, a part-time high school sub, a part-time researcher, a part-time investigator, a part-
time high bartender, a part-time cab driver, a part-time dope dealer[who] found he was already too
deconstructed to get it together. A victim of deleuzions, he considered himself ‘rhizomatic’, that is, much like a
potato. And much like a potato he did nothing to finish his [second]degree (Sukenick 2000:37-38).

Being a “part-timer”, rather a loser and the opposite of the American dream, abandoned by his girl friend,
unable to pay a rent and find a stable job, Waldo becomes a part-time, temporary, provisional, unstable, parodic
dreamer and self-ironic marginal character through a depiction of whom Sukenick exemplifies his
narratologuesque imagination. This imagination is developed mostly through a depiction of the relationship
between Waldo and a Japanese businesswoman Mieko, a graduate in American literature from one of the
Oklahoma Universities, which develops into a final sexual relationship. Sukenick’s depiction of this sexual
relationship and other “sexualities” (multisexual poetry slam both characters, Waldo and Mieko, attend) enable
him to give a parody on contemporary academic discourse, intellectualism, consumerism as well as to ponder on
the relationship between life and art.

In Howard Wolfs story Library of the Lost, Ludwig Fried is a retiring professor of poetic imagination self-
ironically reviving his memories related to his life, teaching and academic career, “virtually emeritus in his own
mind, remained puzzled by his own fate as he stood at his office door at midnight a week after the end of the
spring term, key in hand, with a possible future, however much of it there might be, still an unlocked mystery. He
was, unobserved, the Frank Sinatra of the literary academy, silently crooning his sad song on the cusp of the
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wee hours [...]Besides, he had muddled though a life and career, and there was no reason why he, whose
namesake and great-uncle had died pistol in hand in the Zbecno uprising, choking, screaming in defiance,
should not find the way to combat such a generally benign enemy: retirement/[...]If Fried had not become a
Distiguished Professor, there was no reason why he should become a self-extinguished one”” (Wolf 2006: 9).
Howard Wolf’s Ludwig Fried becomes marginal because of both his past (his Jewish origin and the
tragedy of the Holocaust of his ancestors) and present. His present marginal position is represented by his
gradual displacement from his academic position shortly before retirement (by being offered to teach less
important courses such as freshman composition), by his age, by a lack of recognition as a writer, and by his
position of a lover without a family. While, however, Sukenick’s rhetorical narratologue using Swiftian
rhetorical mode (I mean Jonathan Swift, an 18" century Irish author) focuses on a discussion on a nature of art
and the connection between experience (life), criticism and art through his depiction of life and erotic
experience, Wolf’s narratologue extends this line by treating historical reconciliation between the past and
present (guilt) related to tragic history (the Holocaust), by expressing a respect for other cultures as well as by
his emphasis on memory and imagination. All these themes are not depicted through the use of a serious mode of
writing by both authors, but mostly by these authors’ use of humor, irony, self-irony, parody, intertextual and
metafictional elements. Both authors use the image of sexuality as a powerful means to point out a close
connection between life and art, rhetoric and truth, theory and practice, present and the past. Sexuality in both
stories implies pleasure and lust but it is associated not only with physical love, but, if we develop a multitude of
connotations both authors’ short stories imply, also with pleasure related to poetic imagination and creative
thinking as an alternative to a chaotic, commercial, consumerist contemporary culture including academic life
and culture. This alternative does not represent a distance and separation from reality like in modernist art (art as
the opposite and a way out of chaotic reality), but a distance which self-negates, interrogates and constantly
relativizes itself by both authors’ use of mostly self-irony and self-parody that produce a typical postmodern
vision of the world and aesthetics®. In Sukenick’s short story, or a narratologue, this effect (relativization and
rhetoricization of a text) is achieved by his depiction of, as it was mentioned above, a relationship between a
part-time academic and his new acquintance, a Japanese interpreter holding a degree in American literature from
the US university, who works for a big Japanese company and through the rhetorical operations (narrative)
enabling both a narrator, a character (Waldo, an academic) and Sukenick, the author himself, to achieve a
desired, both literal and symbolic effect. The very first quotation from Sukenick’s novel is actually a passage
from Waldo’s letter to the Editor of indefinite journal giving a playful and ironic view on contemporary
academic life, sexual affairs between faculty members and students, and on the relationship between theory and
practise, stark academism (intellectualism) and life, all presented in a Swiftian ironic mode. This discourse is
further extended by a situation in which Waldo calls his academic friend before this academic’s committee
session that is to decide if one of the academics should be fired for having a sexual affair with a student. Waldo
reminds his colleague that he himself married a student whose teacher he was, and that he was also seduced by a
French instructor that would finally improve his French. This situation implies not only a realization and
literalization of the narrator’s (writer’s) mode from a Letter to the Editor part of which is quoted at the beginning
of this article (ironic call for sexual relationships between students and teachers becomes actually reality since in
Waldo’s colleague’s case his colleague’s French improved after his having had a longer sexual relationship with
his French teacher as Waldo’s colleague himself admits), but especially a critique of hypocrisy of academic life
both Waldo and Sukenick achieve through the use of rhetoricization of the text. When Waldo reminds his
academic friend that he had told him that his French accent improved after a sexual affair during their telephone
conversation, this friend replies “we have to protect our students from exploitation...,” and finally warns Waldo
by asking “Were you counting on teaching here again next semester?[...]JWe may be old friends but there
professional limits” (Sukenick 2000: 37). Hypocrisy works here as a literal way of escaping truth, the truth of
rhetorical argument Waldo’s friend is unable to oppose. Literal because since Waldo’s friend cannot oppose the
argument, he uses power (of his academic position) to threat Waldo. Rhetoric and rhetorical argument thus, if
taken symbolically now, can be defeated only by force, that is by different means operating on different
principles. This symbolic meaning of Sukenick’s postmodern narratologue is further extended by his depiction of
Waldo’s relationship with Mieko, his Japanese acquintance, whom he invites to “multisexual poetry slam” which
turns out to be a parody on radical artistic subversiveness as represented by various counter-cultural artistic and
alternative groups that often create art only for the subversiveness sake. This poetry reading, or a multisexual
poetry slam
“was sponsored by a self-proclaimed avant-garde literary press called Nude Erections. The first reader
declared herself a multisexual, took her clothes off while reading her first poem, and read the next while
masturbating with one of her high heeled shoes. She had a neat body so Waldo was surprised to find the
performance totally unsexy and besides it made it hard to concentrate on the poetry, which he could only pick up
in a snatch here and a snatch there. But it could be considered a form of Art Brute, it struck him, in that it called
into question accepted criteria of what was supposed to be good and what bad”(45)/...]Mieko was looking a
little confused as she listened to the reader masturbating with her shoe/...] ‘Al hull poems lear?’ She asked after

6 XLinguae.eu



the reader finished, bowed to the applause, and threw her shoe into the audiencef...]’ 1’d say they re real if she
had an orgasm. The test of a real poem is whether it has real effect. She looked like she had an orgasm so |
would say they’re real poems. ‘Please eraborate’. ‘Fake poems are useless. Like having a fake orgasm. They
may look like real poems but they 're imitation poems, they have form but no effect on anyone except possibly the
author as a kind of masturbation. But that a poem is real doesn’t necessarily mean it’s good. A poem, any good
art, is good on the same basis that any other intellectual pursuit is good. It illuminates our experience, extends
the range of our thought, adds to our knowledge, aligns feeling with reality, amplifies our emotions, movers us to
act, etcetera etcetera...””(Sukenick 45-47).

As can be seen from the passage, multisexual poetry slam becomes a pretext for Sukenick’s
narratologuesque imagination which is reminiscent of a literary critical discourse on the nature of art, the
relationship between reality and its artistic representation and which finally turns out to be a parody on both
“subversive” counter cultural art and a theoretical discourse on “breaking boundaries” between high (academic,
intellectual) and low (popculture) art. As can be seen in the above passage, Sukenick depicts a total physicality
(nakedness, sex, orgasm) to point out inadequacy and perhaps even absurdity of popular means as used in
subversive art (nakedness, masturbation during multisexual poetry slam) in its attempt to achieve a shock effect.
Reality, or realness as represented by total physicality (sex, orgasm) does not necessarily secure artistic quality
and value of an artistic work as Waldo elaborates in the above passage. During the poetry slam, Mieko, as a
semi-theoretically trained character, cannot understand the meaning of this art and a well theoretically trained
academic Waldo enjoys sexuality and eroticism rather than art and its rhetorical effect during poetry reading.
This does not mean a rejection of sexuality of and in art, but rather of uncreative use of subversiveness as
expressed through open sexuality and masturbation. On the other hand, Sukenick points out a creative use of
rhetorical argument in real life situations to achieve a convincing, artistic and unexpected rhetorical effect by
making ordinary (life) situation specific, poetic, and unexpected. While during the poetry slam reality, realness
of total sexuality/physicality and subversiveness destroys not traditional literature as desired by the poetry
reading performers, but rather art and artistic value and both life and art presented in such a way evoke
artificiality rather than naturalness, in different situation in the story art enriches life, becomes part of it as
spontaneous and natural. This narrative turn symbolizes a victory of rhetoric, creativity and imagination which is
represented by fulfillment of Waldo’s sexual desires about Mieko who was originally a distant and inaccessible
sexual partner for him and whom he was able to convince naturally, indirectly and creatively, that is through his
use of poetic and literary critical language used in ordinary situations and involving Mieko not only in
conversion, but also in the final sexual relationship with him. Mieko finally tells Waldo that he has “good
opinions” (Sukenick 2000: 47), invites him to her room, and Waldo,

“Instead of explaining, he demonstrated. It began as an exercise in the suttor, but ended as Art Brute because
Art Brute takes over and calls everything into question finally, even the suttor, and answers questions, when it
answers them, in the most basic language, the language of DNA”(47).2

As it can be seen from this passage, description of sexuality and sexual act is entirely different and much
more creative and rhetorically effective than a direct, plain and demonstrative rendering of it during the poetry
reading in the passage above. Through this narrative manipulation Sukenick achieves the effect not only of
rhetorical but especially of artistic convincingness enriched by erotic imagination implying a symbolic vividness
of rhetoric of art that produces artistic truth. As Sukenick argues in the Preface to his short stories,

“We begin to inquire as to the virtue and necessity of fiction to start with, and here again we discover
untapped potential that turns on dissolving the misleading opposition of ‘fiction’ and ‘truth’. Fiction is no
longer an imitation of the supposedly real, but has a reality in itself whose purpose is to reflect on experience to
arrive at truth, however contingent.” (3). And he further adds that this artistic truth can be achieved through this
rhetorical mode that he uses in this and other stories, or narratalogues in the same book:

“[...]Jif fiction is a way of thinking—as reflection, experimental enactment, rhetoric—its form becomes as
potentially various as the forms that thought takes. And if thought is fundamentally a way of deriving conviction
from experience, then persuation [emphasis mine] is clearly a basic form” (Sukenick 2000: 3).

This postmodern, new rhetorical and narratologuesque fiction reflects a new way of thinking and
consciousness reflecting the postmodern period influenced by media, image, technology and popular culture and,
in Sukenick’s view, it stands in opposition to the entertainment art, industry and function (2000: 7), which may
be understood as quite opposite to Leslie Fiedler’s ideas on high and low culture as expressed in his Cross the
Border— Close that Gap (1975).

Sex, rhetoric and poetic imagination dominate in Howard Wolf’s short story The Library of the Lost as well.
As it was mentioned above, however, while Sukenick uses his rhetorical discourse to point out post-structuralist
issues, the nature of literature and new art, the connection between life, art and truth, consumerism and
commercialism of contemporary culture, Wolf’s narratologue points out poetic quality of language, its
imaginative, creative and erotic potential through the use of which he does not only depict a schliemiel character
of an aging professor, but, symbolically, also a connection between the past and present, the idea of a global guilt
related to historical atrocities, and a passing of time. In Wolf’s short story, main character and narrator Ludwig’s
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“parents left Prague in 1939 and brought him Staten Island. His first memory was of the Statue of Liberty.
He didn’t remember Europe, but he knew he had the faintest trace of an accent when he utter words like “bull-
shit” (Wolf 2006:10).

Despite this passage begins as a serious narrative indicating historical past, immigrant experience and
Ludwig’s “diasporic” identity, this seriousness and stability are undermined by a juxtaposition of this serious
narrative mode and the last word bull-shit implying vernacularism, perhaps even a certain vulgarity that
gradually builds a rhetorical effect and narratologuisque imagination. Both serious mode and narrative line is
extended by Wolf’s depiction of Ludwig’s nostalgic memories the serious tone of which is, however, weakened
and rhetoricized mostly by irony, self-irony, humor, parody, self-parody, metafictional and intertextual elements
as can be seen in the following passage in which Ludwig meditates over conference call for papers:

“The bulletin boards were bare. No crazy ‘Call for Papers’ sent disturbing signals through his central
nervous system. Few made sense to him, and the ones that did weren’t usually meaningful. And sometimes he
misread them. One he had read as ‘Pen Is History.” Well, it made some kind of sense. After all, Jane Austen had
said of men in Persuation, “The pen has been in their hands.’ But where was the article? ‘The Pen is History.’
Otherwise, it was ungrammatical or an error. Then he saw it was, improbably, for him, but not the times, ‘Penis
History.” Gender Study, Feminism, Marxism, Queer Studies, Lacanianism, he couldn’t be sure, but there it was,
the penis writ large on the walls of academe” (Woolf 2006:11).

As can be seen in this passage, a nostalgic atmosphere of loneliness is undermined by rhetorical effect
including Wolf’s use of sexual imagery, parody, irony, intertextual and metafictional elements, but especially by
his puns and Wolf’s play with words and their meaning implying a creative potential of language and its ability
to construct not only a rhetorical effect, but especially artistic truth. While the language of theoretical concepts
and theories as exemplified by Call for Papers in the above passage evokes a feeling of artificiality (disturbing
signals, for example), separateness and uselessness of grand narratives (Lyotard) and theoretical concepts,
Ludwig’s further meditation implies naturalness and spontaneity. Naturalness and spontaneity is achieved
through both playfulness and rhetoricization of sexuality, especially of the word penis. The expression “Pen is
history” can imply the end of traditional, page writing in the age of electronic media, but also, with a certain
degree of imagination, an end of naturalness and sexuality (Penis history) in contemporary times which is further
extended to a parody of a feminist discourse on patriarchal dominance of men over women (Austen’s statement
pen has been in their hands) up to parody of both artificiality and commodification of theories and history (Penis
history). Erotic and sexual imagery are used as means of rhetoricization of the text and as a basis for Wolf’s
creation of parody of theories and theoretical discourses as well as a means of eroticization of reality. This is
opposed to symbolic artificiality of theoretical discourse the effect that is further extended by a poetic and lyrical
imagination rendered through Wolf’s use of language. Ludwig is not only an academic, intellectual, and scholar,
but also an artist with poetic imagination which manifests itself not only in his narrative voice, but also in
narrator’s and Wolf’s poetic language. This can be seen in the following passage:

“On an evening such as this, mid-May, Cole Porter tickling the ivory somewhere, with the days still to
lengthen for a month, thoughts of retirement, an ending, of any kind, of anything lovely and enriching, however
implicated in things unlovely and deadening, hard heartedness and hardening of the ardent arteries, seemed
perverse and untenable. The evening called for music”(Wolf 2006: 15).

This passage depicts Ludwig’s nostalgia over passing of time and aging enriched by poetic imagination,
atmosphere and rhythm reminiscent of rhythm of poetry as represented by alliteration (hard, heartedness and
hardening) and the repetition of the same consonants (d — deadening, hard heartedness and hardening of the
ardent...). Such poeticization of the text does not only show a creative potential of language, but also naturalness
of poetic imagination contrasting artificiality of academic language and creative imagination as a symbolic
contrast to hypocritical and cruel reality. This poetic imagination is further enhanced by Wolf’s use of
intertextual elements (allusions to various American authors) that enable him not to discuss American literary
tradition, but especially the way of rendering of reality through language as well as the connection between the
past and present. In Wolf’s story, language and writing represent positive force related to imagination, creativity,
and spontaneity through which past and cultural identity can be revived and historical reconciliation for atrocities
achieved. He thinks of himself as a marginal character mostly not because of his ethnic background and identity,
but especially because of his current position of an aging professor, unacknowledged author, a husband without
wife, a child without parents and a certainty of cultural belonging. As he argues,

“Unhoused by history, he had lived as an urban nomad, moving from apartment to apartment/...] Nearly
orphaned, he hadn’t wanted to marry and risk parentage/ ... He was a marginal man who wrote in the margins:
where he belonged. He lived in words” (Wolf 2006: 22).

During one of his contemplations, Ludwig asks himself “Could you turn a tragedy of history into a comedy
of language?” (Wolf 2006: 19). Both passages imply Wolf*’s extension of Sukenick’s rhetoricization of the text
by a theme of identity, memory and the relationship between the past and present. Both past and present seem to
be connected with writing as a symbolic representation of reconciliation with both past, cultural heritage and
identity, atrocities of war and a lack of recognition as an academic, writer and artist. In Howard Wolf’s story,
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writing may symbolize both Ludwig’s and his reconciliation with the cultural and ethnic heritage; vivification
and re-construction of the past and personal, family and ethnic history; and a way out of the contemporary
consumerist, cruel, and hypocritical reality. A distance from the past and Ludwig’s cultural heritage of his
Jewish and East European background is thus reconstructed through his fictional reconstruction of the life of his
family members (great uncles, aunts, uncles) he was separated from by being born and living in the USA after
the Holocaust; and writing represents an alternative world of creativity and imagination as a positive force
opposed to cruel contemporary reality. It is a positive force that replaces the emptiness of contemporary life,
physical and cultural uprootedness and hypocritical world of the contemporary culture and relationships. Thus it
is also the answer to Ludwig’s question if the tragedy of history can be replaced by a comedy of language as
stated in the above quotation. Wolf’s answer seems to be yes—history and tragedy of any kind can be
compensated by a creation of distance from both past and present injustice and guilt. This would secure both
historical and contemporary reconciliation between descendants of both sufferers and their oppressors. Wolf’s
Ludwig does not condemn anybody either at present (colleagues, head of his department, administrators and
other ambitious academics) or in the past. He is able to create this distance by enjoying freedom of life (as an
unmarried single man enjoying sex with his sexual partner, traveling and writing) and by his creative use of
imagination through language meant as an ironic quichotesque weapon against artificiality, hypocrisy and
injustice. He creates this distance especially through self-irony and self-parody that acquire even a stronger
effect since they become a weapon not only against negative past (the Holocaust, war atrocities) and present
world, but also against himself. This weapon becomes most effective especially with Wolf’s depiction of
Ludwig’s relationship with his lover, a German girl and a potential academic Gretchen. Gretchen plays a very
important role in the story since she accepts Ludwig’s game and becomes her physical object of love and a
symbolic object of artistic inspiration, imagination, freedom and reconciliation with the past and with the
absence of Ludwig’s personal, historical and cultural belonging. Both characters are thus able to create distance
from negative aspects of history and the present and their acceptance of the gaming-role position at present
(helping each other with loneliness, love, academic career and writing) implies the acceptance not only of
freedom, but also of relativity, provisionality and temporariness of both existence and collective guilt. Ludwig
comments on Gretchen that

“He relieved her national guilt; she offered comfort. It had worked for a few years. She had shored him up
when the flame of his life had scorched his roots and singed his creepers. ‘Mistress,” he knew wasn’t really the
right word. She was an advanced graduate student, a Fulbright, who could not bear to hear or utter the word
‘Hitler.” Ludwig had helped her with some professional matters at first, and she had been helping him in other
ways ever since. He was her practical stylist; she was his burning bush, one of their many private lovers’ jokes”
(Wolf 2006: 16-17).

And Ludwig’s imagination materializes in Gretchen’s thinking and voice Ludwig recalls:

“‘My Ludwig is an unsung hero, an invisible resistance fighter, but I shall sing his praises one day, and the
image of his hand, clutching a book, always will be ignited for me against the night of German history. He will
burn brightly in me. | shall be his burning bush. Come, light my fire.” (Wolf 2006: 17).

Gretchen’s view on Ludwig is reminiscent of a clichéic heroic ode which turns out to be a parody on heroism
both in real life and traditional literature that finally confirms Ludwig’s playful imagination, and especially his
ability to create a distance from both history and present through the use of self-parodic and self-ironic mode. In
Gretchen’s imagination, Ludwig seemingly becomes a hero who is, however, “unsung”, that is unseen fighter
against history and for liberty. The image of a hand echoes other symbol of liberty and freedom, the Statue of
Liberty that, however, does not clutch a torch but a book symbolically implying the idea not of political, but of
personal and emotional freedom represented by imagination, creativity and writing as a means of creative re-
creation of historical memory and an artistic compensation for historical guilt (German history). At the same
time, Wolf further develops semantic and connotative potential of language by re-writing the meaning of the
image of fire. Fire does not symbolize only purity, freedom and eternity, but seemingly lovers’ passion as in
traditional love poetry that is, however, transformed into the image of eroticism and sexuality. Ludwig recollects
Gretchen’s words

““You are my condemned Jew. I will hide and save you. My honey-pot will be your Secret Annexe, and they
will not find you. Open the bookcase. Come to me. Come into me. Come...now’”(Wolf 2006: 17).

This passage following the previous one extends sentimentality and idealism of love by sentimentality
associated with compassion and understanding related to persecution of Jews during the Holocaust. In this
passage, Gretchen becomes seemingly a clichéic German savior of Jews the position of which is, however,
undermined by Wolf’s use of parodic and self-ironic tone. Gretchen thus finally does not become an ideal savior
of the oppressed, but a self-parodic savior of Ludwig’s sexuality as indicated by an image of bush. Bush does not
represent an ideal love, but rather a sexual relationship and freedom as can be seen in the last passage above
(bush implying a female sexual organ rather than platonic and ideal love). This relationship and Gretchen’s body
implying sexual freedom and, symbolically, writing meant symbolically as creative freedom compensate for both
past and contemporary condition and injustice of any kind. Playfulness, irony, self-irony and self-parody
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enhancing this idea (sexuality and writing as a symbolic expression of freedom, creativity and imagination)
becomes most playful and effective in final scene of this story describing a sexual act:

“‘I have something special for my Ludwig tonight,’ she said, pressing him close.

‘Let’s use the good book,” she said pointing to the hefty Oxford English Dictionary that lay open. She would
place it under the lower arch of her back and rise up to him on top of it, a pedestal of pleasure. Flesh would
meet words. Words would meet flesh. The roots of words would mingle with her silky tendrils. Eros and
etymology at one/...]

‘My resistance fighter needs to be ignited. Take me on ‘flame,’ baby, light my fire.’

You'll stay by my side, won'’t you?’ he asked.

‘Here I am, your blue angel.’

‘Will we go down together?”’

‘Now, my Rilke, our two solitudes will light up this text and all the books that we love. Text?Sex? Yes?’

Ja....”’(Wolf 2006: 30).

In this passage, both characters, Gretchen and Ludwig, accept their provisional position in both history and
present and are able to create an alternative to history and the past by creating game roles that enable them to
find an alternative position by their ability to create a distance and through their appreciation of sexuality and
writing enhancing this distance. Like in Sukenick’s story, writing does not become separate from, but a part of
life when used creatively and self-ironcally, and sex does not become a symbolic expression of a routine life at
present, but rather of vital force stimulating imagination and freedom. In the above passage, not only the
connection between sex and writing is parodically literalized, but this self-parody and self-irony creates another
alternative space, this time to contemporary consumerist and popular culture since the narrator uses the words
reminiscent of clichéic words and phrazing from popular songs and poems (Take me on ‘flame,’ baby, light my
fire.”) and advertisement slogans (Eros and etymology at one) but, at the same time, he undermines their clichéic
status by the use of ironic, self-ironic, parodic and self-parodic modes. While contemporary culture as
represented by commercialism and commodification (through institutionalization) of theories seems to be
artificial and deprived of its naturalness, lyricism and erotic imagery contribute to both eroticization and
naturalness (through poeticization) of art in this short story. By naturalness | do not mean a graphic and mimetic
representation of reality, but a poetic use of natural (sometimes vernacular) language and its semantic and
connotative potential as used in literature. Thus with this rhetorical effect achieved through a connection of
lyricism (poeticization), eroticism and linguistic playfulness, Wolf emphasizes naturalness as both ethical and
artistic category. Naturalness and spontaneity as both ethical and aesthetic category contributes to the creation of
a rhetorical effect in the story. As ethical category, they emphasize creativity and playfulness of literary
imagination that stands in opposition and represent an alternative to contemporary consumerist and hypocritical
world and to negative aspects of history (the Holocaust; war crimes); they revive a memory of the past, Ludwig’s
personal and family history that enable him to re-discover and reconcile with his diasporic identity; and they help
Ludwig to reconcile not only with his diasporic, but also personal identity and the problems related to it such as
ageing, sexuality, and his dilemma to decide between the single or marriage life.* As an aesthetic category, they
emphasize a connotative and creative potential of language, different modes and tropes such as humor, parody
and irony that represent a new, playful mode of writing and approach to reality close to postmodern vision of the
world relativizing all “grand narratives” (Lyotard), established orders, and unitary, authoritarian vision of the
world. These means and modes contribute to the creation of a rhetoricization effect. By rhetoricization | mean
Wolf’s emphasis on creative potential of language as described above that draws reader’s attention to its working
through the strategy of which a reader can realize its working, working of a language that is different from the
principles of working on which physical reality is based. While in Sukenick’s text a rhetorical effect is extended
to a literary critical and theoretical discourse in a form of his Swiftian ironic narratologue, in Wolf’s short story
rhetoricization strategy points out spontaneity, playfulness, and naturalness not only as an aesthetic, but also as
ethical category as described above and because it also expresses a hon-unitary but rather relativistic, emphatic
and apprehensive approach to life.

Conclusion

In their short stories, both authors, Ronald Sukenick and Howard Wolf, depict characters reminiscent of
ageing intellectuals (university teachers) who struggle with hypocritical reality, sexuality, identity, language and
its possibilities to express their experience and identity. In both short stories, sexuality is used as a metaphor
through the use of which both authors rhetoricize their texts and deal with the relationship between life and
language, art and life, creative and uncreative use of language. Waldo’s seduction of a Japanese woman through
persuasion through the creative use of language symbolically emphasizes the power of language and its creative
use that is contrasted with its uncreative use as represented by the multicultural poetry slam in the story as well
as, symbolically, by this underground culture that had already become clichéic. This creates a rhetorical effect
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that is further emphasized by the narrator’s narratologuesque and thus metafictional comments that enable
Sukenick to deal with the linguistic representation of reality the idea of truthfulness in arts and life. In
Sukenick’s view then, truth cannot be secured by graphic or mimetic representation of reality as expressed in
traditional, realistic works since art works on different principles than real life and Sukenick further emphasizes,
through the use of his narratologuesque narrative, a difference between “life* and artistic truth and experience. In
addition, Sukenick’s short story gives a parody on consumerism, academic life, intellectualism and
commodification of theoretical discourse. Howard Wolf uses a metaphor of sexuality a symbolic expression of
creativity and freedom that enable him to deal with his past, present, but also with the problem of physical and
cultural and rather diasporic identity. Wolf creates a rhetorical effect that enhances postmodernist relativistic
position and the vision of the world, which is achieved through his use of his “linguistic playfulness”, irony, and
parody creating a distance from any authoritarian and unitary position. Both characters, Ludwig and his German
lover, Gretchen, symbolically represent a distance from the past and present and an alternative space to both.
Ludwig realizes the impossibility to change both his personal and diasporic identity and Gretchen the
impossibility to change the historical situation and atrocities of her nation (the Holocaust) to which writing,
creative thinking and imagination create an alternative space. Sex between them is meant as the expression of
freedom that can liberate them from social constraints (marriage), contemporary consumerist culture and
hypocrisy as well as from the historical injustice and guilt. At the same time, Wolf’s story becomes also a parody
on artificiality of academic commodification of theories to which creative writing seems to create an alternative.

Notes

! Although Howard Wolf is not widely recognized international author, he has published many works of
fiction, autobiography, critical articles and essays in which he deals not only with the problem of writing, but
also with historical memory, past, formation of identity and the position of a writer in the contemporary world.
In his fiction these themes materialize through his creative, playful and stylistically perfect use of language
expressing his parodic, ironic and humorous approach to the world, history and even serious matters such as war
and the Holocaust. His writing, on the one hand, echoes Jewish identity and such parodic mode as expressed in
Philip Roth’s Portnoy’s Complaint but, on the other hand, the poetic quality and lyricism of his work seem to be
close to Paul Auster’s and partly Ronald Sukenick’s poetic imagination, although his work echoes their styles
from a distance since his work remains unique and original because of the creative treatment of language,
sexuality, art, identity and historical memory. Howard Wolf is a Professor Emeritus of English teaching Short
Fiction, American Writers, British Writers, Literary Journalism, Autobiography at the State University of New
York in Buffalo, NY, USA. He is a grandson of Czech and Lithuanian immigrants, son of a rural Pennsylvania
born mother and Lower East Side Manhattan Father, born in Bronx, USA in 1936. Howard Wolf has published
more than 175 literary and cultural essays, short stories, poems and social commentaries. He is a distinguished
member of the PEN International (American Centre) and has been a fellow of both, the Macdowell Colony and
the Virginia Centre for the Arts. He has written

Forgive the Father: A Memoir of Changing Generations (memoir, 1978)

A Version of Home: Letters from the World (essays, 1992)

This is India : Recording Reality Itself (travel writing, 1992)

Life at the Top of the Bottom: A Tableau of Provincial Life in America (essays, 1993)
The Autobiographical Impulse in America: The Education of a Teacher (essays, 1993)
Broadway Serenade (novel, 1996)

The Education of Ludwig Fried (stories, 2006)

Poetry:

Upper Manhattan: A Family Album (poems, 1990)

Co-authoring (with Roger Porter):

Voice within: Reading and Writing Autobiography (1973);

Works in Progress:

Excavations of Loss: Site-Seeing in the Diaspora (travel);

Exiles by Starlight (stories)

2 self-parody and self-irony create a relativistic approach to the world since these positions negate any
unitary, clear and authoritarian approach to the world and, at the same time, express apprehensiveness for the
other and different (identity, culture, position, view or approach to the world)

® In this passage, Art Brute implies a self-taught, outsider, but also amateur or naive, and alternative art, the
term originated in France and known from Jean Dubuffet’ s and other practitioners. The word suttor in the
passage is an imitation of Mieko’s distorted English pronunciation and means, according to her explanation
(earlier in the story) a nuance of meaning
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* Not only in his fictional writing, but also in many of his essays and works, Howard Wolf speaks about
creative writing as a means of both re-creation of the past, memory and family history and as a way of creative
(literary) reconciliation with both present and the past. In his speech Jewish-American Writing and Identity: Out
of the Diaspora presented at US Embassy in Tel Aviv, Israel on March 6™, 2007, he argues that “At the end of
the day, a writer’s voice is the most important tool he or she possesses. This voice is where the integration of
biology, self, and culture takes place. This voice can be modulated in various ways, but it can not be altered in a
fundamental way without falsifying the writer’s integrity[...]I am no Faulkner, but my words are my own, even
as they bear the inflection of other voices. Even if my final resting place should be Israel, as well it might be, it
can not be my literary homeland. | have been somewhat of an exile in America, and | would be somewhat of an
exile in Israel. This is not a unique history, but it’s mine”(Wolf 2007:11-12).
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ABSTRACT

Hawthorne's and Melville’s work reveals a deep ontological anxiety. They were writers who
displayed both a great intensity of feeling for this world and an obsession with what
transcends it. Their works are manifestations of a conflict between the experience and
expression, an implicit sense and an explicit form, a sensed transcendental world and its
closeness to a perceiving human mind, life and death. The conflict is expressed through a
peculiar use of allegory and causes a deep existential trauma. The writers” handling of signs is
compared with the postmodern turn to the ontological dominant as occurring in current
literary studies.

The most recent significant discussion of the semiotic nature of literary meaning has occurred during the
period loosely referred to as postmodernism. The discussion was initiated by various kinds of post-structural
discourses responding to an excessive preoccupation with objectivity, universal truth, as well as to other
modernist claims. In this article I will take a brief look at two writers for whom signs played equally important
role, and then compare their handling of allegory, as a primary device they used in their works, with the present,
postmodern understanding of signifying processes.

The Colonial Period occupies a significant place in the history of American civilisation because its standards
significantly contributed to the formation of what was referred to as American national traits. The first bearers of
these traits were Puritans with their unique blend of religion, ethics and metaphysics that made them constantly
search for the signs of the transcendent, divine world.* One of the most important authors who put the theme of
Puritanism under the most intensive artistic scrutiny of all American writers was Nathaniel Hawthorne who
recognised the importance of signs for Puritans as fundamental compositional parts of their construction of
reality. Moreover, signs became a kind of prism through which the writer himself saw the world, which was
causing him great intellectual?, aesthetic and religious sufferings.’

To overcome the generic, structural conflict of allegory”, to attribute the empty material signifiers with a
profound meaning has become the substance of Hawthorne's artistic principle, of his “tropological suffering”,
causing on one hand deep doubts about his artistic powers, and on the other one making the portrayed characters
(as result of theses doubts) more truthful in their power of representation. This is made possible by his peculiar
handling of the power of signs — in which the proximity of the material to the ideal does not result in servitude of
the former to the latter, as one would expect from a traditionally understood allegorical imagination, but in the
origin, at least in Hawthorne’s skilful handling, of a “full-fledged” existential situation, which hangs over most
of his characters. There are some which are really unforgettable, evoking readers” interest and sympathy, despite
the fact that they are in fact allegories, not undergoing significant changes during the course of the story (the
most famous one being undoubtedly Hester Prynne from The Scarlet Letter). They seem to become powerful
because they become allegorical, for allegory here, in addition to its semiotic structuring of meaning, also
“enacts a wish that determines its progress".”> The wish, distance, loss, lack — these are features which have
power to inscribe existential trauma, anxiety, tragedy.

A good example of a skilful handling of the allegory’s existential and ontological dimensions can be found in
Hawthorne‘s masterpiece - The Scarlet Letter. While in the short stories he capitalises on the representational
force of just a few allegorical images, the novel is much more complex, supporting the primary semiotic nature
of the characters (Hester Prynne, Arthur Dimmesdale and Roger Chillingworth) with other signs. Thus in
addition to the letter "A" as a primary emblematic image of the story, Hawthorne, as Ruland and Bradbury put it,

* For more on Puritans” understanding of the role of signs in everyday life, see P. Miller, The New England Mind: From Colony to Province
, (Cambridge, Massachusetts and London, England: The Belknap Press of Harvard University Press, 1993).
Ibid., p. 58
% See B. Christophersen’s “Agnostic Tensions in Hawthorne's Short Stories”, American Literature 72, no. 3 (2000), especially page 597.
4 J. Fineman, "The Structure of Allegorical Desire", in Allegory and Representation, ed. S. Greenblatt (Baltimore and London: The Johns
Hopkins University Press, 1981), 34.
® Fineman, 26.
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"introduces other colourful emblems: beside the scaffold are both the prison, 'the black flower of civilized
society,' and the wild rosebush, a ‘sweet moral blossom' betokening ‘the deep heart of Nature™®. They provide the
story with a structure and introduce its three main orders: the natural, moral, and symbolic one.” As Waggoner
further has it,
[t]he cemetery, the prison, and the rose, with their associated values and the extensions of suggestion
given them by the image patterns that intersect them, as the ugliest weeds are later discovered growing
out of graves, suggest a symbolic pattern within which nearly everything that is important in the novel
may be placed.?
Paradoxically, by increasing the allegorical level of the novel, Hawthorne also gives his protagonists a more
human dimension, investing them with natural and human concerns.

As mentioned above, Hawthornes “tropological suffering” is strongest in some of his short stories. The most
illustrative in this sense would be the short story entitled “The Minister's Black Veil” in which he has Reverend
Hooper covers his face by a black veil - suddenly, without any rational reason and for the rest of his life. Here
Hawthorne capitalises on the allegory’s duality (its “structure of differential oppositions™) — to explain and hide,
to promise and, at the same time, to doubt. The strength of the figure is the strength of the convention; on the
face of a woman the veil is a usual thing, something we expect women to put on in certain life situations (sign of
grief, wedding, religious veil or a veil as an expression of fashion). However, the fact that the veil covers a
man'’s face immediately brings mystery, strangeness, bizarreness, uniqueness, tension.

The short story is a perfect example of the Hawthorne’s struggle to invest events and things with meanings,
to say something fundamental about our being here on Earth and our relation to the transcendence. By putting a
black veil on the protagonist, he struggles to point out “the other” which we will have to face after being freed
from the “prison-house” of our finitude. The veil is a material sign of the materiality of our life - full of sin and
sorrow, of its duality which can be overcome only after the unification with the absolute.

Hawthorne was not the only nineteenth century American writer who was troubled by existential anxieties.
Allegorical imagination may be found in some works of Herman Melville as well (no doubt that the two were
close friends). Melville is usually referred to as an author of the first great American novel — Moby Dick. Since
the novel is very complex and extraordinary on several levels — compositional, thematic, tropological as well as
cultural, I will concentrate only on showing how the interpenetration of the above aspects produced a peculiarly
strong semiotic and thus ontological accent.

Looking at the novel‘s composition, one can immediately see its connection to the subject-matter, which is
extensive and multifaceted. According to W. E. Bezanson, it is the whaling through which the reader is provided
with depictions of the natural world, historical world, whaling artefacts, techniques, and social organisation on
the ship.® The uniqueness of Moby Dick lies in the fact that all this provides space not only for adventurous
passages, descriptions of nature, scientific characteristics and classifications of whales, as one could expect, but
for a deep philosophical meditations about the “sense of life” as well. Like Hawthorne, Melville is also capable
of investing the “material” with a more profound meaning, which gives the novel its monumentality and a
universal sense.

The story is related by a narrator who, in addition to being an “omnipresent consciousness”, is also
a relatively insignificant character participating in it. His famous first sentence (“Call me Ishmael”) evokes in
readers not only the sense of curiosity and relativity, but gives the events almost a mythical air — an appropriate
setting for monomaniacal captain Ahab. While Ishmael links all the events, Ahab is their centre, drawing,
accelerating and breaking them. His obsessive and irrational acts are resisted only by the first mate Starbuck who
views whaling not as a means of satisfying his revenge or other highly personal motives, but rather as longing
for economic profit:

But what’s this long face about, Mr. Starbuck; wilt thou not chase the white whale? Art not game for
Moby Dick?”

“I am game for his crooked jaw, and for the jaws of Death too, Captain Ahab, if it fairly comes in the way
of the business we follow; but | came here to hunt whales, not my commander ‘s vengeance. How many
barrels will thy vengeance yield thee even if thou gettest it, Captain Ahab? it will not fetch thee much in
our Nantucket market. *°

However, this relationship is not just a struggle of two different personalities, but a symbolic conflict of two
different natures within the human ego — a dark irrationality constantly resisting its rational counterpart. It is also
a struggle against human weakness if compared to the forces of nature, universe, a struggle of finitude with

® R. Ruland and M. Bradbury, From Puritanism to Postmodernism, (New York: Penguin Books, 1992), 145 — 146.

" H.H. Waggoner, “Three Orders: Natural, Moral, and Symbolic”, in The Scarlet Letter, ed. Gross, S. et al. (New York and London: W. W.
Norton & Company, 1988), 315.

¢ Ibid., 316.

° W. Bezanson, Moby-Dick: Work of Art, in Moby Dick: A Norton Critical Edition, ed. H. Hayford and H. Parker, (New York: W. W. Norton
& Company, INC., 1967), 652 — 653.

0'H. Melville, Moby Dick, in Moby Dick: A Norton Critical Edition, ed. H. Hayford and H. Parker (New York: W. W. Norton & Company,
INC., 1967), 142.
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infinitude, a need to overcome walls entrapping humanity: “To me, the white whale is that wall, shoved near to
me. Sometimes [ think there's naught beyond. But ‘tis enough. 111 jke Hawthorne's veil, Melville’s whale also
stands between this world and infinity — being a material wall (inflicting death on Ahab trying to overcome it) as
well as allegorical — a wall standing on the way to the fullness of sense. Ahab does not understand the allegorical
nature of that “whale”; he identifies it with the evil, the signifier with the signified. His inability to discriminate
was emphasised by Starbuck: “Vengeance on a dumb brute!” cried Starbuck, “that simply smote thee from
blindest instinct! Madness! To be enraged with a dumb thing, Captain Ahab, seems blasphemous.”? Starbuck‘s
reproach is an attack against the tropological nature of imagination, an unmasking, literally laying bare Ahab‘s
metaphysical efforts. As Hooper‘s black veil, the whale also points to the necessity of human reliance on the
hopeless materiality, a Kantian entrapment in senses, but without hope coming from his ,,starry heaven“. Moby
Dick may thus also be read as an allegory of the mental state Melville found himself in 1851 when he felt as a
prisoner whose the only hope was to penetrate the strangling materiality. He wanted to find something else
beyond this materiality, worrying, at the same time, that he may find nothing there, that the mystery is only our
wish, as he put it in the letter to his good friend Nathaniel Hawthorne: “We incline to think that the Problem of
the Universe is like the Freemason's mighty secret, so terrible to all children. It turns out, at last, to consist in a
triangle, a mallet, and an apron, -- nothing more!”*® It is the matter which stands on the way to absolute
knowledge. However, if the absolute is materialized, it will kill us, as Ahab was killed by Moby Dick.™
Ahab may, however, be looked at as a symbol of devil, a revolting Lucifer (Talk not to me of blasphemy, I1'd
strike the sun if it insulted me. ™), or a man facing unchangeable laws, divine and fatal ones.
What is it, what nameless, inscrutable, unearthly thing is it; what cozening, hidden lord and master, and
cruel, remorseless emperor commands me; that against all natural lovings and longings, 1 so keep
pushing, and crowding, and jamming myself on all the time; recklessly making me ready to do what in my
own prlcgper, natural heart, | durst not so much as dare? Is Ahab, Ahab? Is it I, God, or who, that lifts this
arm?”

Despite Ahab’s dominance, some critics consider Ishmael to be the protagonist of the novel. Undoubtedly,
Ishmael is the character who displays closest affinity to Ahab — like Ahab, he has not set out on the trip out of
economic, existential reasons:

“Whenever I find myself growing grim about the mouth; whenever it is a damp, drizzly November in my
soul; whenever | find myself involuntarily pausing before coffin warehouses, and bringing up the rear of
every funeral | meet; and especially whenever my hypos get such an upper hand of me, that it requires a
strong moral principle to prevent me from deliberately stepping into the street, and methodically
knocking people's hats off — then, | account it high time to get to sea as soon as | can. This is my
substitute for pistol and ball. With a philosophical flourish Cato throws himself upon his sword; I quietly
take to the ship.” "'

There is, however, a key difference between Ahab and Ishmael; it lies in the word “quietly”. While Ahab‘s
internal hell struggles to get outside and draws to doom the whole crew, Ishmael manages to subdue it, in spite
of the fact that it is no less fiery. Sedgwick maintains that while Ahab is a Shakespearean type of tragic hero
(struggling with outward forces as well as being affected with an agonising conflict with his own self), Ishmael
inclines to a Dantesque hero who learns from each incident’®. Naturally, the effect of Moby Dick is not
Dantesque, but a tragically Melvillean one.

The novel’s basic conflict is strengthened by a web of other symbolic and allegorical™ meanings - nature as
symbol of God (its ubiquity and omnipotence), white whale as Jesus Christ (its white colour as well as 3-day
long final chase), crew as humankind, and by many biblical allusions.? The biblical Ahab, for example, was an
Israeli king who allowed the cult of a pagan God Baal. Because of his deeds, Prophet Elijah warned him that he
would die and his blood would be licked by dogs. The biblical Ishmael was the son of Abraham and Hagar - a
servant to Abraham‘s wife Sarah. After the birth of Isaac Abraham, under the impulse of his wife Sarah, sent
away Ishmael who thus became a prototype of an outcast (Melville‘s Ishmael leaves the civilisation for a
wilderness of the ocean). Important are also allusions connected with Elijah (in Moby Dick he warns Ishmael not
to go on the whaling trip) as well as Rachel. In addition to biblical symbology, the ship‘s name comes from the
name of an Indian tribe of Pequods whose members were in 1637 murdered by American Puritans.

|l9

" Ibid., 144.
2 Ibid., 144.
%2 Letter to Nathaniel Hawthorne, [April 16?] 1851, http://www.melville.org/letter2.htm
1% See W. Thorp, “Melville’s Quest for the Ultimate”, in H. Hayford and H. Parker, 635.
15 Hayford, H. and Parker, H., 444 — 445,
%8 H. Hayford and H. Parker, 488
" H. Hayford and H. Parker, 12
18 See W. E. Sedgwick, Ishmael vs. Ahab, in H. Hayford and H. Parker, 642.
™ For the difference between symbol and allegory, see my essay Ontologické aspekty alegorie a symbolu. In: Textové podoby postmoderny
(Vizualna poézia, proza, drama). Vyskumné materialy &. 44. ULUK Vysokej $koly pedagogickej 1996, s. 35-48.
American Literary Traditions (Bass) - Moby-Dick Hypertext Projects - Project Titles and Branching Themes
http://www.georgetown.edu/faculty/bassr/Mdtitles.htm#religion.
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The symbology of names as well as many other biblical and non-biblical allusions occurring in the whole
novel point to an inescapable tragic end of Ahab‘s adventure. In spite of clear symbols, the Pequod continues to
sail towards its doom. In spite of limitations and weaknesses, people continue in their vain struggle with forces
of the absolute — this is one of the possible readings of Melville‘s tragedy.

Metaphysical motives are not limited, however, only to Melville’s greatest work, Moby Dick. One can find
them, even in a more compressed form, also in his famous short story “Bartleby the Scrivener”, set in New
York‘s Wall Street — a symbol of American commercial life. The story is told by a New York lawyer who
employs scriveners to copy his legal documents. One of such law-copyists is a “pallidly neat, pitiably
respectable, incurably forlorn” Bartleby who, after some time, starts refusing to obey his employer‘s commands
— with a polite, but nevertheless decisive, expression “I would prefer not to.” The lawyer first responds to
Bartleby‘s resistance with surprise, then tries to understand his motives, only to end up, finally, with a conviction
that Bartleby is insane. After futile efforts, the lawyer is even forced to change his office, leaving Bartleby alone
in the old one. Later on, the reader finds out that Bartleby had to be put in prison where he dies.

Like Moby Dick, also “Bartleby” could be seen as an expression of Melville‘s spiritual state in the 1850s (the
short story was published in 1853). For the writer it was time when he could no longer continue writing
successful adventurous novels and his new, more demanding works, had to face almost total refusal of critics.
Melville stopped communicating with the world around him and died in loneliness. The loss of communication
is what dooms Bartleby as well. It is made more dreadful by the fact that the reader never learns the reason of
Bartleby‘s total resistance. The whole short story thus becomes a search for the explanation of Bartleby‘s
existential situation, ending by a suggestively enigmatic statement: “O Bartleby! O humanity!”

The meaning of this “outcry” is not provided (it cannot be), because it is again hidden beyond a wall. The
wall in this short story occurs not only in the name of the street (Wall Street), but outside the lawyer ‘s office, in
the office (Bartleby is separated from his colleagues by a glass wall), and, naturally, in the prison. Bartleby spent
almost all of his life by looking at an empty wall, being silent and rejecting communication with others. “The
wall, with its deathlike character, completely engages Bartleby. Whether "free" or imprisoned he has no concern
for anything but the omnipresent and impenetrable wall.”?* It is a wall which separates, a wall between an
individual and society, the material and the spiritual, life and death. Bartleby is not able to overcome it, because
he cannot understand that a wall does not only separate, but connects as well. Absolute existential effect of this
short story, however, lies in Bartleby‘s unwillingness to understand it: total inability to communicate makes him
loose his humanity, brings him to the sphere of material things - non-transparent, unexplainable, existing without
any relation to the surrounding. While for things such state is natural, with regard to man it becomes abnormal,
evoking confusion, pity, as well as total rejection and murderous impulses, arising from the fact that such man
disrupts basic communal principles.

Except for metaphysical leanings, Bartleby’s position thematises cardinal ethical problems as well. Searching
for their parallels in American literature, one cannot avoid, again, comparing the short story with some
Hawthorne‘s works (for example “Young Goodman Brown”, “The Minister’s Black Veil”) or the position of
Thoreau, depicted in his novel Walden. H. Bruce Franklin has summarised the ethical problems in “Bartleby” in
the following way:

“There are essentially three ethics available to man--action in and of the world, action in the world for
other-worldly reasons, and non-action, that is, withdrawal from the world. We might call the extreme of
the first the ethic of Wall Street, the extreme of the second the ethic of Christ, and the extreme of the third
the ethic of some Eastern monks. Wall Street's ethic seeks the world as an end; Christ's ethic prescribes
certain behavior in this world to get to a better world; the Eastern monks' ethic seeks to escape all
worlds. Bartleby is a world in which these three ethics directly confront one another.”*

This confrontation engenders an ontological trauma, an effort of an individual to “annul” his/her self in a way
which is exceptional as well as “irritating” in the world literature.

Stressing the ontological side of meaning in their works, Hawthorne and Melville may be said to have
“foreseen” a systematic examination of the ontological dimension of semiotic processes which became
prominent in the second half of the twentieth century, mainly as a result of a growing scepticism towards the
epistemological project of modernism and a turn to postmodernism, which is often characterized in terms of a
shift from epistemological to an ontological dominant. It has to be said, however, that the essence of this
“ontological turn” slightly differs from the meanings Hawthorne and Melville tried to convey. It seems that the
ontology which emerged in the twentieth century is different from its previous manifestations because it is a non-
essentialist one, dealing not with the first principles of being, but acknowledging indeterminacy as a relevant
principle underlying all our critical and creative undertakings; even though indeterminacy, in a sense, has always

2L L. Marx, Melville’s Parable of the Walls, Sewanee Review, 61 (October 1953), http://www.ku.edu/%7Ezeke/bartleby/MARX. HTML
% Bruce H. Franklin, “Bartleby: the Ascetic’s Advent”, in Wake of the Gods: Melville's Mythology (Stanford, CA: Stanford UP, 1963),
http://raven.cc.ukans.edu/~zeke/bartleby/franklin.html
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been threateningly present even in the most fundamental ontological discourses.?® Postmodern scholars claim
that it is impossible to penetrate underneath the surface levels of our being and to reveal its essential meaning.
The meaning of being lacks any depth level and is only a result of a play of “surface” signifiers.”* The
randomness of this play, among other things, discloses the general crisis of sciences. The crucial role in the
ongoing process of this subversion of rationality and conceptuality has been played by Derrida’s insistence on
the inherent “citational” quality of every sign:

Every sign, linguistic or non-linguistic, spoken or written (in the current sense of this opposition), in a

small or large unit, can be cited, put between quotation marks; in so doing it can break with every given

context, engendering an infinity of new contexts in a manner which is absolutely illimitable.?®
Such “Derridean” citationality cuts off man’s being from his defining, explaining, stable grounding of traditional
referential signification and, instead, throws him into a free textual world based on literary signification with its
potential for uprooting, exchanging places, freely combining without destroying.”® In such a world even the
traditional notion of reality has been revised, subverted, or, often, substituted for the world operating according
to the principles of literary texts which “replace referentiality with ad hoc linkages from sign-system to sign-
system”.?” Although Riffaterre is not considered to be a theorist of postmodernity, his characterizing literary
texts as signification occurring between the signs with no reference to reality points in the direction of the most
important postmodern process - the substitution of a semantic way of making sense for a semiotic one. This has
progressed to such an extent that it became possible for Derrida to express his famous statement that “There is
nothing outside of the text”.?®

As far as Hawthorne’s and Melville’s worlds are concerned, I would slightly adapt this famous (“there

is nothing outside the sign”) quotation. Unlike Derrida’s insistence on the lack of the signified, Hawthorne’s and
Melville’s characters are governed by their attempts to use the sign to access it, to transcend their being in this
world, consisting of the opaque materiality of signifiers, whose semiotic-ontological (existential) closeness,
interdependence and mutual illuminatory power, however, make them unique, less “cold” and mechanical than
one would expect allegories to be, and, as a result, their characters more natural and true, giving us, in the end,
more hope than the doom of the “Derridean” insignificance and relativity.
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ABSTRACT

Since the beginning of the 90’s, new conceptions related to the education of gifted
children have been devised and prepared in our country. Furthermore, new procedures and
techniques respecting the individuality of children, specific combination of their abilities,
features and expression have been tested. As a result, special educational needs of gifted
children have been legally approved. Within their framework two approaches have been
formed — the segregated and integrated forms of education. The education process has
simultaneously become more flexible and even less traditional methods are accepted. The
focus of this paper is on the issue of how such children express themselves in the foreign
language classroom in the context of Slovak schools. It is necessary to say that their talent is
oriented more on natural sciences rather than on foreign languages. The foreign language is
not an object of their interest; it is just an extended offer in their education.

Nadanie a nadané deti v eduka¢nom procese

Rozvijaniu a vzdeldvaniu nadanych deti aziakov sa unas venuje pozornost dlhé roky. V naSich
podmienkach prevazoval pristup vytvarania osobitnych tried a $kdl, kde boli u¢ebné programy upravované
vzhl'adom na konkrétne druhy nadania. Tykalo sa to predovSetkym Sportovych a matematickych tried, pripadne
tried s rozSirenym vyucovanim niektorého predmetu (cudzi jazyk, prirodovedné predmety, vytvarna a hudobna
vychova). Za vSeobecnym pristupom k tejto problematike vSak stoja konkrétne poznatky a z nich vyplyvajuce
postupy. Tieto sa v priebehu rokov rozsiruji, dopinaja i menia.

Priznacné je, Ze samotné nadanie, a jeho pripadné odliSenie od d’alSich pojmov (talent, inteligencia, vysoké
schopnosti), je autormi definované rozlicne, najmi v zavislosti od toho, akym faktorom sa pripisuje
,,zodpovednost™ za jeho pritomnost’. Spociatku existovali dve koncepcie — podl'a ¢asti vedcov bola uréujucim
¢initelom dedi¢nost’, podla druhej skupiny rozhodujtci vplyv malo prostredie. Extrémne postoje postupne nasli
realnejsiu pddu v poznani, ze vrodenym nie je nadanie, ale urcité dispozicie, vlohy, ktoré sa rozvijaji na zaklade
poOsobenia socidlneho prostredia (najméd vychovou a vzdelavanim). Znamena to, Ze u dvoch deti s (teoreticky)
rovnakou genetickou vybavou sa v odliSnych vychovnych podmienkach ich vlohy rozvinu do rozli¢nej podoby
¢i urovne. Plati to tiez inym smerom: stimulujuce prostredie moze podnietit’ intenzivnejsi rozvoj danosti, kym v
malo podnetnom prostredi sa aj vyssi potencial nerozvinie. Prikladov zo Zivota je dost’.

Ludska bytost’ vSak nie je pasivnym prijimatel'om vonkajsich stimulov, ale vyznamnou je vlastna aktivita, za
ktorou treba vidiet’ individuum s jeho vlastnostami, postojmi, hodnotovou orientaciou (napr. vola, vytrvalost,
motivacia, zaujem).

U malych deti maji vacsi zastoj vrodené dispozicie asvekom sa viac prejavuje vplyv
prostredia, individualneho posobenia a ¢innosti.

Inym vekovym Specifikom je to, Zze v predskolskom obdobi sa schopnosti ¢i vlohy prejavuju globalnym
spdsobom a nedad sa hovorit’ o konkrétnom nadani, hoci rozdiely medzi detmi sa objavujii vel'mi skoro —
niektoré st pohybovo zdatnejSie, iné si menej obratné; jedny su verbalne vyspelejSie, iné zacni rozpravat’
neskor. Z takychto prejavov sa vSak nedd spolahlivo usudzovat’ na ,,vykony“ vo vzdialenejSej buducnosti.
Uvedeny jav sa oznacuje ako detsky synkretizmus.

Tu prichadzame k d’alSej oblasti, kde tiez existuje viacero nazorovych prudov. Tyka sa to otazky druhov
alebo typov nadania. Klasifikacia, oznacenie, hierarchia sa vyvijala a neda sa povedat, ze by sa niektora dala
povazovat za jednoznacnil, definitivhu ¢i vycCerpavajucu. V. Dockal (2005) na zaklade triedenia beZnych
¢innosti Cloveka uvadza nadanie pohybové, umelecké, intelektové a praktické, z ktorych kazdé obsahuje
niekol’ko podskupin; tieto nie st izolované, ale sa navzajom prelinajt, ovplyviiuju, podmieiiuju a dopliaju.
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V stcasnosti je popularna kategorizacia H. Gardnera (1983, 1993), ktory nadanie oznacuje ako ,.inteligencie*
a celkovo rozliSuje 9 druhov: jazykové (lingvistické), logicko-matematické, priestorové, telesno-pohybové
(kinestetické), hudobné, interpersonalne, intrapersonalne, prirodovedné a existencialne nadanie. Usilovni autori
rozpoznavaju d’alSie a d’alSie ,,inteligencie®, ¢i presnejSie schopnosti alebo nadanie (napriklad emocionalna,
spiritualna, moralna, vodcovska inteligencia) a mozno ocakavat’ ,,objavenie eSte mnohych inych.

Problémom, ktory vyvstava, je moznost’ zistovat’, identifikovat' a merat’ predpoklady, vlohy pre jednotlivé
schopnosti, pokym sa neprejavili v ¢innosti, pokym jednotlivec nepodal v danej oblasti eSte ziadny vykon
(8portovy, umelecky a pod.), alebo nevytvoril pozoruhodné, spolo¢ensky prospesné, originalne a inak ocefiované
dielo. ZvysSie uvadzanych druhov nadania sa v Skolskom prostredi najviac vyzdvihuje intelektové ¢&i
akademické nadanie, vysoka troven vSeobecnych rozumovych schopnosti. Snaha merat’ tieto schopnosti viedla
k vytvoreniu mnohych psychometrickych nastrojov — psychologickych testov. Pomocou nich sa posudzuji
psychické funkcie, ktoré sa podielaji na kvantitativnych i kvalitativnych vykonoch a Vv praxi sa premietaju
napriklad do uspesného zvladania poziadaviek skoly danym ziakom. Psychologické metodiky sa zameriavaji na
vseobecné charakteristiky rozumovych schopnosti — komplexné testy inteligencie, alebo zistuji Groven vyvinu
jednotlivych funkcii a ich sucasti (kratkodoba pamét, logické myslenie, priestorové uvazovanie, slovna zasoba
a1.). Treba mat’ pritom na mysli, Ze testovanie malych deti prindSa menej spol'ahlivé vysledky ako starSich deti
alebo dospelych. Je to ovplyvnené aj tym, Ze vykony v testoch suvisia s vyvinovymi podmienkami diet'at’a a ani
nie su stabilné v case (narast spravnych rieSeni zavisi aj od podnetnosti prostredia, informacii a poznatkov, ktoré
si dieta osvoji). Ukézalo sa totiz, Ze testové ulohy (ich obsah — text, obrazky, d’alsi testovy material) nie je
mozné vytvorit' a zostavit’ uplne nezavisle na kultire a celkovom socidlnom kontexte v Sirokom zmysle slova
(napriklad predmety a informacie bezné pre deti v USA nemusia byt’ zndme detom v strednej Eurdpe a naopak).

Na zéklade Statistickych analyz sa stanovilo, Ze od ur€itych vysledkovych hodndt v komplexnych testoch
inteligencie sa jednotlivci povazujii za nadanych. Vyskumy s detmi, ktoré dosiahli vysoko nadpriemerné
vysledky v tychto metodikach, priniesli poznatky o istych spolo¢nych alebo podobnych ¢rtach a prejavoch v ich
spravani, ¢im dotvaraju celkovy obraz spolu s d’al§imi mimointelektovymi faktormi. Ukdzalo sa, Ze tieto deti sa
lisia od ostatnych v niektorych charakteristikach, napriklad vel'mi rychlo chapu predkladané uc¢ivo a maju dobra
dlhodobti pamét, poznatky dokazu zovSeobecnit’ a bez problémov aplikovat’ v novych situaciadch, maji rozvinuté
kritické myslenie, st tvorivé, flexibilné, vytrvalé, maju zmysel pre humor, rozsah zaujmov alebo ich hibka sa
prejavuje aj o oblasti netypické pre dant vekova skupinu, v socialnej a emocionalnej oblasti mézu byt menej
zrelé (podrobnejsie udaje pozri: Hiibkova, 2005).

Uz aj uvadzané skuto€nosti napovedaju, Ze vo vychovno-vzdeldvacom procese budi nutné do istej miery
odlisné postupy, formy, metédy iobsahy na to, aby nadani Ziaci mohli napliat svoje edukaéné
potreby. Rozvijaniu nadanych deti sa venuje vel’ka pozornost’ v mnohych krajinach na vsetkych kontinentoch.
Pocetné st nielen vyskumy, ale aj zavery z nich. Starostlivost’ o nadpriemerne Sikovnych Ziakov ma mnohoraké
podoby, z ktorych niektoré boli a si zauzivané aj u nas (osobitné triedy pre urcity druh nadania, predmetové
sutaze, stredoSkolskda odborna ¢innost, letné sustredenia, mimos§kolska zaujmova Cinnost), alebo sa zaviedli
Vv poslednych rokoch (skorsi zaciatok Skolskej dochadzky, preskocenie ro¢nika a skorSie ukoncenie urcitého
stupfia vzdelavania), iné sa doteraz nepodarilo zaclenit' do $kolského systému (vytvaranie flexibilnych skupin
podl'a schopnosti v urcitych predmetoch, nielen triedy podla veku; spolupraca s expertnymi pracoviskami;
mimoskolské, Specidlne zostavené ucebné programy s kratkodobym trvanim - ,kurzy*). Zostavenie u¢inného
a uspesného kurikula na rozvijanie talentov je vSak stale dilemou a ndzory odbornikov sa niekedy az diametralne
roznia. Nepochybne, ze jednotny a univerzalny pristup nie je ziaduci: kazdy (nielen nadany) ziak ma odlisnu
mieru a kombinaciu schopnosti, d’alSich osobnostnych premennych, faktorov rodinného a SirSicho socialneho
prostredia, moznosti v predpokladovej aj aktivacnej oblasti. Snahou samozrejme je, aby sa optimalne
podporovali vSetky deti, ¢o sa odraza v pristupe zameranom na ziaka.

Kurikula by mali rozvijat' vysSie formy myslenia a procesudlne zrucnosti; mali by byt dostatocne pruzné a
citlivé, aby sa do nich mohli zaclenit rozlicné vedné discipliny tak, aby bola primerane zabezpecena
diferenciacia pre nadanych; mali by tiez odrazat aplikdcie redlneho sveta — nie ,ppoznatky pre poznatky*
(VanTasel-Baska, 1997). C. Tomlinsonova pripomina, Ze samotné nadané deti si natol’ko heterogénnou
skupinou, Ze nie je mozné stanovit’ jednotny model edukacie, ktory by vyhovoval vsetkym (Tomlinson, 1996).
Hoci tstredné st schopnosti a zaujmy nadanych, viaceri autori zdoraziuju potrebu posiliiovat’ rozvijanie oblasti,
ktoré su casto slabou strankou a ktoré mozno vo vseobecnosti oznalit’ ako socidlne kompetencie (Kitano,
Roedell, Silvermanova, Roeperova, Passow, podl'a: Barbour, Shaklee, 1998).

Jedna skupina odbornikov volad po zvySenej pozornosti nadanym, ini oponuju, Ze vytvorenie ,,idealnych*
podmienok prinaSa profit vSetkym ziakom (nizky pocet Ziakov v triede, podporny ucitel’, individualizovany
pristup, $pecialne pomdcky a postupy, atraktivne metody a formy ai.). Castou otazkou sa preto stava, aky je
pocet nadanych, o kol'kych detoch vlastne hovorime, kol’kych sa neStandardné podmienky tykaju?

Statisticky model pravdepodobnosti vyskytu (Gaussova krivka) udava, e 2% z populacie je vysoko
nadanych (podobne ako sa predpokladaju 2% z populdcie na opacnom konci spektra schopnosti). Ak vezmeme
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do vahy pritomnost’ viacerych druhov nadania sucasne, variabilitu moznych kombinacii a miery zastpenia, tak
musime zrejme uvazovat o vysSom Cisle. ,,Presnejsi* udaj je vSak len Spekulaciou; odhadom by sme mohli
pripustit’ 5% aj vzhl'adom na to, Ze niektoré typy nadania sa nedaju priamo zistovat’, alebo sa neprejavia uz
v skolskom veku, ale neskor. Ak sa ¢iselné udaje premietnu do praxe, da sa o¢akavat’, ze zo 100 Ziakov jedného
ro¢nika mézu byt priemerne dvaja intelektovo nadani. Vzhl'adom na to, ze identifikacné postupy u malych deti
nie su dostatocne spol'ahlivé, za vhodnejsie povazujeme zahrnit’ do tejto kategorie viac ¢lenov, nez striktne urcit’
limity podla vykonov v testoch. Identifikacia je vSak dolezita pre adekvatne nasmerovanie rozvijania a edukacie
daného dietat’a.

Otazka rozhodujuceho vyznamu sa tyka formy vo vyucbe nadanych. Vytvorilii sa dva zakladné pristupy —
akceleracia a obohatenie, z ktorych kazdy ma niekol'ko wvariacii (Freeman, 1991). Pri akceleracii ide
o radikalnejsi postup, kedy sa predkladané poznatky prezentuji v ¢asovo zhustenej (komprimovanej) podobe,
napriklad skorSie zaskolenie, zvladnutie troch ro¢nikov za dva roky, preskocenie ro¢nika, s ¢im suvisi skorsie
ukoncenie daného Skolského stupna (zakladna Skola, stredna Skola, univerzita) a pod. Obohatenie znamena
prehibenie a/ alebo rozirenie, a to najmi predmetu (predmetov) po obsahovej stranke. Vzhladom na to, Ze
U uciacich sa treba zohl'adniovat’ nielen ich kognitivne schopnosti, ale celi osobnost’ aj s emocionalno-socialnymi
stvislostami a vézbami, akceleracia predstavuje vacSiu zataz amodze spoOsobovat tazkosti v adaptacii
jednotlivca na nové situacie a prostredia (napr. disproporcia intelektovej vyspelosti a emocionalnej nezrelosti),
preto je nutné starostlivo zvazit’ konkrétne okolnosti pred tym, nez sa odportca na realizaciu.

Obohatenie predstavuje priatel'skej§iu formu, ktori je mozné vyuzit' aj v beznej praxi v podobe internej
diferenciacie vo vyucovani. Sucasne je to postup, ktory reflektuje snahu vyhnut sa segregacii vo vzdelavani —
deti sa vzdelavaju integrovanym spdsobom (Renzulli, Reis, 1991). Obohatenie vyuziva viaceré metddy a doraz
sa kladie aj na tvorivost, aktivnu participaciu, samostatni alebo skupinovi Skolski pracu, pravidelné
prezentovanie jej vysledkov a i. Zakladny princip spociva vo vnitornej diferenciacii: Deti ostavaju v kmenovej
triede, vacsinou sa ucia spolu, ale mozu dostavat’ osobitné tlohy, ktoré sa liSia od beznych tloh pre ostatnych
ziakov — napriklad vys$Sou obtaznostou, alebo nadani maju samostatne vyhladat’ potrebné informacie
v encyklopédii, vymysliet d’alsie priklady, pripravit' pre ostatnych zaujimavosti k preberanej téme... Vyuziva sa
tiez postup, pri ktorom sa Ziakom — po zvladnuti zakladného uéiva v kmenovej triede, venuje podporny ucitel’
V inej miestnosti a danu tému spractivaju odlisnym, naro¢nej$im spésobom. Jednou z moznosti, ako obohatit
kurikulum pre nadané deti, je rozsirenie ponuky predmetov — zaradenie predmetu do uéebného programu, ktory
nie je povinny pre beznych ziakov.

Od zaciatku 90. rokov sa aj u nas zacali vytvarat’ a pripravovat’ nové koncepcie edukacie nadanych, overovali
sa postupy i formy, ktoré reSpektovali individualitu deti, $pecificka skladbu ich schopnosti, vlastnosti a prejavov.
Vysledkom st zdkonom uznané Specialne vychovno-vzdelavacie potreby nadanych ziakov. Vich ramci sa
sformovali dva pristupy — segregovana a integrovana forma vzdelavania. Edukaény proces sa sucasne stal
pruznej$im a akceptujt sa i menej zauZivané postupy.

Podla Zakona ¢. 245/2008 Z.z., novy Skolsky zakon, sa vo vychovno-vzdeldvacom pdsobeni rozlisuju tri
druhy nadania — intelektové, umelecké a Sportové. Pre ziakov takto nadanych je umoznené vytvarat samostatné
triedy alebo skoly so $pecialne zostavenymi u¢ebnymi planmi a osnovami, ako aj d’al§$imi podmienkami.

Pre Ziakov so vSeobecnym intelektovym nadanim boli vypracované materialy na urovni ISCED 1-3. Nasu
pozornost’ teraz zameriame len na primarny stuped (ISCED 1). Principy $tatneho vzdeldvacieho programu (SVP)
a kl'acové kompetencie, ktoré sa maju osvojit, st pre ziakov so vSeobecnym intelektovym nadanim rovnaké ako
pre ostatnych Ziakov. Na zéklade ich schopnosti a zaujmov je vsak mozné prehibit’ a rozsirit’ poznatky, pri¢om
sa musia zohladiiovat' ich Specifika, napriklad disproporcia, asynchronnost’ alebo disharmoénia vo vyvine
intelektovo nadanych Ziakov, ich prejavy a 0sobnostné vlastnosti. V uvedenej linii sa do uéebnych planov SVP
pridal predmet Cudzi jazyk, ktory sa zavadza uz v 1. ro¢niku.

Vyskumny ustav detskej psychologie a patopsychologie (VUDPaP) experimentilne overoval integrovanu
formu edukacie nadanych zZiakov na I. stupni zakladnej Skoly. Ttto formu povazujeme za vhodnejsiu z hl'adiska
vSestranného rozvijania deti: ziaci sa u¢ia v kmenovej triede spolu s beznymi det'mi, ¢im sa vytvaraja prirodzené
vztahy a lepsSie podmienky na rozvoj emocionalneho a socialneho chéapania odliSnosti (tolerancia, reSpektovanie
menej Sikovnych spoluziakov, spolupraca, pomahanie); spolo¢ne sa zu¢astituju prezentovania nového uciva, ale
v Case precviCovania a pri pomalSom postupe s beznymi ziakmi sa podporny ucitel’ venuje nadanym detom
mimo kmenove;j triedy, pric¢om pouziva Specificky pripravené postupy a materialy, ziaci dostavaju diferencované
zadania na samostatnu alebo skupinovu pracu.

Pozitivom integrovanej edukéacie nadanych je aj to, ze sa zohl'adnuje skutocnost’, ze uroven schopnosti sa
¢asom moéze menit’, vyvijaju a $pecifikuji sa druhy nadania ¢i oblasti zaujmu deti. Povodne identifikované
nadanie sa vplyvom internych a externych faktorov méze nielen menit, ale ,,uplne stratit* — mimoriadne dieta
predskolského veku sa postupne stane ,,obyCajnym* Sikovnym Ziakom bez osobitnych schopnosti. Pévodné
zaradenie do programu pre nadanych potom straca opodstatnenie — pri segregovanej edukacii byva takyto ziak
preradeny do beznej triedy alebo Skoly; pri integrovanej vyucbe sa neudeje Ziadna osobna prehra (pocit

22 XLinguae.eu



neuspechu, zlyhania), ni¢ sa nemeni, ziak nad’alej ostava v kolektive, na ktory si zvykol — nendsilne sa mozu
upravit’ len niektoré postupy pri vnutornej diferenciacii.

Na zaklade naSich predchadzajucich skusenosti (FarkaSova, 2000) sme ako rozSirujucu ponuku pri
integrovanom vzdelavani nadanych navrhli do uéebnych planov predmet Cudzi jazyk od 1. ro¢nika. V praxi sa
jeho vyucovania mdzu zucCastiovat' aj dalsi Zziaci zrocnika podla individudlneho z&ujmu, ostatni Ziaci
v kmeiovej triede maju v tom Case posilnené vyu¢ovanie predmetu, v ktorom triedni ucitelia percipuju tazkosti
(osobitné precvi¢ovanie, opakovanie alebo podrobnejsie vysvetlenie uciva zo slovenského jazyka, matematiky
apod.).

Ucitelia cudzich jazykov (CJ) v nasich experimentalnych Skolach absolvovali seminare, na ktorych sme ich
oboznamili so Specifikami ucenia najmladsich ziakov, vysvetlili sme vyznam a spdsob pouzivania vhodnych
metdd a postupov vo vyucbe CJ, poskytli sme im materidly osobitne vytvorené pre danu vekova skupinu
(Farkasova, Menzlova, Biskupic¢ova, 2001).

Obsahovo sa vyucovanie cudzich jazykov orientuje na oblasti, ktoré st predmetom zaujmu deti na zaklade
ich veku a schopnosti — vlastna osoba, najblizSie prostredie a okolie sudalostami a situaciami, ktoré sa ich
priamo tykaji. Okrem toho sa do istej miery rozvijaju a posiliiuji v cudzom jazyku tie oblasti zaujmov, ktoré su
pre nadané deti aktualne, napriklad matematika, astronomia, biologia: Realizuju sa Cinnosti ako ziskavanie
informacii v encyklopédiadch a odbornych Gasopisoch a ich spracovavanie v projektovych pracach, a to nielen
v slovenskom, ale tiez v cudzom jazyku.

Ucitelia cudzich jazykov v experimentalnych Skoladch st iniciativni, kreativni, vynachadzavi a sami
prichadzaji s navrhmi, ako obohatit’ pracu na hodinach. Vel'mi efektivne st predovsetkym aktivity, kde sa da
vyuzit humor, tvorivost, hravost, pohyb deti a ktoré sucasne uspokojuji potrebu byt uzitoény, posiliiuji
empatiu i sebadoveru — vysledky ich snazenia mézu vyuzit’ aj druhi. Prostrednictvom cudzieho jazyka sa rozvija
aj tvorivost, predstavivost’ v spojeni so systematickostou, ked’ nadani ziaci pri individualnej alebo skupinove;j
praci pripravuju u¢ebné materidly pre ostatnych spoluziakov (hadanky, dopliovacky, gramatické cvicenia...),
kde mo6zu uplatiiovat’ vlastnti invenciu.

Kladny vzt'ah k predmetu Ziaci ziskavaju aj tym, ked’ ,,pracu na hodine povazuju za ,hru®, inak povedan¢,
ked’ ich praca bavi a nachadzaji v nej vlastné uplatnenie, moznost’ realizovat’ svoje napady. Takyto postup je
vel'mi motivujtci.

Vyuzivanie hrovych aktivit vo vyu¢ovani pomaha rozvijat’ tvorivé, kritické i logické myslenie, predstavivost,
spontannost’, pohybové zrucnosti, socidlne vztahy. Deti sa ucia dodrziavat’ pravidla, postupovat’ s ohl'adom na
druhych, rozvija sa spolupraca, koordinacia ¢innosti, sebareflexia. V oblasti CJ sa hrovymi ¢innostami navyse
rozvijaji re¢ové schopnosti, podporuje sa prekonavanie zabran vo verbalnom vyjadrovani. Specifiki daného
cudzieho jazyka v morfologii a syntaxe sa mdzu osvojovat’ v komunikaénych situdciach prirodzenej$im
spdsobom, nez tomu byva pri nacviku prostrednictvom jednozna¢nych tloh.

Hry je potrebné cielavedome zahrnit’ do $truktiry hodiny a nepovazovat ich len za vyplnenie ¢asu, pretoze
v Skolskych podmienkach popri relaxacnej maju aj didakticka funkciu. Hrovymi aktivitami je mozné realizovat
ur€it ¢ast’ hodiny (nacvik, opakovanie, samostatné ¢innosti...), mézu byt tiez cielovou odmenou po zlozitejsich
ulohach ¢i tkonoch (test, diktat, naro¢nejsie cvicenia...). Prostrednictvom hier sa mézu rozvijat’ vSetky jazykové
zlozky — pocuvanie s porozumenim, ¢itanie s porozumenim, pisanie i rozpravanie. Vytvorenie ,,zasobnika hier*
Sikovaymi detmi moze sluzit aj pre ostatnych ziakov, pre Zziakov zinych tried ¢i dokonca rocnikov.
V neposlednom rade ma z neho uzitok i vyucujuci.

Jednou z moznosti, ako ziskat' zaujimavé a podnetné ucebné materidly, si webové stranky v jednotlivych
jazykoch, ktoré ponukaju texty a obrazkovy material k témam, didaktické hry, hotové cviCenia alebo predlohy
cviteni na dotvorenie. Skoly disponuju primeranym poéitatovym a softvérovym vybavenim, maji internetové
pripojenie, vyucujuci ovladaju aspon zakladné principy prace s PC a dokazu vyuzivat ponukané zdroje na Gcely
prispdsobenia svojich aktivit modernym technologickym trendom. Pouzivanie interaktivnych programov
predstavuje pre deti stale atraktivne formy ucéenia. Cviéenia, v ktorych ziaci vyberaji z viacerych alternativ,
graficky zaznaGuja rieSenia, dopiiiaji pismend, slova alebo vety, dokresluju, vyfarbuju, zoraduju, spajaju
obrazky s textom, vyhladavaju slova, lGstia tajni¢ky, osemsmerovky a hadanky, sa na vyvazenie kombinuji
S pohybovymi aktivitami, s pocuvanim hudby alebo textu, s ndcvikom pesniciek, rymovaciek, a to tak, aby sa
podporovalo vsestranné rozvijanie — kognitivnej, socidlnej, osobnostnej i emociondlnej stranky. Uvadzané
aktivity sa bohato vyuZzivaju pri préaci s nadanymi integrovane vzdelavanymi ziakmi.

Ziaci samostatne alebo za pomoci vyuéujucich cudzi jazyk navrhuji, vytvaraja i vyuzivajii pracovné listy,
ktoré umoziuju hrovym spésobom pracovat’ s cudzim jazykom. Sme presvedceni, Ze toto je jedna z efektivnych
metod na rozvijanie a upeviiovanie pozitivneho vnimania predmetu, hoci tento nemusi spadat’ do preferovanej
oblasti zaujmov nadanych deti.

Prieskum a jeho vysledky
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Vzhl'adom na niekolkoro¢nu spolupracu so Skolami, v ktorych sa nadani ucia integrovanou formou,
zaujimalo nas, ako sa tito ziaci prejavuju v predmete Cudzi jazyk. Potrebné je uviest, Ze ich nadanie sa
neprejavuje prave v tejto oblasti, ale je vacsinou prirodovedne orientované. Cudzi jazyk je teda skutocne len
rozsirujucou ponukou vo vzdelavani a nepredstavuje predmet ich zaujmu.

Do malého prieskumu sme zapojili ziakov z dvoch tried na konci 4. ro¢nika, ktori mali spolu hodiny
anglického jazyka (AJ) od 1. roénika. Z nich Siesti boli nadani Ziaci a tito tvorili skupinu A. Dalsi Siesti boli
bezni Ziaci, ktori mali zdujem ulit’ sa tento predmet, chodili do inej triedy apri spracovani tdajov ich
oznacujeme ako skupinu B.

Ako metodu zistovania ich vedomosti sme zvolili didakticky test. Tento bol upraveny z pévodného, ktory
bol vytvoreny a pouzity v ramci vyssie uvadzaného experimentalneho overovania (Farkasova, 2000).

Didakticky test pozostava z troch cCasti, ktoré sa zameriavaji na zrucnosti pocuvanie s porozumenim, ¢itanie
S porozumenim a na ovladanie slovnej zasoby a gramatiky. Ukazky uloh z jednotlivych ¢asti st v obrazkoch 1, 2
a 3. V teste bolo mozné ziskat’ maximalne 55 bodov.

Obr. 1 Pocivanie s porozumenim

1. True or false? Circle the right answer.
Pravdivé alebo nepravdivé? Zakruzkuj spravnu odpoved’.

Example:
Vzor:  The name of the lady was Mrs. Andrews. @ F
a) The cat was black and white. T F
b) Cats can be in cold weather for a long time. T F
c) The cat tried to telephone to Mrs. Andrews. T F
2. Circle the words which you hear in the text.
Zakruzkuj slova, ktoré pocujes v texte.
young winter everywhere second madam
someone down now almost clever
inside sad where strong have
Obr. 2 Citanie s porozumenim
1. True or false? Circle the right answer.
Pravdivé alebo nepravdivé? Zakriazkuj spravnu odpoved’.
a) The man put the caps on the tree. T F
b) The weather was cold. T F
c) The monkeys threw the caps on the ground. T F

2. Use just one word from the text to finish the sentence.
Doplii vetu podl’a textu jedinym slovom.

Example:
Vzor: The monkeys lived in the ......forest.......

a) The man put One cap.......c.cceevevveruenn, his head.
b) The daywas........c..ccoeerurnnne.
¢) Inthe endthe manwasvery..........ccccoeenne.n.

Obr. 3 Slovna zasoba a gramatika
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1. Make negative sentences.
Utvor zaporné vety.

Example:
Vzor:  Peter looks extremely happy.
Peter (don ’t /didn’t ) look extremely happy.

a) Monkeys live on many continents.

Monkeys ( don’t / doesn’t / didn’t ) live on many continents.
b) A spider eats other insects.

A spider ( don’t / doesn’t / didn’t ) eat other insects.
c) Mary had an interesting question.

Mary ( don’t / doesn’t / didn’t ) have an interesting question.

2. Circle the odd word out.
Zakruzkuj slovo, ktoré k ostatnym nepatri.

Example:
Vzor: happy old young

a) look see sea watch
b) sometimes careful never always
c) autumn spring summer hot

Autorkou didaktického testu je K. Biskupiova, ktora ho zostavila na zaklade dlhoro¢nych skusenosti
s uéenim angli¢tiny malych Ziakov. Ulohy st invenéné, roznorodé, zabavné, primerane naroéné a zohladiuju
pouzivanie alternativnych ucebnych materidlov v skolach. Obidva pribehy — na poctvanie i na ¢itanie — maji
vtipnu pointu, zrozumitelni detom daného veku. V tabul'ke 1 prinaSame zakladné vysledky testu.

Tab. 1 Vysledky didaktického testu z AJ v 4. ro¢niku

Skupina/ Potiivanie Citanie Gramatika Spolu
pocet AM % AM % AM % AM %
Alb6 11,50 76,67 5,67 56,70 20,33 67,77 37,50 68,18
B/6 11,00 73,33 3,00 30,00 18,33 61,00 32,33 58,79

AM - priemer

% - percento uspesnosti

Vo vsetkych sledovanych oblastiach boli vysledky skupiny A v priemere lepSie ako v skupine B. Najvyssia
uspesnost’, vyjadrena percentami spravnych odpovedi — 76,67%, resp. 73,33%, bola v ulohach sledujtcich
pocuvanie s porozumenim (text ¢itala vyucujuca AJ, co mohlo prispiet’ k jeho lepSiemu porozumeniu nez pri
¢itani ,,native speakerom‘). Rozdiely medzi skupinami boli vel'mi malé — len 0,5 bodu.

V oblasti slovnej zasoby a znalosti gramatickych javov Ziaci preukazali priemerné znalosti (67,77% a 61%),

rozdiel medzi skupinami A a B bol 2 body. Najt'azsia uloha pre deti bola doplnit’ do vety vhodné slovo, teda ide
tu nielen o poznanie slova, ale tiez o pochopenie vyznamu celej informacie.
v skupine A aiba tretina v skupine B. Ziakom robilo problémy, podobne ako vo vysiie uvedenej ulohe,
,vyextrahovat* z pribehu potrebné udaje, najmi presnejSie porozumiet’ vetdm a doplnit’ jedno slovo do
logického celku. Rozdiel viac ako 26% v prospech skupiny nadanych deti naznacuje, Ze tito pri praci s textom
pouzivaju odlisné stratégie, napriklad dokazu lepsie analyzovat’ v texte obsiahnuté informacie. Uvedeny postup
suvisi s kvalitativne odliSnou vyvinovou uroviou kategorii myslenia intelektovo nadanych Zziakov.

Zaujimalo nas porovnanie tychto vysledkov s udajmi, ktoré sme ziskali pri prvom pouziti testu pred deviatimi
rokmi (Farkasova, 2000). Deti boli do jazykovych tried od 1. ro¢nika odporacané na zaklade vysledkov testov,
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ktoré sa realizovali pred zaciatkom $kolskej dochadzky. Da sa tak povedat,, Ze triedy boli vyberové, hoci deti
neboli identifikované ako nadané. Sledovanie v d’al$ich rokoch totiz ukazalo, ze prevazna vécsina z nich
dosahovala poc¢as celej edukacie v ZS vyborné vysledky.

Vyskumné skupiny tvorili ziaci, ktori sa AJ ucili od 1. ro¢nika (ES) a porovnavali sa s vykonmi deti, ktoré
s vyucbou AJ zacali az od 3. ro¢nika (KS). Osobitna skupina ES2 pozostavala zo ziakov, ktori sa od 1. ro¢nika
ucili nemecky jazyk; anglicky jazyk sa zacali ucit’ ako druhy CJ od 3. ro¢nika.

Vysledky dokumentuje tabul'ka 2 (test obsahoval iny pocet tloh ako sicasny).

Tab. 2 Vysledky didaktického testu z AJ v 4. ro¢niku, 2000

Skupina/ Poiivanie Citanie Gramatika Spolu
pocet AM % AM % AM % AM %
ES /188 7,67 76,66 7,61 76,12 21,20 70,66 36,49 72,97
ES2 /30 6,70 67,00 6,02 60,17 16,27 54,23 28,98 57,96
KS /41 4,57 45,73 4,08 40,85 13,08 43,62 21,74 43,49
AM - priemer

% - percento uspesnosti

Z tabulky 2 vyplyva, Ze najl'ahSou tlohou pre ziakov bolo pocivanie s porozumenim — v iom vsetky skupiny
dosiahli najvyssie percento spravnych odpovedi. Tento vysledok je analogicky tomu su¢asnému. Dalgie tidaje su
vsak odlisné.

V obidvoch experimentalnych skupinach bol rovnaky trend — Ziaci lep$ie vyriesili tlohy zamerané na Citanie
s porozumenim neZ na gramatiku, ale v kontrolnej skupine bol vysledok v opaénom zmysle. Usudili sme z toho,
ze v experimentalnych skolach sa vac¢si doraz kladol na zvladnutie komunikaénej stranky cudzieho jazyka ako na
drilovanie gramatickych pravidiel, zatial’ ¢o v triedach s rozsirenym vyuc¢ovanim cudzieho jazyka od 3. ro¢nika
(KS) sa viac akcentovalo zvladnutie formalnej stranky CJ. Mo6ze sa v tom odzrkadl'ovat pokracovanie starSieho
pristupu k vyucbe cudzich jazykov — pasivna, prekladova metdda, kedy sa Ziaci viac uéili o jazyku, ako jazyk
samotny.

Uspesnost’ v teste, vyjadrend percentualnym podielom spravnych odpovedi v kazdej vyskumnej skupine, je z
tabul’ky dobre citate'na. Pouzili sme aj test vyznamnosti rozdielov (t-test), ktory potvrdil vysoko signifikantné
diferencie medzi skupinami v dosiahnutych vysledkoch vo vsetkych polozkach. Pre zaujimavost’ vysledky
uvadzame v tabulke 3.

Tab. 3 Rozdiely medzi skupinami v didaktickom teste v 4. ro¢niku, 2000

Porovnavané Hodnoty a signifikantnost’ v t-teste v illohach z AJ
skupiny Poduvanie Citanie Gramatika Celkové skore
ES - KS 10,272 *** 9,540 *** 8,226 *** 10,177 ***
ES - ES2 2,985 ** 3,794 *** 4,150 *** 4,288 ***
ES2 - KS 6,258 *** 5,003 *** 3,336 ** 5,322 ***

*** (idaj je Statisticky signifikantny na hladine pravdepodobnosti 99,9%
** 1idaj je Statisticky signifikantny na hladine pravdepodobnosti 99%

Z uvedenych udajov vyplyva, Ze najmarkantnejSie rozdiely v dosiahnutych vysledkoch boli medzi skupinami
ES a KS. Predovsetkym v oblasti pocuvanie s porozumenim si ziaci, ktori sa ucili AJ od 1. roénika, pocinali
mimoriadne dobre v porovnani so ziakmi, ktori sa u¢ili AJ iba druhy rok. Relativne najmensi rozdiel sme zistili v
tejto tlohe medzi skupinami ES a ES2. Znamena to, ze ziaci, ktori sa vo 4. ro¢niku ucili druhy CJ len druhy rok
(od 3. ro¢nika) a v gramatike, slovnej zasobe, ktord sa do istej miery prejavuje aj pri ¢itani s porozumenim,
nemali porovnate'né vedomosti ako deti z ES, nacvik danej zrucnosti — pocuvanie cudzojazycnych textov s
desifrovanim informacii, im nerobilo zasadné problémy, aj ked’ niektoré vyrazy im zname neboli. Domnievame
sme sa, ze ziaci z ES2 mohli vplyvom vyucby prvého CJ ziskat' urcity ,,sluchovy cit" pre cudzi jazyk, a tym
rieSenie Uloh v Casti po¢uvanie s porozumenim bolo Gspes$né na 67%.

Uvadzané poznatky maju pre nasu d’al$iu pracu stale aktualny vyznam a vraciame sa k nim ako k udajom,
ktoré su v nasich podmienkach pilotné.

Diskusia a zaver

Edukacéné programy pre nadanych v zahranici tiez akcentuji vnutornu diferenciaciu. Vo vécSine programov
sa rozSirujicimi prvkami stavaji prirodovedné alebo umelecky orientované predmety, ako vyplyva
z uskutoc¢nenych reprezentativnych analyz (VanTassel-Baska, 2006; Heller, 2001). Cudzi jazyk v krajinach ako
USA a Vel’ka Britania vsak nie je takou dominantnou edukac¢nou potrebou, ako je tomu u nas a v d’alsich malych
krajinach, takze ani v §kolskych programoch mu nie je venovany vyznamny priestor. Ako uvadza K. A. Heller
(ibidem) v Nemecku sa preferuje rozsirenie vzdelavania v oblasti matematicko-prirodovedno-technickych
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predmetov. V pripade ,jazykovych* predmetov sa akcentuje rozvijanie literarnej gramotnosti, komunikaénych
zruénosti a vlastnej tvorby v materinskom jazyku. Okrem toho treba si uvedomit, ze véc8ina obohacujtcich
programov (v réznych, ¢asto mimoskolskych formach) sa orientuje na ziakov priblizne od 10 rokov veku alebo
na stredoskolskych Studentov. H. Joswigova pripomina tiez dolezitost’ pripravy ucitel'ov na nové formy a metody
prace s nadanymi det'mi, pretoze vnitorna diferencidcia je naro¢na na vypracovanie koncepcie i materialov na
vyucovacie hodiny (Joswig, 1998).

V nasej praci mdzeme Cerpat’ zo zahrani¢nych poznatkov, ktoré su inSpirativne, ale potrebné je vybrat’ si tie
postupy a uskutocnit’ Gipravy tak, aby sa reSpektovali kultiarne tradicie ako aj aktualne spolocenské potreby.

Na zéklade vysledkov vysSie uvedené¢ho mini prieskumu, v ktorom sme zistovali, ¢i zvoleny postup
V integrovanom vzdelavani nadanych mozno chapat’ ako efektivny, konstatujeme, ze cielova skupina ziakov
dokaze vytazit' z ponuky rozsirujuceho predmetu a aplikuje v fiom svoju intelektovil kapacitu, umoziuje jej
realizovat’ sa kreativnym spdsobom a moze prispievat’ k skvalitneniu obsahovej, metodickej i formalnej stranky
vo vyucbe.

V skolskych programoch je priestor zahrnit' aj iné predmety — podl'a moznosti, schopnosti a konkrétnych
zaujmov nadanych ako jednotlivcov i ako skupiny. Je tu priestor na to, aby $koly reagovali pohotovo a flexibilne
na edukacné potreby Sikovnych ziakov a umoznili ich rozvoj v oblastiach, ktoré su perspektivne aj z pohladu
deti.
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ABSTRACT

The paper analyzes the terms resilience and coping with the emphasis on the three strategies
of coming to terms with the world around us and coping with new life situations in the period
of adolescence. It provides an overview of several possibilities of helping young people
manage their own uncertainty and doubts they come across on the way of looking for their
own identity, adapt to newly emerging situations, withstand the threatening factors and
confront the demanding life conditions.

Uvod

Stretnutie sa snovou ¢i netradi¢nou situaciou méze byt pre Cloveka inSpirujlicou skisenost'ou, ale aj
neprijemnym stresorom. Kym jeden ¢lovek ju moze subjektivne vnimat’ ako vyzvu prijemného dobrodruzstva,
pre iného predstavuje ohrozenie a navodzuje strach, snahu uniknGit. Kym dospeli sa m6Zu pozerat’ na zmenu
ako na vyzvu, ktorej sa nemusime bat, mladi 'udia sa pozeraji na zmenu ako na nie¢o, comu sa musime vyhnat'.
Podrla Eriksona (1994) je hlavnou ulohou adolecsentného obdobia formovanie vlastnej osobnej identity, ktorti
musi jednotlivec zvladnut, aby pokracoval v osobnostnom rozvoji. Toto obdobie zaroven viaceri odbornici
charakterizujii ako plné emocnych burok, psychickej lability, ako aj vnutornych a vonkajSich konfliktov
(Halama, 2000). Nie kazdy adolescent musi zékonite prezivat' toto obdobie ako psychicky burlivé, avsak
vysledky viacerych vyskumov na celom svete iu nas poukazuju na prudky narast kriminality mladeze
(Ondrejkovic, 2000), vyrazny vzrast depresivnych symptomov (Hacker, 1994) a niekolkondsobny nérast
suicidalnych tendencii oproti detskému veku, v dbsledku narastu stresu a poklesu podpory okolia (Hendren,
1990).

Aby sa dospievajuci dokazali efektivne vysporiadat’ s vlastnou neistotou, pochybnost'ami pri hl'adani vlastnej
identity, ako aj s nevyhnutnost'ou zmien a novymi Zivotnymi situaciami, potrebuju ziskat’ a rozvinut’ $pecifické
sposobilosti, medzi ktoré nesporne patri i reziliencia.

Vseobecna charakteristika reziliencie a tri stratégie prezitia v adolescenci

Reziliencia predstavuje I'udsk schopnost’ efektivne zvladat’ novovzniknuté Zivotné situacie a UispeSne sa
adaptovat’ na podmienky a poziadavky prostredia, bez ohl'adu na stres alebo nepriaznivé zivotné udalosti.
Schopnost’ tspesne sa adaptovat’ na jednu oblast’ zivota mladého ¢loveka zarovein moze poslizit ako modelova
situacia na dosiahnutie Gspechu v inych oblastiach.

Vo vSeobecnosti sa o reziliencii hovori ako I'udskej schopnosti, spdsobilosti prekonat’ nepriazefi osudu v ich
zivote.

Podl'a Komarika (2008, s. 1) sa reziliencia definuje ako spdsobilost’ odolavat’ tlaku okolia a réznym
negativnym vplyvom a rozvijat' sa smerom K zrelému ¢&loveéenstvu, pricom diferencuje dva kluové aspekty
predmetného problému: ,rezilienciu pre dneSok® a ,rezilienciu pre budicnost™. Kym klIuicovym znakom
reziliencie pre dnesok je odolnost’, vytrvalost, ¢ize osobna kapacita jednotlivca prekonavat’ nepriazen prostredia,
stres, frustraciu a schopnost’ vyrovnat’ sa s nezmenitelnymi okolnost’ami, ktoré sa uz stali, alebo sa deju prave
teraz (napr. prirodné katastrofy, vojna, choroba, invalidita, socidlne znevyhodnenie, chudoba), jadrom reziliencie
pre budicnost’ je pripravenost’ a sposobilost’ vyrovnat’ sa i S udalost’ami, ktoré sa moézu prihodit’ i v buducnosti.
Z tohto pohl'adu sa rezilienciou rozumie vychovou osvojend kapacita zdolavat’ prekazky.

Podobne aj v zahrani¢nej odbornej literatire sa reziliencia chape ako spdsobilost’ ¢loveka vydrzat stres,
odpor, nepriatel'stvo a ohrozenie, konat' primerane okolnostiam a neprejavit’ psychicka disfunkciu, ¢i uz
v podobe duSevnej poruchy, kriminalneho spravania v podobe emocnej naruSenosti, rezignacie i trvalej
negativnej nalady.

Viaceri odbornici skiimajuci predmetnt problematiku reziliencie sa zhoduju v nazore, ze reziliencia nie je
geneticka — zdedend vlastnost’, ktort ma iba malo ,,super deti“, ale kazdy jednotlivec je, alebo sa moze stat’
rezilientny, kedykol'vek sa vysporiadava so stresom ¢i inymi zivotnymi situaciami. V tomto kontexte potom
pojem reziliencia implikuje zloziti spdsobilost’, ktord nie je kongenitdlna (vrodend), ale ktoru je potrebné si
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osvojit, naucit’ sa jej podla vlastnych dispozicii. Jednou z hlavnych tloh rezilientnej vychovy je rozvijat
u ziakov také kognitivne emocionalne a behavioralne spdsobilosti, ktoré im umoznia efektivne celit’ roznym
situdciam v ich zivote, zmensit nasledky stresu, s ktorym su konfrontovani a zaroven im pomdzu vysporiadat’ sa
a prekonavat’ negativne vplyvy.

Vo vSeobecnosti existuje viacero spdsobov, prostrednictvom ktorych sa l'udia snazia vyrovnavat’ s narocnymi
zivotnymi situdciami, ¢i uz maladaptivnych, alebo naopak, pozitivnym vyuzivanim vnutornych i vonkajsich
zdrojov, ktoré maju k dispozicii.

Napriek tomu, Ze existuje mnozstvo poznatkov o Strukture zvladacich procesov, samotna Struktara tychto
procesov nie je dostato¢ne definovand (Sarmany Schuller, 1994).

Pristav (in: Sarméany Schuller, 1994) vymedzil Styri najdolejSie pojmy Struktiry zvladania ako: zvladacie
procesy; zvladacie schopnosti; zvladacie vzorce (stratégie) a zvladacie zdroje.

Stratégie st vysledkom tak zvladacich procesov, ako aj zvladacich schopnosti a zdrojov, priCom dolezit
ulohu tu zohravaju aj situacné premenné.

Vyznamni teoretici copingu Lazarus a Folkmanova (1984) diferencuju zvladanie prostredia, ktoré smeruje
viac k zmene prostredia a zvladanie seba, ktoré je zamerané viac na regulaciu emocionalnych reakcii.

Podl'a Sarmany Schullera (1994, s. 28) vSeobecna charakteristika zvladacich stratégii vychadza zo zakladne;j
tézy: ,,Coping je vlastne prejav osobnosti pocas zataze a stresu. Pritom niektori jedinci sa moézu dostat’ do stavu
distresu, pocas ktorého sa vykon znacne zhorSuje, zatial’ o vykon inych jedincov zostdva nezmeneny. Coping je
v takomto pripade vysvetlovaci proces pre rozdiely v stresovych situdciach. Z najCastejSie uvadzanych
charakteristik st to rozdiely v emocnej reaktivite na stres (napr. neuroticizmus, anxieta), istota-neistota,
sebahodnotenie (sebaucta), citlivost’ na Strukturovanost’.

Slepecky (2008) uvadza dve zakladné copingové stratégie ,,boj alebo utek*, ktoré maju svoj povod u nasich
predkov Zijucich v dzungli alebo v jaskyniach. Ked'Ze Zili v stalom ohrozeni Zivota, museli okamzite reagovat’.
Aby prezili, bud’ bojovali alebo utekali pred nebezpecenstvom. Zriedkavejsie sa tiez mdze vyskytnat’ stuhnutie,
,Jrobenie sa mitvym®. Tieto reakcie boli vel'mi dblezité v minulosti, ked’ bol Zivot omnoho nebezpecnejsi ako je
teraz. Stres pomahal ¢loveku v minulosti prezit’.

V sticasnosti reagujeme tou istou odpoved’ou ako jaskynny ¢lovek, ktory celil fyzickému nebezpecenstvu.
Druh hrozieb sa v8ak znaCne zmenil, celime skor psychickému ohrozeniu — konfliktom, nedostatku casu,
existencnym tazkostiam, ¢i malym kazdodennym problémom, ktoré nevyzaduju nasu okamzitu telesnu reakciu.
Avsak spusta sa ta istd odpoved ,itok alebo ttek*, dodava Slepecky (2001).

Paulhanova (in: Sarmany Schuller, 1994) vymedzuje tri copingové stratégie (prisposobenia sa) stresu ¢i
posobeniu zatazovych faktorov a situacii:

1. modifikacia pozornosti, a to vo forme stratégie odmietnutia ¢i vyhnutia, alebo sustredenia sa na zdroj
stresu;

2. zmena subjektivneho vyznamu udalosti, predovsetkym generovanim pozitivnych emocii, ktoré maji za
nasledok znizenie tenzie;

3. modifikacia smeru aktualneho vztahu ¢lovek-prostredie, ako je konfrontacia, vypracovanie planu akcie,
ktoré nepriamo prispievaju k zmene emocného stavu.

Vyznamnym prinosom k problematike zvladacich stratégii je pristup Amirhana (in: Sarmany Schuller,
1994), ktory pomocou faktorovej analyzy zistil tri faktory, zodpovedajice tym bazalnym postupom, ktoré
pouzivajl najcastejSie I'udia pri stretnuti sa so zat'azou, stresorom:

1. inStrumentélna stratégia, zamerand na problém — aktivne rieSenie;
2. stratégia vyhladavania socidlnej opory;
3. stratégia vyhybania sa, fyzicky i psychologicky.

Aj ked uvadzané typy zvladacich stratégii nevyCerpavaji vSetky moznosti copingu, mozno konstatovat, ze
zodpovedaju zakladnym reakciam ¢loveka na situacie ohrozenia.

Viaceré vyskumy poukazuju na skuto¢nost, Ze rezilientni jednotlivci pristupuji k rieSeniu problémov
tvorivym spdsobom, st ochotni prijat osobnt kontrolu a zodpovednost’ za vlastné rozhodnutia, spravanie i
cestu, ktorou sa ich Zivoty uberaji. Podl'a Ungara (2006) rezilientnych jednotlivcov mozno rozdelit’ do 2 skupin:
- rezilientni jednotlivci, ktori porazia nepriazen osudu;

- rezilientni jednotlivci, ktori urobia viac ako to, Ze porazia nepriazei osudu.

Rezilientni jednotlivei porazia nepriazen osudu, ak dosiahnu také isté Gspechy ako ti, ktori ¢elia omnoho
men$im problémom. Ide o jednotlivcov, ktori museli — musia v zivote celit' r6znorodym negativnym az
patologickym javom. Niektoré su akutne, objavujl sa len raz (napr. sexualne zneuzitie, alebo smrt’ rodica), iné st
chronické a st sucast'ou ich kazdodenného zivota (sem patria napr. fyzické zneuzivanie, nebezpecné susedstvo,
chudoba, atd’.)

Rezilientni jednotlivci, ktori sa snaZia viac ako porazit nepriazen osudu, dokazu prekonat’ netispech, poucia
sa z neho a dari sa im vo v8etkych ocakavanych oblastiach. Niekedy sa nazyvaju ako nezranitelni.

Tri stratégie zvladania - tri stratégie preZitia v adolescencii
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Podl'a Sternberga (1988) zvladnutie zataze, novych ¢i neobvyklych situacii stvisi s tvorivostou. Avsak nie
kazdy jednotlivec pristupuje k rieSeniu problémovych situacii tvorivym spésobom a nie vsetky oblasti identity sa
rozvijaji rovnakym tempom. V nieCom moze byt adolescent tvorivy a V inej oblasti, ktora pre neho nie je taka
dolezita, alebo nema dostato¢né kompetencie, prijme najdostupnejsiu variantu.

Ungar (2006) identifikoval 3 zakladné identity v adolescencii, ktoré ovplyviiuji stratégie zvladania sveta
okolo seba a vyrovnavania sa s s novymi zivotnymi situciami: Pandy, Chameleony, Leopardy.

Prva skupinu reprezentuju adolescenti, ktori zotrvavaji akoby zomknuti vo svojich zauzivanych vzorcoch
(modeloch) spravania, preferujuc maximalne jednu alebo dve &innosti, ktoré robia najlepsie. Ungar (2006) ich
symbolicky nazyva pandami, pretoze medvede pandy maji vel'mi malé schopnosti zmeny. Je jedno, kde sa
nachadzaju, budi jest len niekolko kusov bambusu. V podstate sa nevedia adaptovat’, a preto sa Cina stala
hlavnym teritériom, kde ich najdeme.

Druhti skupinu mladych 'udi tvoria adolescenti, ktori si viac adaptabilni, ale menej autenticki a asertivni.
Menia sa s kazdou novou situaciou, do ktorej sa dostant, experimentuji s novymi identitami, ale nevedia si
urcit, kym naozaj su. Tito tinedZeri st ako chameledny, ten typ plazov, ktori si schopni zmenou svojej farby
prisposobit’ sa svojmu okoliu.

Nakoniec, treti typ tvoria adolescenti s pozitivnou sebakoncepciou, zrelym sebahodnotenim a zrelou
schopnostou adaptovat’ sa. Su to mladi l'udia, ktori sa sebaisto vedia zaradit’ tam kam patria a nazyva ich
leopardami. Ungar (2006, s. 35) v tejto suvislosti hovori: ,, Pozorujem tychto tinedzerov a myslim na apatického
leoparda, ktory odpociva na vetve stromu, jeho oddychnutd postava skryva nebezpecnu silu a schopnost
prezit, adaptovat sa.

Kazdy z predmetnych stylov zvladania sveta okolo seba predstavuje Specificky prejav schopnosti prisposobit’
sa novovzniknutym situdciam, odolavat’ ohrozujucim faktorom a ¢elit’ naroénym zivotnym podmienkam.

Zakladom edukacnej, poradenskej i terapeutickej prace s jednotlivymi typmi prezentovanych identit je ich
dokladna diagnostika, rozpoznanie ich $pecifickych znakov, stratégii prezitia i pozitivnych charakteristik.

Ungar (2006) uvadza nasledovné charakteristiky jednotlivych typov identit formujacich sa v adolescentnom
obdobi, ktoré napomahaju ich diagnostikovaniu a nasledne vyberu vhodnych edukaénych postupov a
intervenénych stratégii.

1. TYPPANDA

VSeobecna charakteristika Pandy:

Pre Pandy je Zivot predpovedatelny. Ich Zivot pripomina dlhodobé turné, pocas ktoré¢ho navstevuju ré6zne mesta,

ale hraju to isté predstavenie znova a znova. Pandy preziji posilnenim jednej vplyvnej (mocnej) seba-definicie

vo vSetkych oblastiach Zivota.

Stratégia prezZitia Pandy:

Pandy uviaznu s jednou identitou, nezalezi im na tom v akom prostredi sa nachadzaju.

Rozpoznanie adolescentov typu Pandy:

* Maju jednostrannt orientaciu.

= Ich spravanie a reakcie mozno predvidat.

= Mobzu byt velmi dobri v prijimani novych informacii, ale na druhej strane odmietaju poziadavky svojho
prostredia na zmenu svojho spravania.

= Zriedka sa zaujimaju o moznosti zmeny vlastného spravania.

= Opakuji nevhodné spravanie, aj ked’ sa ich problémy nad’alej zhorsuju.

= Psychosocialne premeny vyplyvajuce zo Specifik vyvinového obdobia im sposobuji zna¢ntl psychicka zat'az.

= Neradi nadvdzuji nové socialne kontakty a vztahy, radSej zotrvavaju s tymi istymi vrstovnikmi v Skolskom
aj mimos§kolskom prostredi.

= Napriek problémom proklamuju, Ze ich nazory okolia nezaujimaji. M6zu dokonca ovplyviiovat’ vrstovnikov
svojou hrdost'ou, sebaistotou a nezavislost'ou.

= Sa zruéni v manipulovani uéitel'ov, rovesnikov a inych I'udi s ktorymi prichadzaji do kontaktu a vyZzaduju,
aby sa im prispdsobili.

* Maju slaby respekt pred ucitel'mi a inymi autoritami a neveria, Ze by im mohli pomdct’ pri rieSeni problémov.

= [ch vzory spravania sa su ¢asto sebadestruktivne.

* Mobzu reagovat neprimeranym (agresivnym) spdsobom v pripade, ak nadobudnu dojem, Ze ich identita je
ohrozena.

Pozitivne vlastnosti adolsescentov typu Pandy:

» Dokazu efektivne zvladat situacie chaosu a zmeny.

= Vynikaju urcitou Specifickou schopnost'ou, talentom.

= Uspesne riesia ulohy, ktoré sa spajaju s ich $pecifickym zameranim a zaujmom.

= Pocit bezpecia a istoty im poskytuje ¢innost’, v ktorej su uspesni, ¢im eliminuju uzkost’, depresivne rozlady
¢i suicidalne sklony.
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2. TYP CHAMELEON

Vseobecna charakteristika adolescentov typu Chameleéna:

Chameledny sa vel'mi dobre prisposobujii novym zivotnym podmienkam a situdcidm. Bez problémov plnia

poziadavky svojho socidlneho prostredia a a spravaju sa podl'a oakévania autorit, pretoze chct ziskat’ socidlne

uznanie a akceptaciu.

Stratégia preZitia adolescentov typu Chameleéna:

Chameledny splyvaju s okolim, aby prezili.

Rozpoznanie adolescentov typu Chameledna:

= Ich spravanie je motivované tuzbou ziskat’ socialnu akceptaciu a prestiz.

= Konaju tak, aby sa za kazdu cenu dobre zapadli do socialneho prostredia, v ktorom sa nachadzaju.

= Skusaju vel'a novych identit, Casto menia $tyl G¢esu, oblecenia a vrstovnicke skupiny.

= Napodobiiuju vzory, ktoré poznaju a ktoré povazuju za prijatelné.

»  Velmi im zalezi, by boli aby boli akceptovani dospelymi a autoritami, preto robia ¢o sa od nich odakava, aj
ked to mdze byt nieco, s ¢im iplne nesuhlasia.

= Vyhybaju sa ¢innosti, ktord vyzaduje osobntl zodpovednost, pricom sa obavaju zlyhania ¢i straty akceptacie.

» Odmietnutie a strata pozornosti ¢i akceptacie im spésobuje emo¢né zranenia

=V pripade zlyhania sa u nich mézu vyskytnut’ sebadestruktivne sklony.

Pozitivne vlastnosti adolescentov typu Chamele6na:

= Dobre sa adaptuju, ked’ st na nich kladené nové poziadavky.

*  Vel'mi dobre sa dokazu zaclenit a zvladnut’ nové socidlnych situacie, ktoré¢ inym mézu spdsobovat’ tazkosti

= Pahko chapu poziadavky a o¢akavania inych, postupuji presne podla stanovenych instrukeii.

= Vyhybaju sa situaciam, ktoré vyzaduju risk.

= Vyhybaju sa takému spravaniu, ktoré by mohlo ohrozit’ ich re$pekt.

= Pahko si ziskavaji novych priatelov.

=  Vedia ako sa majt prezentovat’, aby ich druhi vnimali v tom pozitivnom smere.

3. TYP NAROCNY LEOPARD

VSeobecna charakteristika Leoparda:

Leopardy vzbudzuju respekt svojho okolia, dokonca aj jedincov, ktori nesuhlasia s tym, ako sa spravaju. Su

spokojni vtedy, ked’ presvedcia inych o spravnosti svojich nazorov a postojov. Su asertivni a otvoreni. Mladez,

ktora disponuje kvalitami ako leopardy, nuti svoje okolie, aby sme ich bezpodmieneéne akceptovali takych,

akymi st. Dokazu diskutovat’ o réznych zalezitostiach a pozriet’ sa na rieSenie problému aj z pohl'adu druhého

¢loveka, ale pokial’ ide o ich osobné zaujmy, presadzuju svoje vlastné stanovisko a nazory.

Stratégia preZitia Leoparda:

Leopardy vyzaduju od inych, aby na nich hladeli, Ze st to oni, kto situaciu riadi a kontroluje.

Rozpoznanie adolescentov typu Leoparda:

= (Casto sa javia ako divé zviera vypustené z klietky, ktoré sa musi skrotit’.

= Vzdoruju a vzpieraju sa autorite dospelych.

* Brania sa konven¢nému typu oblecenia, alebo spravaniu sa.

= Sami si vyberaju hodnoty a normy, voc¢i ktorym st lojalni.

= S0 sebaisti, az tak, Ze si mdzeme mysliet’, Ze su bezohl'adni a nezodpovedni.

= Nezriedka sa zakradaju sa a robia veci poza ucitel'ov chrbat.

= Skusaji nové identity a potom trvaji na tom, aby ich komunita $koly akceptovala vo vSetkych ohl'adoch.

= Casto krat prekvapuji svoje okolie svojou vel’kou otvorenostou, ktorou deklarujii potrebu byt’ tym, kym chct
byt

» Su zanietenymi obhajcami druhych, ktorym bolo podla ich nazoru nepravom ublizené v $kole alebo v ich
komunite.

Pozitivne vlastnosti adolescentov typu Leoparda:

= S0 vel'mi lojalni voci 'ud’om, ktori ich akceptuji a reSpektuju.

= Su typickymi kreativnymi myslitel'mi, dokonca aj ked sa nie vzdy zhostia svojej konvencnej ulohy, ako je
dobry Student alebo poslusné dieta.

= St sebaisti v predvadzani svojich schopnosti a talentu.

= Su ochotni a radi vystupuju pred publikom.

= Su spokojni sami so sebou a nepotrebuju s druhymi zapasit’, aby si dokazovali svoju hodnotu.

» Su vd’aéni, ak ich druhi l'udia akceptuju a vazia si ich a v pripade potreby su im ochotni pomdct, alebo sa ich
zastat’.

= Nanestastie, leopardy mézu mat’ sklon k vychovne problémovému spravaniu.
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= Leopard, ako aj Panda a Chameledn, ktori vyrastaju v nepriaznivych zivotnych podmienkach, mézu vyuzivat
akékol'vek (aj z vychovného hl'adiska neziaduce) dostupné moznosti, aby nasli mocnu identitu.

Casto krat je zlozité rozlidit jednotlivé typy zvladacich stratégii, najmi typ identity Leopard od typu identity
Panda. Kym jednotlivci typu Chameleén sa ochotne abez problémov prispdsobia novym situaciam a
poziadavkdm vychovnych autorit, adolescenti typu Panda a Leopard citlivo reaguji na zmeny, tazsie sa
prisposobuju, pripadne autorite dospelych vzdoruju. Zakladny rozdiel medzi Pandou a Leopardom spociva
V jadrovych presvedceniach a pohl'adoch na vlastni zmenu. Rezistencia k zmene spravania v pripade typu Panda
vychadza z presvedcenia: ,,Som fo, co som. Neziadajte ma, aby som sa zmenil. Viem, ze ma budete vnimat
Jjednostranne, ale ja nemézem zmenit vds ndzor na mia a ani nebudem menit' to, ako sa spravam! Toto je
najlepsi sposob ako viem prezit.

Leopard vychadza z uplne odlisného presvedéenia: ,,Som to, ¢o som. NeZiadajte ma, aby som sa zmenil.
Viem, Ze ma budete vnimat jednostranne, ale urobim vsetko, co je v mojich silach, aby som vds presvedcil a aby
ste zmenili vas nazor na mia. Nezmenim sa, pokial nendjdem iny sposob bytia, inu identitu, ktora je
efektivnejsia. Kto som a ako sa spravam, je moja volba, pre ktoru sa rozhodnem sam. Toto je najlepsi sposob,
ako viem prezit.

Jednotlivé typy identit si taktiez vyzaduju odlisny vychovny pristup.

Pre adolescentov typu Panda by bolo idedlne zabezpecit stabilné socidlne prostredie s pevnym dennym
rezimom prace i odpocinku, predvidatelné vztahy a situacie, ktoré im poskytnu podporu a pocit bezpecia z
poznania, ze ich vybrana identita funguje a je okolim akceptovana.

Chameledny prestant striedat’ rozne identity, prispdsobovat’ sa poziadavkam inych a konformne sa spravat’
voCi vSetkému, ¢o prindSaji autority, ked’ sa stretni s moralnou dilemou. V uréitom bode, ked’ adaptacia
predstavuje rozpor s ich vnatornym presvedéenim a poziadavky inych sa pre nich stavaju tazko
akceptovatelnymi, nachadzaju v sebe nova identitu a pri spravnom vychovnom vedeni sa stavaju viac
asertivnymi a zodpovednymi. Edukacia adolescentov typu Chameledn by sa mala zamerat predovsetkym na
posilnenie arozvoj zakladnych socidlnych spdsobilosti so zretelom na asertivitu, rozhodovacie procesy
a zodpovednost’.

Adolescentom typu Leopard sa odporuca poskytnut’ nielen vacsiu mieru akceptacie, ale vacsiu mieru slobody
a zodpovednosti, priestor samostatne si vyberat’ hodnoty a normy, voci ktorym chct byt lojalni. V eduka¢nom
procese odporacame predovsetkym u adolescentov predmetného typu Leopard rozvijat’ socialne sposobilosti ako
kooperativnost’, empatiu, akceptaciu a prosocidlne spravanie.

Zivotné podmienky sa viak neustdle menia a na mladeZ sa kladii neustale nové poziadavky, ktorym sa musia
prisposobovat. Aby sa vysporiadali s nevyhnutnostou zmien prostrednictvom adaptivnych stratégii, je potrebné
predchadzat’ u adolescentov nedostatku sebavedomia i nedostatku vlastnej hodnotovej motivacie, intolerantnosti
¢i lahostajnosti a povrchnosti vztahov voci druhym lud’om i voéi sebe samému. Adolescenti sa potrebuji
precvicovat’ v zvladani rdznych tloh a situécii s réznymi rolami. Za tymto ucelom je nevyhnutné poskytnut’ im
moznost’ experimentovat’ s jednotlivymi identitami prostrednictvom mnohostranného hrania roli a inych
skillstreamingovych aktivit a cviceni.

Zaver

Jednou z moznosti, ako pomoct’ mladym 'ud’om prekonat’ adaptacné tazkosti, problémy ¢&i krizy a vyrovnat’
sa s dolezitymi premenami v ich Zivote je individudlne poradenstvo a rozhovory, ktoré v Skolskom prostredi
zabezpecuje skolsky psycholog, vychovny poradca, pripadne pedagdg. Pri rieSeni réznych problémov v spravani
je to predovsetkym pomoc ziakovi uvedomit’ si a porozumiet’ Ucelu svojho spravania, zastavit’ ho a zmenit’ sa.
Taktiez mozno pomoct prebudit osobné zaujatie adolescenta pre hodnotny ciel’ a vynakladat' usilie
k prekonavaniu prekazok na ceste k nemu. Inou moznostou je realizdcia socidlno — psychologickych vycvikov a
rozvijajucich programov so Ziakmi so zameranim na rozvoj emocionalnej inteligencie a zdravej hodnotove;j
orientacie. Ide o aktivity zamerané na podporu tvorivosti a produktivnosti adolescentov, formovanie a rozvoj
kIacovych kognitivnych, emocionalnych a behavioralnych sposobilosti a kompetencii, akymi s sebahodnotenie,
sebaucta, komunikacia, efektivne rieSenie konfliktov, asertivita, empatia, tolerancia, znasanlivost, prosocialnost’,
¢i zodpovednost. Pomocou Sirokej Skaly technik moéze Skolsky psycholdog, vychovny poradca ¢i pedagodg
pomoct’ ziakom orientovat’ sa v novych situaciach, lepSie poznavat’ seba i inych, realne sa hodnotit’, vytvorit
a uchovat’ si sebatictu, ucit’ sa adekvatne komunikovat, byt’ empaticky, asertivny, prosocialne sa spravat’.

Ulohou psycholégov, edukatorov ako aj daldich odbornikov zaoberajucich sa starostlivostou o mladeZ je
poskytnut’ im moznost’ experimentovat’ s novymi identitami a rolami, tvorit’ otazky, vyjadrovat’ svoje pochybnosti a
neistoty o tazkych zalezitostiach, tykajucich sa ich vlastného Zivota i socialnych intiticii a sluzieb, s ktorymi prichadzaju
do kontaktu.

Uvedené skutocnosti vyzdvihuju zivotni nevyhnutnost’ pre adolescentov zazit' uspokojujuce osobné interakcie,
socialne kontakty, podelit’ sa so svojimi skusenost’ami s druhymi 'ud’'mi, ktoré si zékladom hl'adania formovania ich
osobnej identity a psychickej odolnosti.
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(Sarka Bubikova et. al.: Literary Childhoods: Growing Up in British and American Literature.
Pardubice: UP, 2008, 176 s. ISBN 978-80-7395-091-0)

Although the editor of the monograph claims that childhood is one of the topics traditionally neglected by
»serious® literary scholarship, it is not so difficult to find a rather numerous group of critical works focused on
study of literary manifestations of childhood in both ,,children’s* and ,,adults* literatures of various literary
periods and within different national literatures. The collection of studies Literary Childhoods: Growing Up in
British and American Literature by Czech and Polish critics, being one of them, concentrates on various aspects
of literary childhoods as represented in British and American literatures.

The introductory theoretical chapter by Sarka Bubikova "Concepts and Experiences of Childhood” defines
various concepts of childhood, drawing mostly on Steven Mintz’s theory of pre-modern, modern and
postmodern childhoods. This is followed by Patricia Rackova’s analysis, "My Heart is Heavy with the Things
that | Do Not Understand’- Initiation and Identity in Kipling’s Mowgli’s Stories’, of one of the most famous
literary childhoods in classic Anglophone literatures. Mowgli’s story, traditionally interpreted as a poetic
transition from naturality to civilization, is here seen as a metaphor of Mowgli’s changing identities (“l am two
Mowglis...”), as well as a bitter journey from child innocence to adult maturity.

Growing up and maturation are the themes discussed also by Milada Frankova. She pays attention to three
novels by British novelist Jane Gardam: Bilgewater (1976), God on the Rocks (1978) and Crusoe’s Daughter
(1985). Frankova demonstrates how “growing up in Gardam’s novels may (...) be viewed as a negotiation of
a bright and spirited child with adult authority” (p. 41).

The next author, Peter Chalupsky, in his chapter entitled "Freedom, Spontaneity, Imagination and the Loss of
Innocence — The Theme of Childhood in Ian McEwan'’s Fiction” studies axiologically different representation of
childhood in McEwan'’s four novels: The Cement Garden (1978), The Child in Time (1987), The Daydreamer
(1994), and Atonement (2001). He affirms the evolution in McEwan’s manifestations of childhood, resulting in
his most complex novel Atonement that depicts Briony’s vulnerable childhood without any parents” support and
encouragement.

No book on contemporary children’s literature or literature about childhood may avoid the analysis of selected
aspects of the most popular boy-wizard’s story. Libora Oates-Indruchova in the study "The Magic of the Real —
The Real of the Magic in Harry Potter” discusses Harry Potter books as true bilgungsromans with all the typical
elements: initiation, quest for knowledge, loss of innocence, moral dilemmas, rites of passage to young
adulthood, etc.

Going more than one hundred years back and from a boy protagonist to girls, the readers are brought to Alcott’s
novel Little Women which is a subject to the study ‘Becoming Little Women’ by Hana Strachalova and
SarkaBubikova. The authors read the novel not as “a simple book for girls” but as “an almost archetypal story of
American girls 'maturation” (p. 94).

A specific literary manifestation of a life situation of a young girl whose rather complicated growing up is even
more complicated by the fact that she is a member of minority is analysed by Sarka Bubikova in the study
"Growing Up and the Quest for Identity’, using Gish Jen’s novel Mona in the Promised Land (1996).

The concept of historicized children in relation to “the Romantic child image” is introduced and discussed by
Zofia Kolbuszewska in chapter 8, entitled ‘Killing of the (Inner) Child, Auto-American-Biography and
American Sublime in Joseph Heller's Something Happened'.

Sarka Bubikova's third study ‘Growing Up Postmodern” proceeds in the study of childhood and growing up
representations in American literature. She demonstrates how Mona, the protagonist of Gish Jen’s novel Mona in
the Promised Land, and Seth, the protagonist in Michael Dorris’s and Luise Erdrich’s novel The Crown of
Columbus, perform as living metaphors of cultural diversity and tolerance in multicultural American society.

The “11/9” genre is set up by Ewa Kowal in her chapter "Motifs of Childhood in the “11/9” Genre’. She explains
that many books published after the terrorist attacks on WTC use the motifs of childhood and they are written in
the so called interlanguage/metalanguage. The author looks for the reasons of such a phenomenon.

In conclusion, the book Literary Childhoods introduces interesting and multifarious scale of opinions,
interpretations and methodological perspectives converged by one topic: literary manifestations of childhood and
growing up. It is thus a valueable contribution to both children’s literature criticism and topical approach to
literary history.
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(Eva Stranovska: Mosty, prieniky a perspektivy efektivneho 3tidia 1.: Uvod do psycholingvistickych
a socialnolingvistickych vied. Nitra: ASPA, 2009, 126 s. ISBN 978-80-969641-4-7; Eva Stranovska: Mosty,
prieniky a perspektivy efektivneho $tudia II.: Vyskumné sondy v aplikovanej socialnej psycholégii. Nitra:
ASPA, 2009, 123 s. ISBN 978-80-969641-5-4)

In the current period of flourishing learner-centred approaches to education, backed up by the aim of developing
learner’s autonomy, “the gates are wide open” to new interdisciplinary studies of linguistics, pedagogy and
psychology. The latest publications by Eva Stranovska (Bridges, Intersections and perspectives of effective
learning I. — I1.) corespond with these streams in methodology by introducing essentials of Psycholinguistics and
Sociolinguistics. They integrate information and knowledge from so far rather isolated fields of social training
and foreign language teaching and mediation. The publications are intended to teacher trainees and trainees in
intercultural mediation. The author’s intention is reflected in selection of key topics discussed, as well as in the
accessible form of composition.

The first volume subtitled as Introduction to Psycholinguistic and Sociolinguistic Sciences defines the
fundamental concepts as Self-Knowledge (pp. 9-19), Cognitive and Learning Styles, Competencies, Uncertainty,
Social Cognition (pp. 20-54), Social Learning (60-72). The considerable part of the volume focuses on social and
psychological training either in the context of teaching foreign languages or in the field of mediation of foreign
languages and cultures. The volume is concluded by the chapter on qualitative research which examined the
potential effectivity of social and psychological training. The author concludes that the skills to recognize social
and psychological dynamics of a learning group, as well as one’s own social reactions, may help become better
learner, better teacher and better mediator.

The second volume subtitled Research in Applied Social Psychology brings the results of extended research
carried out in Slovakia and Denmark. The research examined efficiency of Active Social Learning Method to
increase the person’s social competencies, including their learning skills. Moreover, the volume introduces
arange of practical training techniques, examples of games and interactive activities, as well as a model
programme and structure of the Social and Psychological Training.

Both volumes of Eva Stranovska’s monograph explore the interdisciplinary problems that are topical for
contemporary scholarship. As Stranovska has it in her volumes, social and psychological training is in general an
appropriate vehicle to developing personal qualities, affective functions and emotional intelligence, so needed in
current education.
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