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Georusistics as new branch of geocultural space
Tamara Kuprina — Svetlana Minasyan

AnHOTanus

B crarbse paccmarpuBaercs mpobiieMa B3anMOAEHCTBHS S3BIKOB M KYJIBTYp Ha OCHOBE
TEOKYJIBTYPHOTO TOAX0Ja. BhiienseTcss HOBOe HaNpaBlIeHHEe FeOpyCUCTHKA, KOTOpast
paccMaTpUBaeTCsl BO B3aUMOCBSI3H C AHTIMHCKAM U HAIMOHAIBHBIMH SI3bIKAMU.
MMeHHO 0071aCTh 3aMMCTBOBAHUS HOBBIX CJIOB (B OCHOBHOM M3 aHTJIMHMCKOTO SI3BIKA)
oOoramaer pycckuii si3bIk ¢ KoHIAa XX BeKa, U TZIe TOJIEPAHTHOCTh PYCCKOS3BIYHOM
CII0BOOOpPA30BaTEIbHON CHCTEMbI TNposBIsLeT cebs Oompine Bcero. [IpuBonsrcs
TIpUMephl MPOIYKTHBHOM afanTauy pyCCKOs3BIYHBIX MUTPAHTOB B CTpaHax EBpoIbL,
Asmn n ABcrpamuu. PaccMarpuBaroTcs NMpoOIeMbl, BO3MOXKHOCTH M OCOOCHHOCTH
HCTIONB30BAaHMUS PYCCKOTO sI3bIKa Kak Ha Teppuropuu Poccny, Tak n B crpanax CHI.
JlatoTcsl peKOMEHAAIMH 110 COCTABICHHIO YIEOHBIX MaTepHaloB Ha OCHOBE JHaiora
KyIBTYp.

Kitouessie cioBa

ajlanTanys, TeoKylIbTypa, TeOKyIbTypHasl INYHOCTh, T€OPYCUCTHKA, TEOKYIbTYPHOE
MIPOCTPAHCTBO

Introduction

Currently, attempts are made to determine the level of integration into the
global world space with the help of appropriate parameters. In particular, they
estimate such a parameter of the global integration as diplomatic relations, which are
the historical basis of the communication between countries.

Indicators of migration and international relations are also important. Newly
arrived migrants often maintain close ties with their homeland, based on family ties
and cultural identity. Tourism is also changing the attitude and provides
understanding between cultures, which otherwise could not collaborate.

The indicator of interpersonal contacts includes the interaction between
people living in different countries, such as telecommunications traffic and the level
of inbound and outbound tourism; transfer of labor forces, showing the degree of the
cooperation between countries; the variety of migrants, reflecting the interaction with
other countries. Cultural proximity is one of the indicators of globalization. These
features of the Geo-culture are obviously interesting and new, and as globalization
implies interconnection and complexity of the processes, it must be considered in
various aspects of different sciences, including the humanities.

The purpose of the present work is the reviewing Georussistcs from the geo-
cultural point of view.

Materials and methods: the analysis of the theoretic basis on the issue, the
problems and possibilities of different countries for integration with representatives of
different nations including humanitarian educational space followed by some linguo-
cultural and didactic recommendations.

Geo-Culture and Geo-Languages in Global World

The geo-cultural approach can be considered from different perspectives,
including linguo-cultural ones. It suggests that the modern nations are a community of
people united by culture and language, rather than a common area.

“In this sense, the boundaries of linguistic worlds are determined not by
territories but by people. Depending on what language a person speaks and thinks to
that world he/she belongs” (Ostrovsky, 2002: 4).
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“From the anthropo-philosophical and socio-cultural points of view the
process of the global transformation of the world can be represented as a phenomenon
of the development of a geo-cultural identity, who leads the world to a new model of
civilizational and cultural development, which reflects the diversity of the world”
(Kochetov, 2003: 2).

However, the question naturally arises, what about the person who speaks
two, three or more languages. This person is that geo-cultural one, who combines
different civilizational worlds. Besides, for the implementation of communication
links we require an optimal choice of a language, corresponding to a particular society.

According to M. Bugajski, “There is a problem of determining the adequacy
of the function of language, which it performs in a certain society. The reasons may
be linguistic and non-linguistic. To nonlinguistic reasons they refer the development
of science and its branches. Linguistic ones comprise filling texts with specialized,
often foreign, lexis that occurs due to the lack of counterparts in their native language.
Thus, borrowings in language are inevitable and even, to some extent, enrich its
vocabulary. ...On the other hand, the practice of translation of different kinds of texts
would be impossible if all languages were not systems conforming to each other in
their main features. Even if some of them at some stage of development lack adequate
means to express any particular complex facts, due to the openness of systems they
are able to create such means” (Bugajski, 2010: 353-354).

In a narrow sense, there is also a view point that the regional varieties of the
same language are worse than the literary language of nationality in general. However,
in its environment the dialect fulfills its communicative, emotional and cognitive
functions.

In addition, as noted by W.Lubas, “a local culture opposes mass culture,
especially in the behavior and customs; it opposes the unification of the behavior,
reduction of forms. This culture tends to create its own variety without the loss of ties
with the global culture” (Lubas, 1995: 237).

M.Bugajski continues, “The fact that the vocabulary of the spoken language
is not always submitted to the logical analysis, is an evidence of its richness, which
allows a person to individualize statements, observations, impressions and deepen the
experience and spiritual development. Using a unified scheme of logical concepts in
all areas of life would be logical, but would equate a person to a machine. ... We must
not forget that the achievements of civilization and language depend on social needs,
and these needs are not the same in different societies. Therefore, we can not consider
less valuable civilizations that did not invent the wheel or do not know the theory of
relativity, and blame them that it is not possible to express this theory by their
language. By doing it, we take our level of development as a starting point, and
therefore, our judgment is subjective” (Bugajski, 2010: 359-360).

L. Moszynski adds that “Generally, we believe that very primitive peoples
have no abstract concepts or relevant words. Sometimes they accuse almost all
uncivilized peoples at lower levels of culture. However, such opinions are not
accurate. All the nations on earth, even the most primitive know and need to know
abstract concepts. Without this, they generally could not communicate” (Moszynski,
1984: 737).

M. Bugajski concludes that “Intrasystemic factors limiting the functions of
language do not exist. The dominating function depends on the needs of the
communicative community. As an example we can point to geographic factors (there
is no coincidence that the vast majority of marine terminology is presented with
English words). The language system adapts to them and produces gradual
transformations” (Bugajski, 2010: 361).
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The semantic system, vocabulary and phraseology, is converted more easily.
However, these changes are not only quantitative; ties between the units of the system
and systems themselves in which they are located are engaged in evolution. It makes
possible to express different, sometimes very complex entities.

In this polystylistic context one can talk about the issue of bilingualism and
even multilingualism, which is relevant both for Russia and for other countries. This
problem is discussed, for example, in the monograph by J.Korostenski (Czech
Republic) (Korostenski, 2007).

A. Petrikova also notes, “That in linguistic circles the theme of linguistic
contacts sounds pretty often, which indicates its relevance and wide range of study”
(Petrikova, 2007: 546).

Knowledge of two or more languages really gives people many advantages
in their lives. Bilinguals have the advantage of knowing two cultures, of being able to
communicate with a variety of people, read more books and thus get more
information, benefit more from travelling, have possible economic advantages in their
career and even help people keep a sharp mind through old age.

“The study of bilingualism has demonstrated that bilinguals use two cultural
coordinate systems, depending on the language they are currently talking. Although
there are areas of overlapping and similarity, bilinguals report that they have different
personalities, judge the emotions in different ways, and evaluate the events and their
environment differently and explain events by different reasons depending on the
language they are using. In the mind of bilinguals there are not only plenty of cultural
schemes, but they take on an additional ability to track what cultural scheme to apply
in a particular social context. Thus, there is a metacognitive process that allows them
to participate, thanks to their "multiple personalities” in a healthy and constructive
interaction. This ability is linked to the development of intercultural sensitivity”
(Matsumoto, 2002: 271).

Bilingualism may be of different kinds: simultaneous while acquiring two
languages at the same time (especially children before the age of 3), sequential when
distinction between two languages takes place (children of 4 years and older),
balanced when people have the same fluency in both languages, semilingualism when
people have some deficiencies in both languages which expressed in a reduced
vocabulary, incorrect grammatical patterns, etc.

But very few people are really balanced bilinguals in both languages in all
situations. As a rule one language dominates. It may be for listening and speaking or
for reading and writing and may change over time.

At the same time we must not underestimate the value of passive language
skills when a person understands but does not speak as if he or she already understand
a language, it will be easier to learn it later.

“If parents speak more than one language they would like to share their
languages with their children and reasons are different. Experts confirm that children
who learn the second language are more creative and better at solving complex
problems, outperform monolingual peers on both verbal and non-verbal tests of
intelligence and tend to achieve higher scores on standardized tests” (Avakyan, 2011 :
78).

But as M. Rosenberg admitted, ”Parents need to consider the child’s self-
identity, self-esteem, schooling options as well as social factors when planning
bilingualism. Becoming bilingual is a special gift parents can offer their children but
the gift must be planned and presented with care for it to be well used and
appreciated” (Rosenberg, 1996 : 6).

However, as noted by A. Petrikova, “The speed of language adaptation is
unique, because it depends on the ability to switch on and the skills of speech hearing,
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probabilistic forecasting and self-control in the original and translated languages”
(Petrikova, 2007: 550).

At the same time the need to expand international contacts requires a
common language of communication. Over the past decade, the highest rates of
expansion, including in Russia, has English.

In the Russian language there has already formed a group of Anglo-
American loans with full or partial writing in the Latin alphabet. For example, full
borrowings: Sale! Wow!; embedding (word-centaurs) — koNtpakr (Eng.: contract);
transcription — ¢t (Eng.: flat); compound words with numerals or symbols -
Mel00% (Eng.: place; Rus.: me-cro), mkona Gusue$a (Eng.: business school);
abbreviations - DVD.

If a language is a truly international medium it is going to be most apparent
in those services which deal directly with the task of communication — the postal and
telephone systems and the electronic network.

D.Crystal says, “That another widely quoted statistic is that 80 per cent of
the world’s electronically stored information is currently in English. Figures of this
kind relate to two kinds of data: information stored privately by individual firms and
organizations and information made available through the Internet, whether for
sending and receiving electronic mails, participating in discussion groups, or
providing and accessing databases and data pages. ... The dominance of this language
was then reinforced when the service was opened up in the 1980s to private and
commercial organizations, most of which were already communicating chiefly in
English” (Crystal, 2007).

In his article “World, Wide, Web: 3 English Words” M.Specter underlines
the role of English and in conclusion he says: ‘if you want to take full advantage of
the Internet there is only one way to do it: learn English which has more than ever
become America’s greatest and most effective export.” (Crystal, 2007).

As A.Voronov ironically comments, “It is far easier for a Russian language
speaker with a computer to download the works of Dostoyevsky translated into
English to read than it is for him to get the original in his own language” (Crystal,
2007).

So, nowadays computer and information technologies are developing
tremendously. Communication by means of the Internet passes all the national
frontiers and ignores all the cultural differences between the communicating parties.

As a result, a very complicated and significant problem arises, i.e. revealing
the sources of the modern word coinage in the scope of the Russian or any other
language vocabulary.

It should be noted that the Russian arsenal of word formation maximizes the
integration of foreign-language units. However, one must be aware that “a comparison
of borrowings functioning in speech of diasporas and the metropolis, shows a great
difference between them. The difference in the composition of the adopted words is
due to a sharp difference in the socio-cultural and material conditions of life”
(Zemskaya, 2005 : 40).

Currently, the English language competes with the Russian language.

As noted in the article by J. Gallo and Eu. Yevpak, “Increased demand for
the Russian language as a means of international communication is related to the
strengthening of Russia's prestige as one of the political, economic and cultural poles
of the modern world. Enhancing the role of the Russian language in the modern
communicative space objectively promotes the greater interaction with Russia -
investment, trade, educational, scientific. ... Today many people learn Russian to take
place in life. Many of them come to Russia, realizing that now a profitable business is
done in Russia. Every year in the world the flow of Russian tourists increases, and
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hence there is an interest in the Russian language among the staff. And finally,
through the Russian language ... one can get closer to the richest Russian culture”
(Gallo, Yevpak, 2008: 287).

In 2009, A.N.Rudyakov proposed the term Georusistics. The object of
Rusistics in XXI century is Russophonia, i.e. Russian-speaking global planetary space.

As A.N.Rudyakov notes, “Georusistics is Rusistics of XXI century that
realizes as its main object a special kind of world, the one and only systemic factor of
which is the use of the Russian language as a means of social interaction” (Rudyakov,
2011: 158).

Georusistics involves a conscious and consistent improvement of the
Russian language in order to increase its competitiveness in the modern world. The
interaction of languages, which was previously perceived as a source of "spoiling” the
Russian language, is gradually considered as a resource for its improvement and
development. Plenty of varieties of the Russian language are one of the forms of its
existence. They form the Russian-speaking world that in XXI century is planetary,
global and not dependent on the state borders.

Russian is the most important integrating social factor. Due to its variability
Russian gets limitless resources to spread and improve, which is necessary to compete
with other world languages existing in the form of a variety of options.

Peculiarities of Modern Russian Language System

In today's world international understanding has become that necessity,
without which it is impossible to imagine the further development of mankind. It
explains the increased attention to learning foreign languages, including the Russian
one. Today according to the UNESCO the Russian language is among the twenty
world languages and takes the fourth place on its prevalence in the world.

But what is the system of the Russian language at this stage?

Russian as a language of international and interethnic communication of the
CIS countries, as well as the language of many diasporas scattered around the world,
can be assumed the multinational one. But we can not deny the reverse effect of other
languages. That process was intensified with the collapse of the USSR and the
increase of migration flows in the near and far abroad.

There are discussions on the appearance in the former Soviet Union area
national variants of Russian - Ukrainian Russian, Kazakh Russian, etc. In this regard,
there is an analogy with the existence of national regulatory varieties for multicentric
languages: American, Canadian, Australian English; German, Swiss and Austrian
German; Spanish in Latin American countries. However, they are state language, but
not the diasporas’ and their norms are fixed in dictionaries.

The relevant question is not about the isolation of national varieties but
about the education of competent bilinguals clearly realizing their linguistic, ethnic,
cultural identity and preparing for intercultural communication.

“In addition to the centrifugal forces such as freer movement of Russophons
around the world and their integration into the society with another foreign language,
bilingualism, assimilation, in addition to the influence of competing languages on the
Russian language, there is a centripetal movement. It is based, first, on more
accessible real and virtual Russian informational and cultural space for each user.
Second, there are operational methods of fixing and encoding of new linguistic
phenomena, as well as resources for the wide dissemination of academic norms and
rules of the modern Russian language and linguo-didactic strategies oriented to these
uniform norms and rules” (Mlechko, 2011 : 15-16).

“In the last decade there is a critical level of increase in the number of
specific features in the Russian language, functioning in foreign language
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environment actualizes the problem of regional variants of the Russian language again.
At the moment ... there is research on regional varieties of the Russian language in
Ukraine, Lithuania, the USA, Germany, etc. ... Observations of the last decades have
shown that in the language of a great culture ... greatly increased the quantity and
quality of the specific features determined, first of all, by the bilingual’s native
language. At the present stage it is often when the norms of the Russian literary
language in the national regions are formed in a very peculiar way and can not be
defined only in terms of “ right — wrong”. The shift in standards has particularly been
noticeable in recent years: the orientation to the national language and form of its
expression is manifested in a wide calquing of words, their meanings, word-
combinations, in the rejection of adaptation of grammatical forms and so on. ... In
other words, by means of the Russian language they transmit the non-indigenous
world view. Thus, we can most definitely speak not about the potential but the actual
formation of certain linguistic entities with differences from the national Russian
language at the phonetic, grammatical, lexical and semantic levels” (Belousov, 2011:
43-44).

“In connection with this the methodological function of multilingual culture
in the context of humanization of the Russian educational space necessitates the
access to the creative interaction within the humanities, on the dialogue of cultures,
actualizing the possibility of the processes of the cultural and linguistic pluralism in
the modern science and education. Thus, the content of the key concept
“polylinguistic culture” is primarily associated with the consideration of the concept
of a person and his/her world, which includes at least three worlds: the outside world
as a social reality; the world of ideas and concepts of a person about the human reality,
his/her vision of the world; the world of words denoting these ideas and concepts, the
linguistic world. Enumerated worlds, in their turn, include a person who is a part of
the outside world, and a product, and a creator of the inner worlds, creating a
conceptual and linguistic, or rather polylinguistic picture of the world” (Sokolkov -
Bulankina, 2008: 68-71).

As an example, let us consider the interaction of the linguistic and economic
discourse as one of sources of the new word-formation on a number of synergistic
parameters (Kuprina, 2009: 123):

1. The openness of the system is determined by its interaction with professionally
oriented environment. Besides, numerous phrase-containing nominations of the
economic origin increasingly penetrate into everyday discourse, enriching it with new
nominations of objects and phenomena. In turn, the lexical units of regulatory, slangy
and colloquial discourse adapt to the linguistic and economic environment, taking on
new meanings.

2. Nonlinearity or multidimension of the system is due to multiple developmental
processes both in one language or some languages which are not always related. As a
result, we have such complementary concepts as "Renglish» (Russian + English),
Romglish (Romanian + English), Denglish (Deutsch + English), etc. Thus, a new
complementary multilingual system that is in the constant evolution is created.

3. The attraction of the lexical system is due to its openness, flexibility to accept new
nominations in the interaction with the environment, including the implementation of
new economic systems and management subculture.

4. The bifurcation is a selection point of a possible direction of development made by
the system. The fear of leaving the state of equilibrium means the fear of bifurcations
or changes. Thus, we can explain the rejection of numerous borrowings, especially
from the "alien” (mostly Anglo-American) environment, by some part of the society.
However, the deviation from the norms or marginalization can lead to a qualitatively
new level of the development.
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5. The instability means that the closed-loop system becomes open to synarchic
interaction through information or other effects. With the increasing influence of
modern information flows, the professional environment and the interaction of
heterogeneous languages in the context of globalization and integration, the Russian-
language lexical system cannot remain constant and free from neologic updates.

6. Emergence (dynamic hierarchy) is a basic principle of the system passing through
the bifurcation points, i.e. the loss of stability. In public life, it provokes the activation
of various social movements. As for the language system, it is characterized by
requirements to prohibit the use of foreign language terminology, "“cleansing” of the
Russian language. However, the adoption of existing changes allows perceiving this
dynamic hierarchy as natural and the dynamic, mobile, creative consciousness - as a
new type of thinking.

Thus, synarchy unfolds from a point in the diverse vision of the world.

As T.V.Popova notes, “The creative potential of the Russian word-
formation is activated as a result of the interaction with the system of another
language. The Russian language ability to absorb and process the avalanche flow of
borrowed elements, often infesting it, allows optimistically predict its future: the
tolerance of the Russian language allows it to develop successfully, expanding by
borrowing processes the system of motivational bases, word-formation models, types
and methods of derivation” (Popova, 2005: 153).

If we compare the development of the language system with the process of
globalization and consider them as complementary phenomena, we can also admit the
transition to a new synarchic level that causes the bifurcation of certain levels of
society (the rejection of new forms). Thus, we can give the following definition of
globalization of the language lexical system.

“Globalization of the language lexical system is the process of the transition
from a static, relatively stable structure of separate language lexical systems to their
constantly developing interaction according to the laws of synarchy and
complementarity” (Kuprina, 2012: 814).

Russian Language in Russia and CIS-Countries

The Russian Federation is unique in its multinational and multilingual
composition of the population and multicultural traditions. The laws on languages fix,
as a rule, two official languages: Russian and the language of titular people of the
republic. In some republics, such as Dagestan, Karelia, Yakutia, they have
legislatively established multilingualism.

Among the main trends of the contemporary language life in the republics
of the Russian Federation it may be noted the revival of national languages, cultures
and the desire to broaden the social functions of the national languages in various
fields of communication. The younger generation of national intelligence is forming
and disseminating their culture and language.

In Russia, the knowledge of the Russian language is a total character. The
knowledge of Russian is an opportunity to get an education, social advancement,
mobility across the country. Fluency in Russian, along with the knowledge of foreign
languages, is regarded as a criterion of good education. However, the prestige of the
Russian language does not expect its development to take place at the expense of
forgetting their native languages.

As A.N.Bitkeeva points, “In terms of revival and development of national
languages in Russia there are following favorable factors: 1. The desire of peoples,
native language speakers, to extend the functions of native languages; 2. Their
linguistic support: the publication of literature in these languages, the availability of
textbooks, dictionaries, phrase-books, etc.; 3. The existence of traditions of teaching
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languages of the peoples of the Russian Federation as subjects of study, as well as
their use as languages of teaching; 4. The existence of prospects for use of these
languages in different areas of communication” (Bitkeeva, 2011: 48).

Language and culture are the main factors that unite any diaspora in the
country of residence. Language serves as a fundamental principle, as a repository of
social consciousness, cultural space, fund, values, customs, traditions and historical
experience. While learning their mother tongue, people generalize cultural experience
of previous generations.

The Russian language in the CIS-countries also continues to maintain its
presence as a language of international communication, performing a unifying
function. It is declared as a state language in Belarus, official - in Kazakhstan. The
status of the Russian language is confirmed in the Constitution of Abkhazia and South
Ossetia, where it is recognized as the language of state institutions. The Russian
language has the official status in Gagauzia (the autonomy within Moldova).

Conversely, sociological research and the real language situation in the CIS-
countries do not indicate a widespread language of the titular nationality as a means of
international communication. According A.M.Mamedali, “The bulk of special
scientific information continues to be absorbed through the Russian language.” “The
Russian language dominates in the information environment of Armenia”, - said
A.Ashotyan, the Minister of Education and Science of Armenia (Kozubenko, 2011 :
101).

The Russian language dominates in the areas of interpersonal
communication, non-governmental economic and trade relations. Thus, the Russian
language performs a systemic function as a consolidating factor.

Undoubted success belongs to promising strategic programs for the
protection of the Russian language in the CIS-countries, undertaken by such
organizations as “Rossotrudnichestvo”, Fund “Russian world”, MAPRYAL, etc.
Among these are conferences, forums for humanitarian cooperation (e.g., “Russian
language outside Russia”), festivals (“Great Russian Word”), video bridges (Yerevan
- Moscow: “Future of Russian language in Armenia”), various programs and Internet-
competitions, training courses for teachers of the Russian language.

Let us consider the example of the above mentioned phenomena in the two
largest republics of Armenia and Kazakhstan.

As it is pointed out by V.N. Arutyunyan, “The development of a complex of
socio-economic processes has led to the formation in modern Armenia such
conditions under which a person within his/her language capabilities can switch from
one language system to another one. They may be not only the three main languages
(Armenian, Russian, English), but the fourth, which is the language of the country
where the family lived before (Bashkir, Tatar, Ukrainian, Moldavian, Bulgarian,
Czech, Hungarian, Georgian, Arabic, Hebrew and etc.). ... Armenia is among those
states, which cultural and educational origins and the ways of their further
development are of great interest not only as a national treasure, but as elements of the
development of world civilization. ... Forced migration, life in another country,
knowledge of other languages has created the fertile ground not only to present a
different culture, but also to get to know others” (Arutyunyan, 2011: 35-36).

“Rusists in Armenia have always been interested in the problem of language
interactions - Armenian-Russian bilingualism, the problem of interaction between
cultures, for learning the language, learning its lexis and grammar is inseparably
linked with the study of people's culture” (Matevosyan, 2011: 103).

Rusists of Armenia enrich lexicographical and teaching materials. Leading
topics of research activities of them remain such as “Armenian-Russian Bilingualism”,
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“Comparative Grammar of Russian and Armenian Languages”, ‘“Methods of
Teaching Russian Language in Armenian Audience.”

To study the Russian language there is a motivation: Armenian diaspora in
Russia is more than 2 million Armenians, Armenian libraries are better staffed in
literature in the Russian language, the Russian language remains the interethnic
communication tool and the number of Russian speakers is about 70%.

In addition, as noted by L.B.Matevosyan, “Due to the Russian language we
present ourselves, our ethnicity and culture to the world” (Matevosyan, 2011: 104).

Spreading the e-Learning in Armenia allows to remotely establishing
international and intercultural communication and thereby improving the quality of
education for the Russian language has been and remains an international language in
the world's cultural, economic and information space.

Electronic conferences are a vivid example and proof that virtual
communication is an effective form of exchange of experience among specialists in
Russian Philology. Electronic conferences can unite countries and continents, turning
the Internet space in the arena of the fruitful intercultural cooperation among scientists
and specialists in Russian Philology, educators, teachers of the Russian language and
literature, students and schoolchildren.

Since 2007, on the initiative of S.M.Minasyan (Yerevan, Armenia), annual
virtual conferences “Information and Education Space: International Planet “Russian
Language™” have taken place. During this time they set up a steering committee
consisting of representatives from Armenia, Russia, Italy, Kazakhstan, the USA,
South Korea and Japan. Every year, the conference is attended by over 100 people
from different countries and continents.

The conference is an example of the implementation of modern information
technologies. They open up enormous opportunities, and help find and interest
partners, engage them in joint activities. On a larger scale, this process is associated
with the globalization of the world, uniting countries and organizations into a single
network, defining the environment in which professionals should act within a
complex combination of various directions in the system of world cultures and the
globalization process. The Internet-existence of “Planet “Russian Language™ helps
keep the Russian language as a language of communication among people around the
world.

As academician L.M.Mkrtchyan says, “Civilization is possible as a result of
the creative genius of not one but many nations of the world. ... The Russian
language has helped and is still helping many Armenians, Armenian intellectuals.
Learning Russian for us, Armenians, is a national imperative” (Matevosyan, 2011:
105).

Positions of the Russian language in all spheres of life in Kazakhstan are
strong enough up to now. Characterizing the Republic of Kazakhstan as a multilingual,
multi-ethnic, multicultural and multi-confessional country, they emphasize that the
language situation in Kazakhstan is clearly centered around two demographically and
communicatively powerful partners — the Kazakh and Russian languages. “Both
languages are the languages of over one million people, belong to the number of
speakers to 4% of the world's languages and are the leaders in the number of their
speakers in the Republic of Kazakhstan” (Zhanpeisova, 2011 : 74).

Russian remains the predominant language in the sphere of science and
education. The state program of functioning and developing of languages for 2011-
2020 includes a system of measures in the form of further educational-methodical and
intelligent providing the system for teaching Russian; informational support of the
functioning of the Russian language, the Russian language representation in the
information field in Kazakhstan.
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In the informal communication the Russian language is used in parallel with
the Kazakh language, and their specific value depends on factors such as the ethnic
composition of the region, belonging to a city or village, etc.

“The language shift is observed in many ethnic groups living in Kazakhstan.
For example, it is observed in a large number of small diasporas with an extremely
low rate of knowledge of the ethnic language and a high rate of proficiency in Russian.
Moreover, the degree of preservation of the ethnic language depends on the attitude to
it by its speakers and understanding the possibilities of its loss. According to E.D.
Suleymenova, to minority belong 45 diasporas, including Albanian (48 people),
Serbian (1 person), Slovak (48 people), Croatian (39 people). ...

The language shift towards the Russian language is also fixed in large
communities of Kazakhstan, speakers related to Slavic languages - Ukrainian and
Belarusian. E.D. Suleymenova notes that 100% of respondents, fully Ukrainians,
consider Russian their native language, while Belarusian respondents distribute their
choice between Kazakh and Russian, Belarusian and Russian, Belarusian and Kazakh
to 25%. Among other representatives of large diasporas there are 80.7% Uzbeks and
Kirghizes, and 96.9% Tatars who speak Russian” (Suleymenova, 2011 : 26-27).

The most important problems in the functioning of the Russian language in
Kazakhstan include reducing the general level of culture of speech, literacy of Russian
speakers, primarily bilinguals. It should be noted that in the last decade there is a
decline in the level of proficiency in the literary Russian language in the CIS,
including Russia itself. Both familiar slang and mass use of profanity has become a
common thing.

A special role is played by the Internet, where they have formed the so-
called “Olbany language”, i.e. a style with the use of the Russian language
phonetically almost true, but purposely misspelled words, frequent use of profanity
and some stamps, characteristic of slang. It is the most commonly used by youth
while writing comments to the texts in blogs, chat rooms and web forums.

In the Internet, mobile communications (SMS) there is a common deliberate
distortion of words in order to give a special expression to statements, as well as
contraction of the words due to the requirement of spontaneous speech, the use of
graphical means of expression evaluation. There are signs of oral conversation
transmitted through written symbols.

As experts consider, “We can talk about the emergence of a special
electronic writing (the third form of speech, along with oral and written) (Collot &
Belmore, 1996; Yates, 1996) and certain communicative environment, it serves. Some
linguists speak about the appearance of a virtual linguistic identity” (Crystal, 2001:
7).

No less important is the problem of conceptual knowledge in the field of
Russian linguo-culture. The older generation of Kazakhs lived in one (Soviet) socio-
economic space. It formed a unified picture of the world, similar values, stereotypes.
Consequently, we can talk about the high level of linguo-cultural competence of the
older generation of Kazakhs in the Russian language.

“The linguo-cultural competence of modern Kazakh youth is limited only
by a nuclear layer of concepts, while the other layers can be hidden from the
perception (the inner form of the Russian word, cultural associations connected with
the realities of Russian life)” (Zhanpeisova, 2011: 77).

Under these conditions, a special role belongs to educational and research
centers in Russia, which can perform a coordinating function in joint educational,
cultural and research projects to unite scientific forces of the CIS-countries and far
abroad for developing linguo-cultural dictionaries, textbooks, including multimedia.
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Russian Language in Europe, Asia and Australia

Increasing the share of Russian-speaking population is associated with the
high level of migration. And yet there are a number of issues relating to the
preservation of national cultural property.

Teaching Russian in diasporas in the immigration conditions may be
determined by a number of specific factors associated with the level of development
of the state system, the availability of funding, professional and personal qualities of
the teacher, social, cultural and material levels of immigrants. For example, in the
Scandinavian countries (Finland and Sweden), Germany at the state level public
schools are allowed to have 1-2 hours a week to teach the language of the national
minority. Although it is not highly enough, teaching the native language is quite
expensive, Sunday schools are characterized by a lack of permanent premises, terms
of recurring projects.

In addition, children of Russian-speaking immigrants hear Russian speech
and watch their compatriots mostly on TV. A rare teenager switches on, for example,
the Russian channel “Culture”. Children watch bright shows by modern jokers who
use the Russian language in a very peculiar way.

Let us consider the experience of preservation and development of cultural
and linguistic values in some countries in Europe, Asia and Australia.

Learning Russian in Slovakia has a long historical tradition. It is known that
the Slavic educators Cyril (Constantine) and Methodius brought Slavs an alphabet.
The emergence of Great Moravia and Kievan Rus led to the necessity of mutually
beneficial contacts, as well as to learning of the Russian language in the Slavic
countries. It can be assumed that the content of the learning process based on the
similarity of the Slavs, their cultural traditions, the general availability of Church-
Slavonic basis.

“One of the leaders of the National Revival L.Shtur sought a support in
Czarist Russia, which had a significant international prestige. He sought a dialogue
with Russia, as evidenced by his contacts with representatives of the Russian public
and scientific community, which included Slavic scientists” (Petrikova, Kuprina,
Gallo, 2013: 14).

Soviet Russia also provided economic, political and cultural influence on
the Slavic countries. People of the middle and older generations still speak Russian
well, are free to negotiate with Russian speakers.

In connection with the entry of Slovakia into the European Union and the
inclusion of multilingualism in the national education policy, there is a diversification
of the Russian language. Recently, the Russian language in Slovak schools has been
introduced as the second foreign language.

The main reasons for the renewed interest in the Russian language can be considered
(Petrikova, Kuprina, Gallo, 2013: 15):

1. In the educational system there are enough middle-aged teachers of Russian, as
well as graduates of Slovak universities. 2. Increasing the demand for Russian
language in various fields such as trade, science, art, tourism and education. 3. The
Russian language is one of the international languages. 4. The Russian language is the
language of science, interlingua in communication between the Bulgarians, Serbs,
Ukrainians, Czechs, Slovaks and Poles. It facilitates the Slavs’ understanding of
language discourses, increasing intercultural communication.

Indicative is the experience of Germany in developing of preschool and
primary school education of children of migrants. In January 2007, the Society of
Russian-speaking parents and educators of Berlin MITRA initiated a joint project with
five European countries - Germany, Finland, France, Cyprus and Austria - to establish
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a network of bilingual children's institutions, where, along with the official languages
of the participating countries, children learn their mother language.

“Experience of MITRA has shown that the result of this approach to the
educational process is the optimal development of children, aimed at developing
important competencies in modern society in conditions of the European integration -
the formation of bilingualism in early childhood, which in turn becomes a preparatory
step to the creation of a base for learning by students follow foreign languages, a
prerequisite of the modern vocational education and career” (Burd, 2011 : 57).

“In addition to research activities Slavists of Switzerland are committed to
training for teachers of Russian in gymnasiums and other schools. Many of the
students-Slavists and Rusists, currently studying in seven Swiss universities, are eager
to get right to the teaching of the Russian language. There are about 30 high schools
in which the Russian language is learnt optionally. In addition, the Russian language
can be selected as a compulsory third foreign language on a par with Italian or
Spanish with the obligatory examination in the Russian language and literature. The
Russian language is taught in the national university courses” (Schmidt, 2011: 141).

In China the Russian language has been learning for more than 300 years.
This process has not always been easy. Currently, they activate teaching of English,
which has become the first foreign language in China. At present, the relations
between China and Russia are developing successfully. As the proof of this fact are
such events as the Year of the Russian Language in China and the Year of Chinese
Language in Russia.

“At the same time, due to the development of the cooperation with Russia,
China requires a lot of Russian language translators. It stimulates the demand for
training of the staff and teaching the Russian language. At present, China has 103
high schools, where operates the Faculty of the Russian Language with a total of
almost 15,000 students. Learning the Russian language in graduate and doctoral
studies is rapidly developing” (Wang Yanchzhen, Wu Mey, 2011 : 62).

“However, there are some problems on whose solution the fate of the
Russian language in China depends. First, in the context of globalization English as
the primary language of global communication, is a priority in the educational system
in China. Second, there is a problem connected with a lack of awareness of events in
the Russian-speaking countries. Third, there is a problem of the Russian language
teaching methods. This applies to new teaching materials, training and continuity of
training” (Meng Xia, 2011: 113).

In the study of foreign languages, including Russian, there are serious socio-
cultural problems. Therefore, the analysis of the socio-cultural component of the
linguistic education deserves special attention and training with socio-cultural
positions is the most effective model of development of the foreign language identity
as a subject of the dialogue of cultures. To build an adequate model of learning in the
socio-cultural approach they require a prior study of socio-cultural context, its
didactically oriented analysis in a given country and in a particular, national
environment. It aims to study (Meng Xia, 2011 : 111-112):

1. Situation of language learning, i.e. whether the language as a second language or as
a foreign language is learnt; with or without the support of native speakers’ language
environment.
2. School or university environment: tasks and levels of proficiency in a particular
institution.
3. Family environment: the possibility of parents’ help to encourage work on the
language, for example, buying a computer.
4. Local and regional area of residence (region, city, town).
5. Economic situation in the society.
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Thus, according to Chinese researchers, the basic principle of teaching
Russian as part of the socio-cultural approach may be the principle of the "dialogue of
cultures”, which aim is to raise the linguistic tolerance.

At present, relations between Russia and Thailand are developing
intensively at all levels: there are meetings of Heads of States, political and economic
issues are discussed, new joint ventures are established, the flow of tourists from
Russia and the CIS to Thailand increases.

As a response to a social order and to meet the demand for learning the
Russian language in all resort areas with a strong network of travel companies,
numerous offices offering the Russian language courses have been opened. They are
offered Thais who are employed in the tourism and service. However, there are often
not enough professional teachers.

Good professionals in the field of the Russian language as a second foreign
one are working on philological faculties of universities. The Russian language
teaching at the initial stage of training is carried out by Thai teachers. Teachers -
native speakers are involved only in the medium term for training in speaking and
listening. It often creates a situation of misunderstanding, because students have
mastered the skills of reading and writing, basic grammar skills, but cannot express
their thoughts verbally.

“In addition, the education system in Thailand is focused on pragmatic
American model. In particular, the country is actively developing small and medium
businesses. Consequently, a large number of hours is allocated to learning the Russian
language for business communication, business-discipline in the Thai language,
related to the economic and political situation in Russia and aimed to finding a
suitable place in the labor market, while durable mastering of the Russian language
basics is absent” (Zhilina, Srantorn Hutim, 2011: 81).

To improve the situation, an attempt is made to conduct courses of the
Russian language and culture in some secondary schools. Students are engaged in
these courses for three years and have a rest in the camp, thematically oriented to
Russia, its language and culture.

Currently, Thailand has no Russian center where engaged persons could get
information about the situation in Russia, to get acquainted with Russian culture, no
shops where you could buy dictionaries, textbooks and other publications in Russian.
Not all Thais have money to travel to Russia. Therefore, the creation of such a center
would help support at the appropriate level the knowledge of the Russian language
and culture at all comers. Perhaps such a center could be a mediator between the Thai
and Russian universities to exchange lecturers and students.

One of the highly adapted societies to migration flows, including from
Russia, is Australia. What factors help to preserve the Russian language and culture in
Australia?

“In 2008-2009, a Japanese University carried out a field study, which helped
to identify a number of factors in five categories that have a significant impact on
immigrants' integration in the host society. These include: policy, emotional aspects,
people, mass-media and organizations” (Toshinobu Usuyama, 2011: 132).

On the background of the national policy of multiculturalism in the
education system various subjects for different foreign languages are introduced,
national schools are supported. At the same time, there is a great interest in Russia,
the Russian language and culture. It is a source of motivation to communicate more
with the Russian people, to establish contacts with them. In addition, there is a
constant inflow of Russian immigrants that supports the Russian diaspora. Parents try
to keep knowledge of the language and culture in their children.
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The positive factor is the variety of activities to communicate with the
Russians, such as picnics, trips and joint holidays. The country has Russian radio and
television channels. There is well developed communication with the Russians
through the Internet, newspapers and magazines are available in Russian too. Among
the organizations one can mention the Russian Orthodox Church, Russian ethnic
schools, Russian organizations such as the Russian Ethnic Representative Council,
Russian Social Club, etc.

In turn, Australian universities provide new knowledge about the Russians
and Russia. Here one can get information regarding learning the Russian language and
culture. It may be noted Russian restaurants with national cuisine and music.

Consequently, with targeted adaptation policy of the state that supports the
interaction of cultures in a multicultural society, one can avoid a range of problems,
create the “dialogue of cultures”, which supports the sustainable socio-cultural
balance.

Specific Features, Aims and Tasks of Russian Linguo-Didactics

“In conditions of polylinguism, strengthening of migration and border
transparency there are problems of a social but not a spontaneous linguo-modelling of
a new linguistic identity of a new polylinguomental type” (Karabulatova, 2011 : 90).
The formation of a new type of linguistic identity in conditions of the national-
English-Russian and Russian-English-national trilingualism and learning an additional
language is an objective process that requires a language policy for educating
competitive and mobile professionals in the context of globalization, the so-called
geo-cultural person.

Specificity is in a skillful combination of languages with different structures.
For example, there may be Chinese, Russian, English and languages of the peoples of
Russia and of a post-Soviet state. We are approaching the requirements which are
imposed by multinational states to its citizens, such as, for example, Canada,
Switzerland, Australia, etc. But at the same time we are faced with similar challenges.

“Today the linguistic space is the field of communicative confrontation
between: a) Russian and English; b) Russian and a CIS official language; c) official
language of the CIS-countries and English; g) Russian and the language of the
republics that make up Russia; d) Russian and the language of national minorities; €)
official language of the CIS-countries and one of the world's languages (e.g. Chinese,
Arabic, etc.)” (Karabulatova, 2011: 91).

Today we are witnessing a massive expansion of foreign languages in the
scope of the national language. Scientists are worried about a predominance of
English intonation in speech of television and radio broadcasters, the inclusion of a
large number of foreign-language fragments in national language. With the
strengthening of the position of English in Russian linguistic space the hidden creative
bilingualism manifests.

Today, along with the conscious linguistic modeling, the processes of a new
language or languages adoption sometimes occur spontaneously as it is demanded by
the modern language situation in dynamically fluctuating parameters of the
globalizing world.

T.P. Mlechko notes, “That recognizing the distance between native Russian
and foreign Russian schools as a result of geopolitical demarcations we cannot yet
admit the organic connection of teaching the Russian language and literature in Russia
and in schools with the Russian language of instruction outside Russia. Besides,
maintaining close linguo-methodical ties between Russia and diaspora is important
because language processes, reacted to the common challenges of globalization and
transformation of the space of functioning of the Russian language, have greatly
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updated the composition of vocabulary and speech practice of Russophones”
(Mlechko, 2011: 11-12).

Introduction of new units of the vocabulary with a unified standard norm of
the use in the practice of the Russian language communication both in Russia and
abroad is of great importance for the preservation of the common cultural and
information space. It suggests the need for the creation and implementation of
common textbooks and manuals on the Russian language and literature, adapted to the
socio-cultural context of each country.

For example, to create a basic version of textbooks on the Russian language
and literature in schools, St. Petersburg’s University involved specialists from
Tajikistan, Kazakhstan and Moldova. This experience of cooperation was quite
effective, as dealt with a large mass of materials requiring various culturally
determined examples, their comprehension and reflection in teaching practice.

This phenomenon creates the preconditions for comprehensive research,
especially in the linguo-didactic aspect, because it is the education sphere where the
formation of personality, preferences and tolerance towards other languages and
cultures takes place.

In the new generation of textbooks special attention must be paid to the
topic of borrowings. Their explicit quantitative growth, a variety of forms used in the
Russian speech requires a tolerant attitude towards them. “The right attitude to the
phenomenon of borrowings and the ability to use the rules and methods of adaptation
of foreign words are important for competent perception of innovations in the area of
language contacts, remembering that adaptation of a new unit applies to all levels of
language”(Mlechko, 2011 : 14).

In relation to the Russian language borrowings can be classified as
barbarisms, ethnic words, regionalisms, Americanisms, etc. But regardless of this,
they are a part of speech practice, which should be reflected in the training materials.
“That part of the tutorial, which reflects the impact of linguistic-cultural environment,
must be carefully designed, both conceptually and methodologically. It is important
not to list specific linguistic facts but analyze them as phenomena and a part of the
overall living processes in the Russian language” (Mlechko, 2011: 15).

The aims and objectives of linguo-didactics in this situation are the selection
of appropriate teaching methods, not only in foreign languages, but also in adaptation
courses on linguo-communicative management, contributing to the development of
intercultural communicative competence (sensitivity).

“Particularly important is the creation by means of modern techniques a
unified system of various sites containing data banks on Philology: the Russian
language and its functioning, the linguistic processes in Russia and abroad, as well as
databases of Russian literature. ... The most important task is to develop a training
and methodological support, distant and open forms of learning the Russian language
and literature, including electronic textbooks, manuals, dictionaries, multimedia
programs, audio- and video libraries on linguistics and literary studies” (Minasian,
Arutyunova, 2010: 24).

As S.M.Minasyan notes, “Today we are at the stage of a radical change in
perspective. Using e-learning, such as distance learning and more complex forming
structures such as digital, electronic libraries, physical laboratories with the remote
access, centers and laboratories for computer linguo-didactics can form an almost new
educational environment and the most importantly, with the help of IT, we can
provide direct interactive communication, which is a new medium in education. Due
to this there is a system of open education, which will enable each teacher to get
information on a particular subject” (Minasian, 2010: 182).
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Conclusion

To sum up we may say that:

1. Geo-cultural approach is multi-aspect, it can be viewed from the socio-cultural and
linguo-cultural perspectives.

2. According to the geo-cultural approach the borders of linguistic worlds are not in
territories, but people, depending on what languages they speak.

3. As to language, there is a problem of determining the adequacy of its function
which it performs in a certain society.

4. Linguistic competence in two or more languages gives you many benefits. One can
communicate with more people, receive information more widely, take up the other
cultures, be engaged in a productive dialogue.

5. Necessity of expansion of international contacts requires a common business
language.

6. Between languages there is an original competition. In today's geo-cultural world,
we can speak about the language of the titular nation, national languages used in this
territory and English as a language of international communication.

7. In some way the Russian language competes with English, at the same time
acquiring new features, functioning in a foreign language environment. As a result, its
creative potential actualizes.

8. Status of the Russian language in the CIS, Europe, Asia, Australia and other
countries are different. But at the same time, the interest in learning and maintaining
knowledge in the Russian language and culture is constantly increasing, due to the
expansion of economic, political and cultural ties with Russia.

9. Aims and tasks of the Russian-language linguistics and didactics are the preparation
and publication of textbooks and manuals of new generation. It is particularly
important to create various sites, distant and open forms of learning.

10. Special attention should be paid to virtual forums, bringing together specialists
from different countries and continents, helping mutually beneficial exchange of
knowledge and experience, developing common solutions in the dialogue of cultures.
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Culture — Language — Identity (problem of relations)
[KynabTypa — AI3bIK — HAEHTHYHOCTD (Mpo0JieMa B3aUMOOTHOIIEHHIH)]

Jaroslav Cukan — Natalia Korina — Ladislav Lenovsky

Pesrome

B craree paccmarpuBaroTcs IpoOJIeMBI B3aUMOJEHWCTBHS S3bIKA, KYJIBTYPH U
UICHTHYHOCTH W pEJIeBAaHTHbIE KOHTEKCTHI KOMMYHHKAllMM MEXIy WIEHaAMH
Pa3IUYHBIX KyIBTYPHBIX COOOINECTB, YTO MPEACTABIAET €000 KOMIUIEKCHOE
MEXIUCIHHUIUIMHAPHOE HCCIEJOBAaHWE Ha TpaHULE MEXIy JHHTBHCTUKOH U
sTHONorued. Colyanu3anus ¥ akKyJIbTypalis WHAUBHIA BO MHOTOM OCHOBaHBI Ha
OCBOGHMH CHMBOJIOB M 3HAKOBBIX CHUCTEM M Ha IPUOOPETCHHM HAaBBIKA HX
HCIIONB30BaHMA. B TaHHOM acIiekTe 4eloBeK Kak WIEH ONpeNelIeHHOTo cooo0IecTBa
OospIie y4dWTCS, 4YeM co3HMIaeT. EciM NOHMMarh S3BIK KaK dYacTh KYyJIBTYpEI,
CTaHOBHUTCSI OYEBHAHONH WX HJICHTHYHOCTH — OHHM IIPEJCTAaBISIIOT cO0OH OXHO
CHHKpeTH4Hoe uenoe. Ecimm paccMarpuBath €ro B acleKTe AITHHYECKON
UICHTHYHOCTH,  SI3bIK  SABIAETCS  OJHMM M3  Hambosee  3HAYUTENBHBIX
sTHOAN(p GepeHIUPYIOMMX  (aKTOPOB. YCIOBHEM TIONHOLEHHOH  peann3anuu
KOMMYHHMKAaTUBHOM (YHKIMM f3bIKa SBIAETCS 3HAHUE KyJIbTYpHl BO BCEX €€
KaTeropusix — MaTepUabHO-TEXHHUYECKOH, COLUATBbHO-OPTaHW3AIMOHHOH N
CHMBOJINYECKOH.

Kirouessie cnoa

MEXIUCIUIUIMHAPHOCTD, KOHTEKCTHI HASHTUYHOCTH, COIMANIM3AIMs, aKKyJIbTypaIs,
CHHKPETH3M

BBenenme. SI3plIk — OIMH M3 BaXHEUIIMX NPU3HAKOB ATHUYECKOU
NPUHAUICKHOCTH, OH  BBIIONHACT  AuddepeHIHpyOmy0  QYHKIOHIO  Ha
STHOKYJIBTYPHOM pyOexe IBYX M Ooiiee 3THHYECKHX COOOLIECTB. SI3BIK sBISETCS
HUHIUKAaTOPOM pAa3IMYEHHUs] «CBOEro» U «UY)XKOT0», IOHATUH «MBI» M «OHH» —
(hOopMHPOBaHUST KOJJIEKTHBHON HMIEHTHYHOCTH M COLMAIBHOIM HMHTErpanuu. 3HaHHe
KyJIBTYpPbI, KOTOpasi OTpa)kaeTCsi B A3bIKE U BBIpAXKAaeTCS Yepe3 HEero, SBILIEeTCs
MPEINOCHIIKOH yCHenHOH KOMMYHUKAINH 1 MOHUMaHus. TakuM oOpa3om, KymnbTypa,
S3bIK, KOMMYHHUKAIUsi M STHO(COLMO)KYJIbTYpHAsi MHTErpanus o0pasyloT KpyroBoe
B3aUMOJICHCTBHE.

Lenbto HacTosIIeN CTaThbU SABIISIETCS CBOETO POAA KOHTEKCTYalIbHbIN pa3pes
HNOHATHH «KYJNBTYpa», «I3bIK», «WACHTHUYHOCTb» U YyKa3aHUE Ha peJCBaHTHBIC
B3aHMOCBSI3H B KOMMYHHKAI[MH IPEICTaBUTENIeH Pa3HBIX KYJIbTYpPHBIX COOOIIECTB.
Jlaxxe Ha TepBbIM B3MIAJ 3TO JOBOJBHO CJIOXKHAs MEXIUCLUIUIMHApHASA 3a7ada Ha
MEepeCcCeYeHu! JIMHIBUCTUKHU, 3THOJOTMU U KyJbTyposormu. Eciu Mbl ¢ mo3unui
STHOJIOTA W3ydYaeM OJTHHYECKHE IIPOLECcCHl B Cpele STHHYECKNX MEHBIIHHCTB,
MpeIMETOM WCCIIE[OBAHHS CTAaHOBATCA B IEPBYIO OdYepenb ATHOKYIBTYPHBIE U
STHOKOH()ECCHOHANBHBIE OTHOIICHUS, (OPMBI M KAadeCTBO KOMMYHHKAIIMH MEXTY
KyJIbTypaMH MEHBIIMHCTBA W OOJIBIIMHCTBA. B mpomecce mMx aHamm3a MBI IUIABHO
nepemeriaeMcsi B cdepy KOJUISKTHBHOW HMISHTHYHOCTH. ECIM MBI ¢ HO3ULMIT
JIMHIBUCTA U3Yy4Yac€M OTPaKEHUE 3THO](yJ'leypH0]>’I HJACHTUYHOCTHU B A3BIKC, HA nepan‘/'l
IJIaH BBIXOAAT HC HAMMCHOBAHUA, Cl'[el_ll/l(bl/llleIe JIIA )1a1-m0f/'1 KYJBTYpPHBI, a d)OprI
A3bIKOBOTO  BBIP@KEHHs, TECHO CBS3aHHBIE C  S3BIKOBOH  KaTeropusauuen
nericTBuTensHOCTH. OJHAKO TIPH JIIOOBIX HCCIICNOBAHMAX B3aWMOMACHCTBHS S3bBIKa,
KyJIbTYypbl M WACHTUYHOCTH MBI HEM30E€XKHO BBIXOJVM 3a PaMKH OJHON HaydHOI
JUCIMIUIMHBI, TOCKOJIBKY BCE MHOrooOpasWe W MHOTOACIEKTHOCTh JaHHBIX
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B3aHMOOTHOIICHUI HEBO3MOKHO OXBaTUTh cpencTBamMu OJIHOM
y3kocreruanzuposannoit obnactu (Kopuna, 2013; Hopman, 2013).

HUccnenoBanne mpoBoamiioch B pamkax mnpoekta VEGA 1/0873/13 Realita
kultary dolnozemskych Slovakov.

KyabTypa kak cTpaTerust afanTaluy 1 HHCTPYMEHT BBDKMBaHUS HHAWBHIA
U KOJUIEKTHBA B OKPYXKaroIled MPUPOIHON M COLMOKYJIBTYPHOU Cpenie, CyLIECTBYET B
BUzie Habopa cUMBOJIOB. JI1000#1 MPOAYKT YeNOBEUECKOW NESATENBHOCTH CTaHOBUTCA
KyJIbTypOil HE TOJNBKO CaMHM (haKTOM CBOETO CO3JaHWs, HO Taloke Oiaromapst ero
pacIpoCTpaHEeHUIO M KOJUIEKTHBHOMY IoTpediennio. KynbTypa siBisiercst B Goubieit
CTENEHH TIPOIECCOM CO3JaHUs M KOJUIEKTHMBHOTO WCHOJB30BAaHMS MPOIYKTOB
YeJIOBEYECKOH NeATeIbHOCTH, HEKEIH IPOCTO KOMIUIEKCOM JIaHHBIX IIPOIYKTOB.
Camu mno cebe [gaHHBIE NPOAYKTBl KyJIbTypodl He sBmstoTca. Ho ecin oHm
UCIIONB3YIOTCS MM HCHOJIB30BANUCh B MPOIIIOM, M HaM H3BECTHBI MX (GYHKLUUH U
3HA4YEeHHE JUI YeJIOoBeKa Kak wieHa OOIEecTBa, Mbl MOXKEM CUUTATh UX KynbTypoil. U
TYT BecbMa 3HAYMMBIM acHEeKTOM KYJIBTYpHI SABIAETCS KOMMyHHKarms. (Bompocs
MEXKYJIBTYPHOH M TpPAaHCKYJIbTYPHOH KOMMYHHMKAIIMM B IICHXOJOTHYECKOM U
COIMOJIOTNYECKOM aCIIeKTax MoapoOHo paccMoTpensl B: Gromova — Muglova, 2013a,
Gromova — Muglova, 2013b.) Kymynsuust KyJIbTYpHBIX LIEHHOCTEH U UX Mepenada u3
MOKOJICHHSI B ITOKOJICHHE (KaK M CaMo CYLIECTBOBAHHE KYJIBTYPHI) OCHOBBIBAETCS Ha
CHMBOJIaX, MPEACTABIAIOMNX MM Ha3bIBAIOIINX OTAENbHBIE KyIbTypHBIE 3JIEMEHTHI U
¥X (YHKIMOHAIbHBIE KOMIUIEKCHI, OATOMY Ba)KHO 3HATh MX 3HAUYEHHE M Pa3IndaTh
cucteMbl cuMBOJNOB. Cormanu3anust, aganTalus W aKKyIbTypauus B OONBIION
CTENEHH OCHOBAaHBI Ha O3HAKOMJICHHH C CHMBOJIAMU U HMX CHCTEMaMH, a TakkKe Ha
NPHOOPETEHNH HAaBBIKA MX UCIIOJNB30BaHMs. YeloBeK Kak WieH 00IIecTBa U HOCUTEIh
KyJIbTYpbl OOJIBIIE YYHUTCS, YeM CO3WAAET, YTO IOATBEPKIACTCS Pa3IMIHBIMU
uccnenoanusimu (cp. Reid, 2011).

KoHmemnmuss KyJabTypel B JyXe YHHBEpCaIu3Ma W KOHIEHTyalbHOE
NOHMMaHWe KyJbTYphl TIPEICTaBILIFOT COOOH [JBE pasiIMYHBIX BO3MOXKHOCTH
ompezeneHusl 1 u3ydeHus: penomena mupoBoil KynbTypsr (Lechner — Boli, 2005),
xotopsiit Urron (Eagleton, 2001) ma3biBan Takke «KyJIbTYpOl ¢ GONBIIONH OYKBBD) U
KOTOpBIii sBIsieTcst Hanbosee o0IuM aTpudyToM 4eoBeKa, PoJ0BON KylIbTypoil (Ha
ypoBHe poaa Homo). IToHnmaHue KynbTypbl B JyXe yHHBEpPCAIH3Ma YYHUTHIBACT
KaTEeropyH, CcoJep)Kaldecss B KaKIOW KOHKPETHOH KynbType — HamnpuMmep, ee
MaTepHalTbHO-TEXHOJIOTHIECKHH, COIMaTbHO-HOPMATHBHBIN u JTyXOBHBIH
KOMHOHEHTBl. K HHM MOXXHO OTHECTH BCE KyJIbTYypHBIE JJIEMEHTHI KaK CHMBOJIBI,
NPEICTABISIONINE JTaHHBIE KATETOPHUH M AENAIONINe BOZMOXKHBIM HX HCIIOJIb30BaHHE B
KOMMYHHKanuu. Hampumep, mumma M TeXHONOTHM €€ MPUTOTOBICHUS OTHOCSATCS K
MaTepHaTbHO-TEXHOJIOTHIECKOMY KOMIIOHEHTY KyIbTypel BMECT€ CO BCEMH
OCTATbHBIMH apTe(aKTaMM, TEXHOJOTHSIMH WX H3TOTOBICHHS M OCOOEHHOCTSIMHU
(yHKIMOHNpOBaHUs. POJICTBEHHBIE OTHOIIECHWS, COIMAIbHBIC PONM M HOPMBEI HE
BOCIIPHHUMAIOTCSI HaMH B OLIYIICHUSX, OHH BXOIIT B COLMAILHO-HOPMATHUBHBIN
KOMIUIEKC ¥ TPEACTaBISIIOT €000 HOpMBI moBexeHHs. OObMaM W TpaIuLUH,
PEIUTHUO3HBIE TPEACTABICHNUA, KOTHUTUBHBIC U CUMBOJIMYECKUE CUCTEMBI, 3HAHUSA U
TIO3HAHHUE SBJIAIOTCS COCTABHOM YaCThIO BBICIIETO YPOBHSA TyXOBHOU KyibTypel. Ho
Kyza oTHecTH s13bIk? Kak HeMaTepnaabHYyI0 CHMBOJIHYECKYIO CHCTEMY — OJHO3HAYHO
K IyXoBHOH cdepe. OmHaKo B Hpolecce PacCyXISHUH Ham COAEpKAaHHEM MEepBBIX
IBYX cep KyIbTyphl OKa3bIBAETCS, YTO SI3BIK M B HUX SIBISIETCS COCTABHOM YacTHIO.
Benp poxacTBeHHBIE OTHOWIEHHS (YHKIMOHHPYIOT IIOCPEACTBOM TEPMHUHOJIOTHU
pPOACTBA, KOTOpash OTHOCHTEJIBHO YETKO 0003HauaeT M KIaCCHHIUPYET KaxIoe
COOOIIECTBO M KaXIOTO MHIMBHUIA B €r0 COCTaBe. DKCTEHCHBHOE OBIIEBOJCTBO —
OCHOBY BCEr0 MAaTepPHAIbHO-TEXHOJIOIMYECKOTO0 KOMIUIEKCA BaJIAIICKOH KyJIbTYpBI
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(BKiIIOYaAs Takue crnenr(puuecKre MaTepUalbHbIC 3JIEMEHTHI, Kak K0auba (ChIpOBapHs),
Kowiapa (3aroH I OBEL), JicuHuuya (CHIBOPOTKA W3 OBEYLETO MOJIOKA), (dyspa
(tyx0BO# My3BIKQIBHBIH HHCTPYMEHT) U T. JI.) — HEBO3MO)KHO ITOJHOLIEHHO U3Yy4aTh U
MHTEPIPETHPOBATh 0€3 yJacTHs s3bIKa, IIPUYEM JIeJI0 HE CTOJIBKO B TEPMHHOJIOTHH,
CKOJIEKO TPEXK/Ie BCETO B KYJIBTYPHOM KOMIUIEKCE, MPEICTaBIIIONEM co0ol eqmHoe
HeJIoe — 3TO OOIIECTBEHHOE YCTPOICTBO M CHCTEMa LIEHHOCTEH, MHPOBO33PEHHE,
OTHOLICHUE K MPUPOAE, UCKYCCTBO U (HOJIBKIOP, KOTOPBIl B 3HAYMTEIBLHONW CTCHECHH
CyIIECTBYeT HMEHHO B s3blke. KpoMe TOro, s3Ik CIOCOOCTBYET Iepejpaue
HCTOPUYECKOTO CO3HAHHUA M MHTEPIPETAlMd HCTOPUH U3 IMOKOJEHHS B MOKOJICHHE,
MIOMOTaeT HayKe B PEKOHCTPYKIHMH TeHe3uca. K KakoMy KOMIIOHEHTY KyJIbTYphI
ciieyeTr oTHeCTH PojkIecTBO Kak KyJlbTYpHBIH KoMmiuiekc? B HeM ecTs apredakTsl —
POXKIECTBEHCKasl eKka M OOpsJOBEIE OJfojla, HO €CTh M CrenududecKre oOpsbl,
MOBEJICHYECKHE TPAJUINH U ICHCTBHS B paMKaxX pPoJiei, 00YCIOBICHHBIX CTPYKTYpOi
POACTBEHHBIX OTHOIIEHMH; 3TOT Mpa3IHUK CHMBOJIM3UPYET CHCTEMY IIEHHOCTEH U
peIMTrHuo3HbIe TpeAcTaBieHus . He MeHee CIOXXHO ONpenenuTh U MECTO fA3bIKa B
KyIbType. SI3bIK Kak OJHa U3 CHUMBOJIMUECKHUX CHCTEM SIBJISETCS COCTABHOM YacCThHIO
KyIbTypbl M OJHOBPEMEHHO IPOBOAHUKOM KYyJIBTYPHBIX SBICHHH — HampuUMep,
CJIOBECHOTO M TIECEHHOTO (HONBKIOpAa M BCEX IMPOYUX JIUTEPATYpPHBIX M S3BIKOBBIX
NpOSIBIIEHHH  ycTHOro  pacmpocrtpaHenus.  CoracHo — Mojenn  aiicOepra,
npemioxkenHoit 3. IlleltHOM, KynbTypa CKJIaAbIBaeTCs M3 TPEX CIOEB — JICHCTBHUS,
KOTOpBIC OYCBHIHBI, O0pa3ylOT BEpXyWIKy aiicOepra; LEHHOCTHM W HOPMBHI,
HaXOASIIUECS MOJI MOBEPXHOCTHIO, SBJSIIOTCS NPUYMHOM JAHHBIX NEHCTBUI; TpeTHi
cioii — ¢yHIZAMEHT — 3TO MbIIUIEHHE, HanOoliee CKphITas M 3a4acTylo He
OCO3HaBaeMasi OCHOBa CO3#aHMs IeHHocTed. OHO omepupyeT TaKCOHOMHYECKHUMH,
KOCMOTOHHYECKUMH, KOCMOJIOTHYECKUMH, T'YMAHH3AIHOHHBIMU M IIPOCTPAHCTBEHHO-
BpPEMCHHBIMH CcHCTeMamMH u npencrasienusmu  (Schein, 2010: 23-34). Ecmm
MOCMOTPETh Ha KYJIBTYPy B TakoH CTPYKType, emie 0ojee OYeBHIHBIM CTAaHOBUTCS
NPHUCYTCTBUE SI3bIKA BO BCEX €€ CJIOSX M KaTErOpHsX.

JlucTpuOyTHBHOE TOHMMAHHE KYJIBTYpPHl IPEANONAraeT XapaKTePUCTHUKY
YeJI0BEYECKOTO KOJIEKTHBA B OTHOCHTEIHHO YETKO OIPEISNICHHOM IPOCTPAHCTBE U
BPEMEHH M HANpaBICHO Ha KyJIbTYpHl KOHKPETHBIX coobmecTB. [IpumepoM moryt
CIy)KHThb arpapHas KyJlbTypa CJIOBakOB B T. H. HikHelt 3emme (TeppuTOpHI
coBpemeHHbIX CepOun m PympiHnm) B mepmox HaumHas ¢ koHna XVIII Beka no
HalllUX JHeH, MmacTylleckas KyJIbTypa KOYEBBIX OELyMHOB B HOPJAHCKOH JOJMHE
Banu-Apaba ¢ X Beka 10 H. 3. JI0 HACTOSIIIEr0 BPEMEHHU WM YIMYHas KYJIbTypa XUIl-
XOIa MOJIOZIKU M3 COCEHEro J[BOpa, CTaBIas THIUYHOHN B TeueHHe mocieanux 20
JIeT B TOPOJCKOH cpexe, KoTopas pacmpocTpanmiack n3 CeBepHOH AMEpHUKH M Bce
OoJiee 3aBOEBBIBACT MHUpP. BblneneHne KynbTyp B TaKOM ITOHUMaHHU MCXOIHUT U3 UX
XapaKTePHBIX ~ JKOHOMHYECKHX,  CONMANbHBIX,  PEIUTHO3HBIX,  STHUYECKHUX,
MONUTHYECKUX MM XYHZOKECTBEHHBIX MPU3HAKOB, YEPT, OCOOCHHOCTEH, CO3IAHHBIX
HETIOBTOPUMBIMHU TeOorpaUIeCKUMH yCIOBUSIMH, MCTOPUYECKAM PAa3BUTHEM H T. II.
Bce xymbTypsl, Kak ObI MBI NX HY TIOHUMAJU M HH OTIPEIEIISUTN, UIMEIOT OOIIIHe YepPThI.
ArpapHas KyJbTypa HE CBs3aHa TOJIBKO CO ciloBakaMu HipkHell 3emuin, HOMamHoe
MaCTyLIECTBO PACIPOCTPAHICTCS HE TOJbKO Ha OCAYHMHOB M HE TOJIBKO Ha OJHY
yKa3aHHy[ obnacte. KynbTypa XHI-XOIa CYIIECTBYET AaleKo HE B OJHOM JIBOpE W
BXOJUT B OOLIMPHBIA KOMIUIEKC albTEPHATUBHBIX KYJIbTYp COBPEMEHHOH MOJOAEKH.
OHa yXe CTaHOBHTCS YacCThI0O MEHHCTpEMa ¥ CKOpee CyOKyJIbTypoH, dYeMm
IBTEPHATUBHON KYJIBTYPOH, HapsiAy C MAHKOM, TPEII-METaUIOM WIIH 5MO, Kax/as U3
KOTOPBIX BBIAEIAETCS YEM-TO CBOHMM, XOTS B HHX €CTh U MHOTO 00mero (4ro ux
HOCHTEIH KaTerOPHIECKH He MPU3HAIOT). ANbTepHAaTUBHbIE KYIBTYpPHI THIIA XUII-XOTIA
WM TTaHKa B HUCTOPUU MY3BIKU HE ABJIAIOTCA HUYEM HOBBIM: TBOPYECTBO MHOTUX
KOMITO3UTOPOB, KOTOPBIX MBI CETOJHS BOCIPHHMMAaeM KaK aBTOPOB KJIACCHUECKOU
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MY3BIKH, BOCIIPHHHMAJIOCh B CBOE BpeMsI KaKk HE MCHEE «IMKOe» U IIONuparomee
ycrou (B34Th XOTS OBl mo3nHero berxoBena). Ha uTo ke Torma MOKHO HameXHO
OIepeThCs MPH NACHTU(PHKAINH U XapaKTePUCTHKE YHUKATBHOCTH KYIBTYP, KOTOpast,
HECOMHEHHO, cymecTByeTr? J[ns 3TOro ecrtb jABa INpU3HAKa, KOTOPBIE SIBISIOTCS
HEMOBTOPUMBIMH, HE3aMEHHUMBIMH U BCErJa OPHUIMHAIBHBIMH — S3BIK U
UIEHTUYHOCTh. BKylie OHM CO3[1al0T CBOEro pojia FeHETUYECKUN KOJI, IEPCOHANIBHBIN
HOMep Jr000#  KymbTypel. OHH  007amalOT HEBEPOATHOH THUOKOCTBIO H
HPHUCIIOCOOIAEMOCTBIO, MOTYT MOJM(UIMPOBATHCA B 3aBHCHMOCTH OT CHTYallWH,
CYIIECTBYIOT B pEaJbHOM BPEMEHH KaK JIOCTaTOYHO CIIOXKHBIE CHCTEMBI — M BCErza
HepasJenbHO (0 JaHHOH OCOOCHHOCTH NPHMEHUTENBHO K MOJUTHIECKOMY IHCKYpCy
cM. Macho 2012: 14 — 22, a taxke 2013: 3 - 12).

S3bIk  sBIAETCS OAHUM K3 HauOoJee 3HAYUTENbHBIX (AKTOPOB U
HHCTPYMEHTOB HACHTH(UKALMHA. WIeHTHIHOCTh, KaK MpaBHJIO, MPOsBIsieTcs (U
MOXET YCTaHAaBIMBATHCS) MOCPEICTBOM KOHKPETHOTO A3bIKa MM AUANEKTa, BKIIOYAs
TaKue BTOPUYHBIC MTPU3HAKH, KaK CIOBAPHBIN 3arac, HHTOHANNSA, TOCTpoeHHe (pasbl,
(dopMyIHpOBKa MBICIH, (opMa pacCyKAeHHs M KOMMYHHKAI[HH, CIIOCOOHOCTH K
MHTEPIpETalny, KOMMYHUKATHBHBIC CUTYallid M TeMbl KOMMYHHUKAIlMH, KOTOpBIE
MHOT/Ia OBIBAIOT KYJIBTYPHO OOYCIIOBICHHBIMH, HO MOTYT OBITh M HEYMECTHBIMHU WIIN
naxe Tady. Uepes sI3bIK M CIIOCO0 €ro MCHONB30BAaHUS MHAWBHIBI M TPYIIIB JTIOeH
MOMEHTAJBHO «pa3zobiagaroT» ceds, 0OHAPY)KUBAIOT MHOTHE (MHOTAA BCE Cpasy)
BBl WACHTUYHOCTH — TOYHO TaK e, KaK BBIIACT YeNOBEKAa €ro MOBEACHHE B
LIMPOKOM CMBICIIE CIIOBA (HAIpUMeEp, YeM M KaK OH IHTAeTCs, KaK OJeBaeTCs, KAKOBBI
OTHOILICHUS MEXIY TMpPEACTaBUTECISIMA PA3HBIX TIOKOJNCHHH W MEXIUYHOCTHBIC
OTHOILUCHUS). SI3BIK SIBISETCS OJHUM W3 WHIUKATOPOB COCTOSIHUS HaIMOHAJIBHOM
UICHTHYHOCTH  (HAmp., BBITECHEHHE CEPOONIYXKHIKHX SI3BIKOB U3  CQepbl
MOBCEIHEBHOIO OOIIEHHS W UX (YHKIHMOHAJIbHAS 3aMeHa HEMELKHM SI3BIKOM
CBHJETEIBCTBYET O IPOrPECCHPYIONIECH aCCHMIIIALIMN CepOOITyKUYaH U TIOCTEIICHHOM
COKpauIeHuH chepbl UX HALIMOHATIBLHOW HACHTHYHOCTH).

PonoBasi MIeHTHYHOCTDb, BKIIIOYAIOIIAs HE TOJIBKO OWMOJIOTHYECKHE, HO B
TIEPBYIO OYEpelb COLMOKYIBTYPHBIE OTIMYHS MYXYWHBI M KCHIIMHBI, YpE3BBIUAITHO
NIETaNbHO OTpaXeHA M KomuduuupoBaHa B 000 KynbType. HempaBumibHOE
TIPUMEHEHHE WM TPHCBOCHUE «MY)KCKOTO0» U <«OKEHCKOTO» (TpaMMaTH4ecKoro poja,
TeM KOMMYHHKAIIMY, HHTOHAIIUK U T. I.) SIBJISIETCSI HCTOYHUKOM aHEKJIOTOB U CITYXKHT
MOBOJIOM JUIsl HACMeIIKH. B TenedoHHOM pa3roBope Mbl MOKEM YETKO OIPEJeIHUTh, C
KEM MBI TOBOPHM — C MY)KYHHOIl MJIH KEHIMHON — HE TOJILKO IO TeMOpY ToJioca, HO
U 110 opMe KOMMYHHKAIINH, 10 CTHIMCTUKE BBICKA3bIBAHUH U T0A00pY ciioB. TouHO
TaK K€ YacTo OBIBAET SICHO, KTO SIBISIETCS aBTOPOM JIUTEPATYPHOTO MPOU3BEACHHS —
My)XYWHA WIM JKEHIIWHA, XOTS O5TO He aOCONIOTHO: HampuMep, HW3BECTHYIO
(paHIy3cKyl0  THCaTeNbHHIy  JMOXH  poMmMaHTU3Ma  ABpopy  [rozesaH,
TIPOCIIABUBIIYIOCS IO MYXCKHM TiceBIOHUMOM JKopsk CaHz, «pa300Iaduiim Jaieko
HE cpasy.

I'enpepHslii 6anaHCc MOXKET cO BpeMeHeM MeHAThca. Hanpumep, n3HavyanbsHO
AHJIPOLICHTPUYECKasl IUTEPaTypHas MOAENb OJIMKHEBOCTOUYHOTO MUpa BILUIOTh 10 XIX
BC€Ka HE IIpHU3HaBajla XCHIIWH, XCHCKHUEC TEMbI M JmTepaTypy, Hal'lI/ICaHHy}O
JKCHIIMHAMH. [leperoM HacTymui JIMIIb B PE3YNbTaTe OXKUBJICHUS KOHTAKTOB C
EBponoit u B cBs3u cO BCeoOHmMM KyJIBTYpHBIM BO3pOXKICHHEM. Tak MOSBHIHACH
npousBeneHuss XX BeKa, NPEACTABISIONUE (M TEPEONpeesaioie) KEHCKYIO
HAEHTHYHOCTh B apabCKOM MaTpuapxaibHO CTpyKTypupoBanHOM obimecte (Al-Absi
— Al-Absiova, 2013 : 11 — 20; o craTyce >CHIIMHBI B IUIEMEHHOM OOIIECTBE
OGenynHoB W ee Mecre B modsum oM. Al-Absiova, 2010 : 26 — 32, o
rJ100aMM3MpOBaHHON HMIEHTUYHOCTH B COBPEMEHHOH JuTepaType CM. Takxke
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Waldnerova, 2013). B MEKIMYHOCTHOW KOMMYHHKALMM HMEHHO TO, C KEM MbI
ob1aeMcst — ¢ MyXKYHHOH HMIJIN JKCHIIMHOM — ONpeieNseT He TONBKO Hallle II0BEIeHHe,
HO u (opMy Hcmonb30Banus s3bika (cp. Bochina — Miftachova, 2014). CnosapHstit
3amac, IPEINOYTUTENbHbBIE W TaOyHMpOBaHHBIE TEMbI, HHTOHAIMS, MHMHKAa U
JKECTHKYJSIIUS B KaXJIOH KyIbType CYIIECTBYIOT B THIIMYHO MYXCKUX M JKCHCKHX
BapuaHTax. Hanpumep, B TpaAMLMOHHOM apaOCKOM MHpE B CTaHAapTHOM pasroBOpe
MEXIY MY>XKYMHAMU aOCONIOTHBIM Taly SIBISAIOTCS TEMbl, KaKUM OBl TO HH OBLIO
00pa3oM CBsI3aHHBIE C JKCHOH (KeHaMH) WJIM JKEHCKOH YacThIO CEMbHU, U MPOSBICHHUE
UHTEpeca K 5TOH 00lacTH CYMTAeTCs COBEPLICHHO HENONMyCTUMBIM. M Haobopor,
MOCTOSIHHO TTOBTOPSIFOINMECS,, HPOCTPAaHHBIE pasroBOPHl O TIpPeAKax, dYepTax Hx
XapakTepa ¥ WX IIOJBHIaX, 00 HCTOPHH pOJa, Pacckasbl O XH3HU B ITyCTHIHE
SBIAIOTCS ~ HEOTHEMJIEMOW  COCTAaBHOM  YacTBIO  IIOBCEAHEBHOW JKM3HH U
KOMMYHHKaIUK 0e1ynHOB (00 0COGCHHOCTSAX apabCKO-HCIaMCKOM KyIbTyphl cM. Al-
Absi, 2007). B Espome e 00s3aTelbHBIM KOMIIOHEHTOM pPa3rOBOPOB MYXKUHH
aBisiercs MHGOPMAIMA O JKEHaX M JAeTAX, MX 3/0pPOBbE, NPHYEM OOJIBLIIMHCTBO
Pa3roBopoB 3aKaHYMBACTCS Nepenayeii mpuseTa cembe. JKEHCKHE U MyXKCKHE POIH U
BUIbl MICHTHYHOCTH KaK COCTABHAs YacThb KYyJbTYPBl OINPENCIAIOTCS S3BIKOM M
JEKIIapUPYIOTCs ero mocpeacTBoM. TOYHO Tak e ITOCPEACTBOM SI3bIKA BEIPAXKAIOTCS
BCE OCTaJIbHBIC BUJIBI UIICHTHYHOCTH. SI3BIK JIeTeH, MOJIOEKH, B3POCIBIX ¥ CTAPHKOB
(kKaK OT/EeNBHBIE CHMBOJMYECKHE, KOTHUTHUBHBIE W KOMMYHHKATHBHBIE CHCTEMBI)
creriUYeH, 3TH PAa3HOBUAHOCTH 4YETKO pasrpaHudeHbl. OHU  COOTBETCTBYIOT
OTHOLICHUSIM MEXAY HOKOJCHHAMHM, JETaloT BO3MOXKHBIM M IPOTHO3HPYCMBIM
oOLleHHEe MEXIy HHUMH M OTPaXAlOT HWICHTUYHOCTh pa3HbIX BHIOB. Takas
«m0JIH(YHKIMOHABHOCTB» S3bIKa M €r0 He3aMEHMMOE 3HaueHHE B (POPMHPOBAHHUH
KYJIBTYPbI BBI3BAJIO K )KH3HH MHOTHE TEOPHHU 00 00YCIIOBICHHOCTH KYJIBTYPBI S3bIKOM
(3. Cemup — B. JI. Yopdh) u naxke o B3aMMO3aMEHMMOCTH IOHSTHHA «I3bIK» M
«ynprypay» (1. C. JIuxaues) (moapobuee cMm. B: Anedupenko, 2010).

JlokanbHast (MECTHas) WIM PerHOHATBHAsI WIEHTHYHOCTH IPAKTHYECKU
BCErJa MpOSBISIETCS B AMAIEKTaX, HO Takke W B TomoHMMuH. Crembl AaHHOU
UJICHTUYHOCTH MOTYT B crenuudeckod (opme COXpaHATbCS Ha MPOTSHKEHHU
HECKOJIBKUX TOKOJeHui. Hanp., cnoBankmii aHkmaB (auacmopy) B HukHeit 3emie — B
nepeHe [IuBHMIIA Ha BoeBoxuHE — COCTaBISAIOT Goyiee TPeX THICAY HPOKHBAFOIINX
TaM CIIOBAaKOB, MPEIKH KOTOPHIX mepedpanuck Tyna 250 net Hazax U3 pa3HBIX yacTeit
coBpemenHoil CroBakuu. TaMm cdopMHpoBalCs JHANEKT, W3BECTHBIH BCEM
HIDKHE3eMCKHUM»  cJoBakaM Kak nuBHHMIKMHA. JKutens [luBHunber mroGoit
«HIDKHE3EMCKHI» CIIOBAK Paclo3HaeT cpa3y jke B Hadajle KOMMYHHKAIMU — TaK Ke,
kak 1 B koHIe XIX Beka. OHAKO TaHHBIA JUANEKT B CBOUX JIOKAIBHBIX IIpeesax He
SBJISETCS 1IENIOCTHBIM, 4YTO B KOMMYHHUKAIMM TPOSBISETCS B IOBBIIICHHON
BapMaHTHOCTH CJOBECHBIX KOMIIOHEHTOB (OJIbKJIOpa. BBIBAIOT Ciy4dau, Korja jBa
skuTensi IIMBHUIBI HE MOTYT JOTOBOPHUTHCS Ha OKOHYATEJILHOM BapHaHTE TEKCTa MX
’K€ HapOJIHOM MEeCHH.

Peanruo3nasi WIEHTHYHOCTH TPOSIBISCTCS B s3bIKE KaKk B BHIE
(dhopMaNIbHOM JAEKNIapanuy BEPOUCIIOBENAHMs, BO BIAJCHUU IOHATHAMH MPAKTHKU
OOrocimyXeHui, Tak W HEOCO3HAHHO, IIOCPEACTBOM KYJIBTYPHBIX OOpa3LoB — B
4acTHOCTH, B puBeTCTBUsAX (caoBaukoe Pochvdlen bud’ Jezis Kristus — Naveky amen,
Pdnboh pomdhaj — Panboh uslys; mycynemanckoe Caram anetikym — Aneiikym canam
M T. ]1.), HE TOBOpS O CHCTEMaX BYJIbApU3MOB M DPYrarejibCTB, CBS3aHHBIX C
KOH(ECCHOHAJIBHOCTIO, KOTOphIE OYEHb CHJIBHBI, B YaCTHOCTH, B KAaTOJHYECKHX
crpaHax. ITOCKOJBKY OCHOBHBIC MHPOBBIE PEIMIMM HMEIOT MHOTOTBICSYENCTHHE
TpaJHLM{, OHH NPOHUKIM TIyOOKO B CO3HAHHE JIIOJCH M CTalM HEOTheMIIEMOit
YacThIO0 WX XWU3HH. B 3TOM IpuYrHa TOTO, YTO PEIMIMO3HAsA UACHTUYHOCTb MOXET
NPOABIIATHCA B A3BIKE U [IOMUMO YCTOSIBIIUXCSHA KYJIBTYPHBIX 06pa3LIOB — Kak crnoco0
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MHUPOBHJICHUS, KaK pe3ylabTaT S3BIKOBOM KaTeTOpPHM3alWU  IEHCTBUTEIBHOCTH,
NPEIOMIICHHOM uepe3 CHCTeMy LEHHOCTEH C peauruo3sHod ocHopoil. Hamp., y
NIPaBOCNIABHBIX XPHCTHAH, TJ€ 110 IMAaTPHAPXAIBHOW TpaJullMd MYy>KYMHA HIpacT
TJIaBEHCTBYIOIYIO POJIb BO BCeX cdepax >KU3HU (pycckue, cepObl, Gonraphl U Ip.),
HEOJMHAKOBO OTHOILIEHHE K CYMNPY)KECKOH H3MEHE MYXUYHHBl M SKCHIIUHBI, UYTO
MpPOSIBIISiETCS B BepOaIbHON OLIEHKE MOJOOHBIX cUTyauuid. Ecimy u3MeHun myx4uHa,
€ro M3BHHSAIOT TEM, UYTO >KE€Ha €ro, BUAUMO, HE YAOBIETBOPSET, U OH BBIHYXKACH
UCKaTh cebe MONOJHUTENbHBIE BO3MOXHOCTH. Ecmu u3MeHMIa JKEHINMHA, ee
OJIHO3HAUYHO OCYXJAIOT Kak IpeJaTelbHUIly CEeMEHHBIX IEHHOCTEH M CUYMTArT
HEI0CTOMHOM JKaJIoCTH.

B cBI3u CcITHMYeCKOHl MIEGHTHYHOCTBIO SA3BIK SABISICTCS OJHUM U3
HanboJiee 3HAYUTEIBHBIX 3THOAU(depeHnupytomux dhakropo. Hapsny ¢ KyapTypoi,
STHHUYECKUM CaMOCO3HAaHHMEM, 3THOHHMOM, MCTOPHEH U TeppUTOpHEll OH sBISETCS
OJHOM M3 COCTAaBILSIIOMIMX HACHTH()UKALUK THUUECKUX Tpymi. MIMEHHO s3bIKOBast
ajanTtaunus sBIAETCS MEpBOM B Mpoleccax KyJIbTypHOTO KOHTakTa M IIpU
HEOOXOIUMOCTH KaK MOXHO CKOpee HHTETPHpPOBAThCS B CPEdy 3STHHYECKOTO
OOJIBIIMHCTBA. DKOHOMHYECKHUE, COLIMOKYIBTYPHBIE U SI3BIKOBBIE IIPOLECCHI SBISIOTCS
TpeMs paBHOICHHBIMH M B3aUMOOOYCIOBJICHHBIMH KAaTETOPHSAMH OSTHHYECKUX
npoueccoB. V3BecTHBI OOMEHBI JAETBMH MEXIY BEHTEPCKHMMH W  CIIOBAI[KHMH
nepeBHssMu B HoBorpaze, Mexay reMepcKUMMHU CIOBaKkaMH M CIMIICKMMHU HeMLaMH
(I'emep — peruon Ha rore CrnoBakuu, a CIUII — Ha CEBEPO-BOCTOKE), CEMBSMH C
3aropest (ceBepo-3aman CroBakWH) UM W3 OKpPECTHOCTEH BeHBI ¢ 1enpr0 M3ydeHUs
A3bIKa, YTO CYHTAIIOCh HEOOXOAMMBIM YCIIOBHEM YCIEIIHOH TOPTOBIM Ha PHIHKAX U
ApMapkax. B cpeme STHHYECKHMX MEHBIIMHCTB S3bIKOBAas ACCHUMMIIAILMSA YacTo
SIBIISICTCS TIOCTIEIHEH CTauel SITHUYECKOH acCCHMIUIALMH (IIOTOMKH YKE HE SBISIOTCS
YICHAMH MEHBIIUHCTBA, OJHAKO €Ile YacTHYHO BIAJCIOT S3BIKOM Onaromaps
OOIIEHUIO ¢ IeAyIIKaMH U 0a0yIIKaMH, OCO3HAIOT CBOE IPOUCXOXKCHUE U 00Ia1aloT
HCKOHHBIMHU KYJIBTYPHBIMH OCOOCHHOCTSMH).

JlnanekTel  CIOBAlKMX  «HIDKHE3EMCKHX»  JIOKAIBHBIX  COOOIIEeCTB
creruIHEl IMEHHO O1arogapst HICKOHHO CIIOBAIKOMY Pa3HOOOpPa3HOMY S3EIKOBOMY
odopmieHHio, SBHUBIIEMYCS pe3yJIbTaTOM TOTO, YTO MHUIPAHTHl MPOUCXOIWIN U3
Pa3HBIX MECT H PETHOHOB TEPPUTOPUH COBPEeMEHHOH CIIOBAaKUM U CEeBEpHOH BeHTpHu.
OTHHYECKOE MEHBIIMHCTBO BCErJa XapaKTepPH3yeTcs MPHCYTCTBHEM TPYIIIBI
NpeCTaBUTeNed OJHOTO STHHYECKOTO0 cOoOoOIecTBa B Cpele WIM B OKPYXCHHH
JPYroro 3THHYECKOro cooOmiectBa. HamuoHanbHOE MEHBIIMHCTBO OTIEISETCS OT
«MaTepUHCKOro» HapoAa U B MPOLECCE MUTPALUM WIM CO3JaHMs MOJIUTHYECKUX
TpaHUIl NIPEPBIBACT HEINOCPEACTBEHHbIE KOHTAKThl ¢ HUM. OHO OCTaercs cOCTaBHOMU
YaCThI0 NCKOHHOTO 3THHYECKOTO COOOMIECTBA, HO MOCTETNIEHHO KYJIBTYPHO yIAISeTCs
OT HETO U OJHOBPEMEHHO CONIIKAeTCS C STHHYECKHM COOOIIECTBOM OKpPYXKAIOIIETO
OompmmHCTBa. Kak anms cBOed HCTOpHYECKOH POIMHBL, TaKk M Ui CBOEH HOBOM
POAMHBI Takoe COOOIIECTBO TPEACTAaBIAET CHENU(UIHOE W HENOBTOPHUMOE
KyIpTypHOe  OorarctBo. OHO  sBiIsieTCd  YHHMKAJIbHBIM  CHHKPETHYECKHM
STHOKYJIBTYPHBIM 00pa30BaHMEM OJHOBPEMEHHO B TPEX acHeKTax, ITOCKOJIbKY
colepXuT: 1) KyJabTypHblE LEHHOCTH, NPUHECEHHblE W3 HCKOHHOW KyJIBTYPHOU
CHCTEMBI; 2) HPHOOPETEHHBIE B MPOLECCe AKKYJIbTYPALMU KYJIbTYpPHBIE IIEHHOCTH
OKPY’KaloOIIEero STHUYECKOTO OOJBIIMHCTBA; 3) MOAM(HUIMPOBAHHBIE KyIbTypHBIE
JNIEMEHTHl «CBOETO» U «IY’KOT0» IPOUCXOKAEHHMS, NPHOOPETIINEe HOBBIC USPTHI B
TIporecce NPUCTIOCOONICHUSI K HOBOM STHOKYIBTYPHOW M TreorpadHdIecKoil cpere.
Ecnm MbI BocnpuHIMaeM S3bIK KaK 9acThb KyJIBTYpPBI, OH IIPEACTABIsICT COOOH Takoe
JKe CHHKpeTHdeckoe oOpasoBanue. OOBSICHUM 3TO MOCPEICTBOM KOMMYHHKAaTHBHOW
GyHKIMYM sI3bIKA, OCHOBAaHHOW HAa KOTHUTHBHOM (IIO3HaHHE) M KOTMTATHBHOM
(mpieHue) dakropax. SI3BIK ITHHYECKOTO MEHBIIHHCTBA IIPEJCTaBIsIET COOON
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crerUUeCKUil TUaIeKT, OTIMYAIOIINIICA OT CTaHAAPTHOTO sI3bIKA HUCTOPHYECKO
pomuubl. OH COCTOMT U3 CEMAaHTHYECKHX W CEMHOTHYECKHX KOMIIOHEHTOB
W3HAYaIBHOTO S3bIKa, OJHAKO COJIEP)KUT MHOXKECTBO 3aMMCTBOBAaHMH, BO3ZHHKIINX B
nporecce akKynbTypanuy. Ene oquH cinoif 00pa3yroT Ky IbTypHbIE MOIH(MHUKAIA — B
3TOM CiTydae sI3bIKOBasi KOMMYHHKAIIMSI BO3MOJXKHA TOJBKO HA OCHOBAHMM 3HAHUS U
HOHUMaHHs 3THO(COLMO)reorpaduuecKux KOHTEKCTOB KyIbTYpHl. B pamkax omHOTo
STHHUYECKOTO COOOILIECTBA CYLIECTBYET CTOIBKO SI3BIKOBBIX BAPHAHTOB (HAI[HOJIEKTOB),
CKOJIBKO 3THOKYIBTYPHBIX CYOCTPYKTYp HMMEET NAHHOE ITHHUECKOE COOOIIECTBO B
YCIOBUSIX  «MATEPHHCKOTO» Hapoia (dTHOrpadudYecKMx TpymI) MHIH B cpene
INPOCTPAHCTBEHHO OTHENEHHBIX aHKIaBOB (mmacmop). B s3bike 3THHYECKOro
MEHBIIMHCTBA MPe00IagacT TEHICHIUSI K OCIA0ICHHIO 2IEMEHTOB HCKOHHOTO SI3BIKa
U YCHWICHMIO SI3BIKOBBIX KOMIICTEHIIMH M 3aMMCTBOBAHMH M3 S3bIKa OKPY)KAIOLIETO
6osmpmHCTBA. CHavasa BO3HUKAeT OWJIMHIBH3M, HO IIOCTENEHHO SI3BIK JTHACIIOPHI
HACTOJIBKO CTabeeT, YTO MOJIOJ0€ TIOKOJIEHNE MePECTaeT UM BIafeTh, U OMIHMHIBU3M
ncye3aeT (CM. BBIIIE IPUMEP CepOOTYKULKUX S3BIKOB). 3aMMCTBOBAHHS MPOUCXOIAT
U B S3BIKE «MAaTEPUHCKOTO» HApojaa, OCOOEHHO B CBS3M C TIjobamu3anuedl u
arpecCUBHOCTHIO MPECTIDKHBIX A3BIKOB, B IEPBYIO OUepeb aHINICKoro. OQHAKO 3TO
IpYroil Ipomecc: OH SBISIETCS HE B3aMMOACHCTBHEM JBYX SI3BIKOB — S3bIKa
MCHBIIMHCTBA W sI3bIKa OOJBIIMHCTBA (TOCYIapCTBEHHOI0), a IpPOSIBICHHEM
CIIOCOOHOCTH OJIHOTO $I3bIKA K YCBOCHHIO HOBBIX JJIEMEHTOB M3 UY)XKOH CpeZbl, YTO
SIBJISICTCSI OZTHOCTOPOHHUM TIPOIIECCOM, HE BEAYIIMM K OMIMHIBH3MY.

[lomoOHbIE  3aKOHOMEPHOCTH  HAOMIONAIOTCI ©W B COLHMAJBHO-
npodeccHOHANBHOI HAeHTHYHOCTH. Ompe/ieNieHHas 9acTh «I3BIKOBOTO MOPTGhEsH
WHIVBUJA WM TPYNIBI ONpesenseTcs: cepoit AesTeNbHOCTH U CIESAYIONNM U3 Hee
COIMANBHBIM CTaTycoM (0OBEM CIOBApHOTO 3amaca, 3HAHHE HECKOJBKHX SI3BIKOB,
rpaMMaTHYECKUH, CTWIIMCTUYECKUI U HHTEPIIPETallUOHHBIN YPOBEHb U T. I1.). MHOrue
HPEICTaBUTENN STHUYECKUX MEHBIIMHCTB OOBIYHO HE HUCIBITHIBAIOT TPYAHOCTEH IpH
OOLICHNH Ha SI3bIKC MEHBUIMHCTBA (KOTOpPBIA ObIBACT, KaK IPABHJIO, POAHBIM) Ha
TeMbl U3 MOBcelHeBHOHW xu3HM. OJHAKO B pasropopax o pabore, ecid OHa
BBITIOJTHSIETCA B cpefe OONBIIMHCTBA, OHM 0OJieeé TOYHO M JIETKO BBIPAXKAIOT CBOU
MBICIIH Ha 3bIKe OONBIITMHCTBA. (MezcecTpa U3 CIOBAIKOM JHACTIOPHI B IEPEBHE MO
Benrpagom, koTopas B Kpyry CeMbH M JIOKQIBHOTO COOOIIECTBa OOImaeTcs
HCKITIOYUTENIFHO IO-CIIOBALlKH, O CBOEH paboTe MOXET CBS3HO M Ha CTaHIapTHOM
YPOBHE TOBOPHTH TOJBKO MO-cepOcku. [Togo0HbIe siBIeHNS 3aMKCHPOBAHBL U B Cpesie
pycckoit nuactops! B ['epmanun.)

KyabTypHasi MIeHTHYHOCTH BBIpaXKaeT NMPUHA/UICKHOCTh K KOHKPETHON
KyapType. Ee B3aMMOCBsI3b C S3BIKOM HOCTYJIHMPYETCS CaMHM OIpeleleHHeM
KyJbTypbl. Eciu Ta Wi MHast KyJlbTypa SIBISIETCS OAHOS3BIYHON (OOBIYHO CBSI3aHHOM
C COOOIIECTBOM, OJJHOPOIHBIM C 3THHYECKOH HIIM S3BIKOBOIT TOUKH 3PEHHs), TO SI3BIK
SBISIETCS OJHHM M3 €€ XapaKTepHBIX MPH3HAKOB (3TO OTHOCHTCSA K OOJBIIMHCTBY
STHHUYECKUX KynbTyp). OgHAako MHOTHE KYNBTYpHI SIBISIOTCSl ABYS3BIYHBIMH HIIN
MHOTOSI3BIYHBIMH, T/Ie HEOOXOMMO, KPOME POJHOTO, BIIAJIETh SI3BIKOM OOJBIIMHCTBA
WM OJTHUM M3 MHPOBBIX SI3BIKOB. B CHTyanmy MHOTOSI3BIYMS B CBSI3U C KYJIBTYPHOI
HIACHTUYHOCTBIO Ha nepan?i IUIaH BBIXOAAT B3aMMOOTHOIICHHS OJOTHX A3BIKOB.
ﬂByfleI‘lI/Ie U MHOI'OA3BIYUE SABIIAIOTCS 3aKOHOMEPHBIM IIPEAMETOM H3YUYEHUS HE
TOJIbKO JIMHI'BUCTHKH, HO W aAHTPOIIOJIOTUH, KYJIBTYPOJIOTUH, COLHUOJOTUU U
TICHXOJIOTUH, TOCKOJNBKY OOBSCHSIOT MBIIIIEHHE, IOBEJCHHE M CIOCO0 IeHCTBHS.
CoBpeMeHHbIE TEHACHINH B M3YYEHHUH SI3bIKAa U KYIbTYPHI CBUAETENBCTBYIOT O TOM,
YTO CYIIECTBYET TPAAUIMOHHOE IOHMMAHHE HX B3aHMOCBS3H, ONPENENIieMOe CKopee
KaKk CBS3aHHOCTb OJHOM KyIbTypel ¢ omHUM (cBomM) s3bikoM. CoBpeMeHHOe
MOHMMAaHHE OTPAKAET HBIHCUIHIOW AWHAMHYHYIO CHTYAIHMIO TJI00aH3YIOLIerocs
MUPOBOTO COOOIIECTBA M €ro COLHMOKYJIbTYPHYIO PEIbHOCTh M IPEACTaBIIsAeT
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JaHHYIO CBSI3b KaK B3aHMOJEHCTBHE KYJNBTYPHl H (KpOME POMHOTO) HECKOJIBKUX
S3BIKOB, C KOTOPHIMH €€ HOCHTEIM HPUXOAAT BO BCe Ooyee HENOCPeACTBEHHBIN
KOHTaKT, KOTOpble B Pa3HOIl Mepe OCBaMBAIOT M IyMAalOT (B TOM UHCIIE) Ha 3THX
SI3BIKAX.

HpentnunocTs OTpakaeT  IMPUHAAIEKHOCTD, TOXJIECTBEHHOCTb,
OJMHAKOBOCTb. UenoBeK B TEUYEHHE CBOEH JKH3HU «HOCUT» pAa3lIMYHbIE BHIBI
UICHTHYHOCTH (KGHIMHA, KaTOJIMYKa, BEHIepKa, Yy4YMTEIbHHUIA, TIpaxJaHKa
CrnoBakuu, MaTb, K€Ha, COCE/IKa, PEICTaBUTENb CPEIHETO KIIAcca, OJJHA U3 JIyUIINX B
CeKIMH adpOOMKH, PETYJSIPHBIA MOCETHTENb IOMa IIPEeCcTapeNblX, IAe JKHBET ee
orem...). B ornenpHBIX (azax XKU3HM HEKOTOPHIE BHUABI MICHTHYHOCTH MEHSIOTCS —
BO3HMKAIOT, MCYE3aI0T, COKPAIIalOTCS, BO3PACTAIOT; KpPOME TOrO, B KaKIBIH
KOHKPETHBIH TIepHOJ WX BCETJa COCYIIECTBYET HECKOJBbKO, OHM HHTETPHPYIOTCS U
oIpeneNeHHBIM 00pa3oM B3auM00OyciaoBiIeHbl. OHU BBIXOIAT Ha IEPBBIM IUIaH B
3aBHCHMOCTH OT CHUTyallUH U HEO0OXOIMMOCTH, OBIBAlOT WHIUBHUAYaTbHBIMH U
rpynnoBbIMH. OHH  CO3MAlOT CUTYAaTHBHBII M HW3MEHUYHMBBIH 00pa3, KOHTYpHI
KOMIUTEKCHOH MAEHTHYIHOCTH. COTNIacCHO KOHIENIUH 3CCEHIHANN3Ma, HICHTUIHOCTD
SBJIAETCS OOBEKTUBHOW JaHHOCTbIO, €€ OOBeKTMBHAsh OCHOBAa COCTOUT U3
NPUMOPANAIBHBIX (IIEPBO3IAHHBIX) ACCEHIMAIBHBIX CBOMCTB; C TOYKH 3PEHHS
KOHCTPYKTHUBH3Ma OHA CO31aeTCsl — KOHCTPYHUPYETCs — U U3MEHSIETCS B 3aBUCHMOCTH
ot kontekcra (Kilianova — Kowalska — Krekovicova, 2009). TIpu ¢popmupoBaHuu u
MOCTYJIMPOBAaHUH WACHTUYHOCTH KIIIOUEBBIMHU SIBIISIOTCS IBa acleKTa — BHYTPEHHeEe
OTOXJIECTBICHHEC HWHIWBUIOM WM TPYNIoOH ceds C JaHHOH MAEHTHYHOCTBHIO
(camoupeHTH(UKANKMA) W  NpPU3HAHHE  JAHHOW  WACHTHYHOCTH  JAPYTHUMH.
Wnentudurkanus MOATBEpKIAeT HACHTHYHOCTh JHINL B TOM CIIydae, €CIH ee
npu3HaIOT 00e cTopoHsl. (CaMmonneHTH(GUKAIUSI HHANBHIA caMa Mo cebe HUKOTa He
OyzeT DOCTATOYHOI — LBITAaHOM HE SIBIISIETCSI KaXKIBIH, KTO 3asBISET, YTO TAKOBBIM
SBJIACTCS; HAOOOPOT, €CIM JKUTENM JAEPEeBHH CUYHTAIOT CMYTJIOrO0 YeloBeKa U3
OJIM3IIeKAIIero [BITAaHCKOTO MTOCENICHNS [IBITAHOM, BPSIZL JIM OH YOCIHUT UX B 0OPAaTHOM,
JlaXke ecIIM IPH Mepericy HaceJeHUs OH BCerja WACHTU(QHIMPYET ce0sl Kak CIOBaK
WM BEHTP M JaXKE €CIIM OH caM B 3TOM BHYTpPEHHE yOexaeH). MapTHHEK yKa3bIBaeT,
YTO HMJACHTHYHOCTH CO3/AeTCS CIeNU(UISCKUMH MEXaHW3MaMH — AayTeHTHIHBIM
SPOM, TIPUAAIONINM CMBICT HAIIeMy CYIIeCTBOBaHMIO. «Mrpa» caMonaeHTHhUKAN
# (HOpMHPOBaHHS WAECHTUYHOCTH TOCPEICTBOM IPH3HAHUS APYTUMH IPOHUCXOIWT B
cpene KyJbTYPHBIX YUPEXKICHHH, KOTOpBIE pacHpenelsifoT MEeXAy HHAWBHIAMHU
oraenbHble  (GOpMBI moBexeHMs, nedctBuii u  sa3eika  (Martinek, 2011 : 30).
VneHTHYHOCTh  CYIIECTBYeT B  HpOIEcCe  B3aUMOJCHCTBHS,  MOCPEICTBOM
MEXJIMYHOCTHOW KOMMYHHKAllMM W CHMBOJIOB, C IIOMOIIBIO KOTOPHIX OHa ce0s
nekmapupyer (cp. take: Fay, 2004: 64). B mioboil KyabType HICHTH(DHUKAIMST
SBJAETCS TPOIECCOM C TOYHBIMH TpaBHIaMH. Kakaplii HOCHTENb KyIbTYpHI (WIEH
o0IecTBa) JOMKEH UX 3HATh U YMETh HCIIOIB30BaTh, OHU SBISIOTCS HEOTHEMIIEMO
YacTbl0 €ro KynabTypHoro mnpodmmst. [IpaBuma maeHTHOUKAIMH, KaK U CHCTEMBI
UJICHTHYHOCTEH, SBIISIIOTCS HanOoJiee 3HAUUTENIBHBIMU B IMPOLECcCax COLMAIU3ALINH,
ajanTaniM W akKyinbTypanuu. Kpome TOro, MEHEIKMEHT HICHTHYHOCTH SIBISETCS
JOBOJIBHO S(b(beKTI/IBHbIM HUHCTPYMEHTOM aCCUMMUIIALINU (l"}le HET HUACHTHYHOCTH
MEHBIIIMHCTBA, HET W CaMOr'0 MEHBIIMHCTBA) W 0O0ycnoBnuBaeT ee. Crpareruu
CTUMYJISIIAY WICHTHYHOCTH OIHMPAIOTCS O PEIMTHO3HYI0 >XM3Hb MEHBIIHHCTBA,
COBMECTHYIO JESITENIBHOCTh (KYNbTypa W CHOPT), KYJIbTYpHBIE MEPONPHSATHS H
obpaszosanue (Lenovsky, 2006: 20-24; Michalik, 2011: 7-21). Kakyio poib 3mech
urpaet s351k? [locpencTBOM HaMMEHOBaHMI OH J€NaeT BO3MOXKHBIM CYyIIECTBOBAHHE
caMHX CHCTEM HIEHTHYHOCTEH M HMX HOCHTENIEH, a Tak)Ke B3aMMOJEHCTBHH U
IIPOLECCOB, B KOTOPBIX HACHTUYHOCTD IIPOSABIISICTCA U CYLIECTBYCT. B X0A€ U3yUCHHUA
SA3bIKA KaK OﬂHOﬁ U3 YHUBEPCAIBbHBIX CEMUOTHYECKHUX CUCTEM MOXHO O6Hapy)I(I/IBaTb
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U U3y4aTb MHOTHE IIPOLECCHl U BUJABI UAEHTUYHOCTH, NMOCKOJBKY OHH CYIIECTBYIOT
MMEHHO B HeM 1 Onaronapst eMy. 3HauUTeIJIbHAS YacTh KOMMYHHKAIIMU HIEHTUIHOCTH
peanu3yercsi 4Yepe3 S3BIK, KOTOPHI CYIIECTBEHHBIM 00pa3oM OIpenessieT Kak
UJIeHbIe U coJieprKaTeNIbHbIE PAaMKU HACHTU(HKAIINY, TaK U €€ pPeaIn3aliHIo.

SI3BIK — HOCHTENb CHCTEMBI IIOHSATHH, B HEM 3aKOJMPOBAaHBI BCe
reorpaguyeckie, JKOHOMHYECKHe H  oOImiecTBeHHble (OpMbI U (GYHKLIHUH,
MHPOBO33pEHHE, LEHHOCTH, HOPMBI. HEBO3MOXXHO TOHATH SI3BIK TOJBKO uepe3
YCBOEHHME TpaMMaTHYECKUX MpaBul 0e3 3HAHUS KyIbTyphl, 0€3 CHTYaTHBHOTO
KOHTEKCTa. B COOTHOIIEHUH SI3BIK — KyJNbTypa JOMHMHAHTHBIM (AaKTOPOM, KaK HaM
IpezcTaBIsAeTCs, ABIETCS KynbTypa. B Xone monesbix uccnenoBanuil B Cupuiickoi
IMyCTBIHE HAII Kojuiera obmancs ¢ 6exynHamu. OH apab M MyCyJIbMaHHH TaK Xe, Kak
U OHHM, TaK k€ TOBOPHUT I0-apaOCKH, U TeM He MeHee OH He IOHMMAal, I0YeMy OHU
CMESUTHCh, KOT/]a OJTMH U3 HUX Hadall paccKa3bIBaTh IPOCTYIO UCTOPHIO O OeayHHE Ha
BepOII0Zie M O UENOBEKE M3 ropoja Ha BHEIOPOXKHHKE, KOTOpHIE BCTPETUIIHCH B
mycTeiHe. [loHMManm Kakgoe cI0BO, HO He MOHuUMan curyanuioo. OH He 3Hal
CHMBOJINYECKUX KOHTEKCTOB HCTOPHH, KOTOPble M30 IHS B JEHb IOBTOPSIOTCA B
KpyTy OeynHOB M KOTOPbIE BBINOIHAIOT II0 OTHOIIECHHIO K HUM (DYHKIIUIO TPYIIIOBOI
UHTETpaluy 1 uaeHTH(UKauu. YenoBek, KOTOPBI BiafeeT S3bIKOM, HO JKHBET B
IpYyroil KynbType, HE BCerja aJeKBaTHO IIOHMMAaeT CKa3aHHOE, ITIOCKOJBKY €ro
colManu3anys IpOTeKana B JPYrHX reorpaguyeckux M KyJIbTYpPHBIX KOHTEKCTaX.
Kpome COIMOKYIBTYpHBIX JUCHO3ULHNH, CYIIECTBEHHBIM (HaKTOPOM ITOHUMAHHUS
A3bIKa SBIAIOTCA IICHXOCONIMaigbHBIC achekThl. (IloHnMaHWe s3bIKa HMMeEeT TaKxke
ocobyro cnenudpuky ¢ Touku 3peHus mepesoga: C. I'omakoBa m K. Bemnutmosa
(Hodakova — Welnitzova, 2013 : 56 — 63) orMe4aroT, 4TO MpPH YCTHOM IIEPEBOJIE
0co0yI0 pONb HIPaeT yMEHHE CIPABIATHCS C KOMMYHHUKAaTHBHBIM CTPECCOM U
MOHMMATh CUTYAaTHBHBIH IUCKYypC W, KpOME 3HAaHHs S3bIKa, 3JIeCh HEOOXOAMMO
BJIaJICHAC HEBepOAIBHBIMHU 3HaKaMH. He3HaHuWe BeleT K pasiM4HBIM pe3ysbTaTaMm,
Ha4yMHas OTKJIOHEHWSIMH B MHTEPIIPETALMH U 3aKaHYNBasi HEIOHUMaHUEM. )

HampaBienne ¥ cTemeHb YCWIGHHS KYJNBTYPHOTO M SI3BIKOBOTO
CHHKpeTH3Ma He mpsMoiIuHeHHbl. OHH 3aBHCAT OT COOBITHH JIOKaJBHOTO,
PETHOHAIBHOTO WJIM TJO0AJBHOTO 3HAYEHUS — OT MOJUTHYECKHX W3MEHEHUH,
JUIUIOMaTHYECKOH AEATEeNbHOCTH, S3BIKOBOTO 3aKOHOAATENhCTBA, HACTPOCHUH B
o0IIecTBe M CTETEeHH 3THOLEHTPH3MA, OT AeMOTpadHYecKNX W3MEHEHWH U T. m. B
CIEIMANBHOM JIEKCHKE OSTHOJOIOB W KyJIbTYpPHBIX aHTPOINOJOrOB MBI 4acTo
BCTPEYAEMCs C TEPMHUHAMH A3bIKOBOL OCHIPOB, A3bIKOBOE MEHbUIUHCINGO, KYIbMYPHbLU
0CMPO8, IMHOKOHPECCUOHANLHOE MEHLULUHCIBO, IMHOKYALIMYPHOE MEHLUUHCIGEO T
T. n. Ecnu npuHATH, YTO SI3BIK SIBISETCS COCTABHOW YacThi0 W BOIUIOIICHUEM
KyJbTYpbl, TO B Ciydae STHHYECKHX aHKJIAaBOB HaM CJIEOBAIO OBl TOBOPUTH O
KyIbTYypHBIX, @ TOYHEEe, ITHOKYIBTYPHBIX OCTPOBaX. TepMHH A3bIKOGOU OCMPOS
HeTo4YeH. EciM 3THOKYIbTYPHBIM OCTPOB yTpaTWUJ CBOM S3BIK, 3TO €Ie He O3HayaeT
€ro MCYE3HOBEHMS. SI3BIK — OAMH W3 OCHOBHBIX, HO HE EAWHCTBEHHBIH IPH3HAK
(CBOMCTBO) STHHYECKOW €TUHUIBI. DTHOKYIBTYPHBIE SBICHHUS TOpa3ao cTabwibHee U
ycToiuMBee, 4eM O0O0O3HadaronMe WX HauMEHOBaHUs. HeKoTopble JIHMHIBHCTHI
CYHUTAIOT A3BIK PCIIAONIUM, & HUHOTIa U €AUMHCTBECHHBIN WHAXUKATOPOM UACHTUYHOCTH,
U C UX TOYKU 3PEHUs] TEPMUH A3bIKOGOU OCMpo8 TPaBOMEpEH. MBI ke IbITaeMCs
yKaszaTb Ha MHOTOMEPHOCTH B3aMMOOTHOIIEHHH SI3BIKA | KYJbTYpbl, U3 YE€ro
3aKOHOMEPHO CJIEAYeT, YTO MHAWKAIWS MICHTHIHOCTH C ITOMOINBIO SI3BIKA SIBISIETCS
JWIIb OJHUM W3 MHOTHX AacCIIeKTOB JaHHOW mpoOieMatuku. TepMuH A3b1K080i
(nunesucmuyeckuii) ocmpos B CMbICIe 0003HaUEHHON paHee IPYyNIIOBOIl HHTErpaniy
SBIAETCS, CKOpee, CHHOHMMOM K TIIOHSATHIO «COOOIIECTBO, OCO3HAIOIIEE CBOIO
COBMECTHYIO SI3BIKOBYIO MPHHAUISKHOCTB». 3/IeCh CYLIECTBEHHO HE MOJIb30BaHHE
KaKUM-JIHOO S3BIKOM, a COLMaNIu3anus, OO0y4eHHe COOCTBEHHBIM KYJbTYPHBIM
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o0pasnam, BXOXK/ICHHE B CHCTEMY KyJIbTYpPBI Yepe3 sI3bIK, OCO3HAHNE aHTHTE3bI «MBI —
OHM» TIIOCPEICTBOM  KYJIBTYpbl  (MEHBIIMHCTBA). BaXXHO O0CO3HAaBaTh, YTO
HCUE3HOBEHHE OWIMHTBAIGHOM KOMMYHHMKAIMM  (S3bIKa MEHBIIMHCTBA) IIOJ
JaBieHHeM OoJbIIMHCTBA JMOO 10 JpPYrodl INpHYMHE eme He 3Ha4uT, 4To
OJIHOBPEMCHHO HCYE3al0T U ATHOKYJBTYPHBIC XapaKTEPUCTHKH, BKIIOYAs CO3HAHHE
CBOEr0 HCTOPHYECKOTO IPOMCXOXKACHUS M ITHHYECKOE camoco3HaHue. OHH MOTYyT
HPHUCYTCTBOBAaTh IIOCTOSIHHO, XOTSI M B 3HAYMTENbHO OCIaOneHHO# ¢opme B cuiy
yTpaThl CO3HAHUS KYJIBTYPHOH W/MIM $3BIKOBOI INPUHAIUISKHOCTH K OJHOMY
coobmecTBy. Harmp., [utst cmoBakoB B BeHrpun THIIMYHO HCIIOIb30BaHUE BEHI€PCKOTO
S3bIKa B KOMMYHHKAIIMM, HECMOTpSI Ha TO, YTO HMX POXHBIM S3BIKOM SIBIISETCS
cloBalKMi. B Xone moneBEIX mMcclenoBaHUH B CIOBAlKOM aHKJIaBe B BeHrpuu Mer
BCTPETHIIH )KEHIMHY, KOTOpast ropa3io Jydlle FOBOPHIIA ITO-BEHI'€PCKH, HO TIPH 3TOM
yTBEpXkJana, 4TO OHa — cjoBauka. Ee mpanenymka v mnpabalymika npuexain B
Benrpuro u3 CrnoBakuy, ee Aenymka u 6adymka ObUIH CIIOBaKaMH, €€ MaTh TOBOPHIIA
HO-CJIOBALKH, U OHA Hay4HJja CBOIO J10Yb FOTOBUTH CIIOBALIKKE OJI0/1a, HO HE HAY4HIIa
€c TOBOPUTH IIO-CIOBAIKH. OTa JKCHIIMHA XOAUT CO CBOMMHM CIIOBALlKHMH
HOJpPY’KKaMH B CJIOBAIIKOE OOIIECTBO U yOEK/IeHa B CBOEH CIIOBAIIKOH HIECHTHYHOCTH.
W HaobopoT, Ha ceBepo-BOCTOKE XOpBATHHM JKUBYT THICSYM CIIOBAKOB, IMPEAKH
KoTopbIX nepebpanmuch Tyna B XIX Beke. Crapuk Ha ynune B JIepeBHE Ha BOIIPOC,
JKUBYT JIM B 3TOW JEPEBHE CIIOBAKH, HAa apXaWdHOM KHCYIIKOM IHaJIeKTe (KOTOPBIH
TIPUHAJIKUT K YHCITy Hanbosee XapaKTepHbIX CIOBALKUX JHAIEKTOB) OTBETHI, YTO
HE )KUBYT, IOTOMY YTO CJIOBAKH — TOJIBKO B CJIOBaKUH. DTH JIIOJH )KUBYT B XOpBaTHH,
3HAYMT, OHH XOpBAaThl. Bce CIOBakH 371eCh OT XOPBAaTOB OTIIMYAIOTCS PAacKpackoit
JIOMOB, OHH OOINAIOTCS MEXAY COOOH TOJBKO IO-CIOBALKH, MOJICPKHBAIOT CBOU
CJIOBAIIKKE KYJIbTYpPHBIE TPAJWUIHMU U COBEPIICHHO TOYHO 3HAIOT, KOTJA MX IPEIKU
nonaiau B XOpBaTHIO, U3 Kakoro peruona CioBakuM M M3 Kako# nepeBHH. OIHAKO
CO3HAHUS CBOEH NPHHAJIEKHOCTH K CIIOBAI[KOMY STHOCY MHOTHE U3 HUX HE HMEIOT.

3akaoyenne. YacTHoe  W3ydeHHE  B3aMMOOTHOIICHUH  KYJIBTYPHI,
HICHTHYHOCTH M $3bIKa B Cpele KOHKPETHBIX KyJbTYp IOKa3bIBAaeT, YTO Jaxe
BONPEKH  JUIMTENIBHOMY  CYNIECTBOBAHHMIO  JIaHHBIX  B3aHMOOTHOLICHHUH U
OIIPE/ICTICHHOMY YPOBHIO MO3HAHMSI MX MHTEHCHBHOCTb, MaCCOBOCTb M JMHAMHKa B
COBPEMEHHOM MHpE BO3pACTalOT, YTO TPeOyeT IEPeoleHKH M IIOCTOSHHOTO
MOMNOJIHEHNs 0a3bl 3HAHWH. DTO elle OJHAa NPHYMHA OINPABAAHHOCTH H3YUCHHUS
MeHBIIHHCTB. Cpe/la MeHBIIMHCTBA SBIISIETCSI CBOETO PoJia 1abopaTopuei, B KOTOPOi
HPOXOAUT 3KcriepuMeHT (Hampumep, O. Snenosa (Janecova, 2013) ykassiBaer Ha
3HAUUTENBHYIO KYJIbTYPHO-KOMMYHHKaTHBHYIO CIIEHU(HKY MepeBoia PO3bl aBTOPOB
STHUYECKUX MEHBIINHCTB, B 4acTHOCTH, B CLIIA). MOXHO cleuTs 3a IpOSBICHUEM
9TUX 3aKOHOMEPHOCTEil HEMOCPEICTBEHHO B COLMOKYJIBTYPHOIl pealbHOCTH.
JIBysi3bIYME, MHOTOSI3bIYME, TpaHC()OPMALMM HACHTHYHOCTH, aKKYJIbTypauus W
ACCHUMMIISILIUS — TEMBI, KOTOPBIE SIBISIOTCS OTHOCUTENBHO HOBBIMU M aKTYaJbHBIMH B
YCJIOBHSIX TJIO0QIU3YIOIIETOCST MHpa, — B Cpele MEHBIINHCTBA MPUCYTCTBYIOT
W3HAYaIbHO M UMEIOT CBOU PEIICHUs U OOBSICHEHHUs. DTO IIOMOraeT JIydllle TIOHUMAaTh
COBPEMEHHYIO PEAIbHOCTh, @ TaKXKe OIpPEACNATh W PeryIupoBaTh KYJIbTYpHBIE,
A3BIKOBBIC H I/l}lCHTI/l(l)I/IKaLU/lOHHbIC IPOLECChl Ha Pa3jIMYHBIX YPOBHAX (B T. 4.
HAlMOHAJBbHOM, KOHTHHEHTAJbHOM M TIJ00AJbHOM), MHPEXIEC BCErO B CBA3U C
00pa3oBaHWEM M KYJIBTYPHOH IMOJHTHKOM, Ha BaXXHOCTh YEr0 YKas3bIBAIOT MHOTHE
uccienosarenu (Birova — Eliasova 2014; Birova, 2013; Birova — Bubakova, 2011 : 51
— 57; Janikova, 2014; Michel¢ikova, 2011 : 12 — 16; Michel¢ikova, 2014; Wrede,
2013 u gp.).
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New Method of Language Learning: Language Awareness With Adults
[Nouvelle méthode de I’apprentissage des langues: 1’éveil aux langues
avec les adultes]

Senem Seda Sahenk Erkan

Résumé

Dans le monde d’aujourd’hui, pour construire une bonne carriére aux individus, on
tente d’apprendre une ou plusieurs langues étrangeéres a travers de nouvelles méthodes
d’apprentissage des langues. Dans ce cas, les enseignants enseignent aux apprenants
plusieurs langues par I’intermédiaire des approches singuliéres et plurielles. Dans
cette vision, cet article a 1’objectif de démontrer ’application d’une méthode
d’approche plurielle notamment «I’éveil aux langues» avec une pratique de classe. En
classe, ’enseignant incite les apprenants de travailler sur plusieurs langues étrangeres
avec les activités ludiques pour leur faire habituer a I’apprentissage de ses langues.
Gréce a cette méthode, la motivation et la volonté des apprenants augmentent. Dans le
cadre de notre expérience en tant que praticienne, je fais commencer ce travail par un
exemplaire de texte «la souris multilingue» dans 1’apprentissage du FLE avec les
¢tudiants. Les apprenants ont la mission de comprendre le méme texte rédigé trois fois
en espagnol, en italien et en anglais. Je continue cette activité a découvrir les
ressemblances et différences entre ces trois langues. Finalement, les apprenants
tentent de traduire ce texte au frangais. Je développerai cette activité avec les résultats
de I’expérience, les opinions des apprenants et les différents aspects dégagés de cet
atelier empirique dans le texte en entier.

Mots-clés

Eveil aux langues, les adultes, FLE

Introduction

De nos jours, ’enseignement et ’apprentissage des langues étrangéres
jouent un role essentiel dans toutes les sociétés. Tout individu doit apprendre une ou
plusieurs langues étrangéres pour obtenir un bon métier et une bonne place dans la
société d’aujourd’hui. Dans cet objectif, les enseignants tentent d’enseigner et
d’apprendre plusieurs langues par le biais de diverses méthodes qui respectent de plus
en plus les références du Cadre européen commun de Référence pour les langues
exigeant ’acquisition d’une compétence plurilingue et pluriculturelle pour les
individus. Pour toutes ces raisons, les approches plurielles deviennent essentielles en
ce qui concerne la recherche des formulations d’apprentissage des langues étrangéres.

Dans ce travail, j’¢tudie 1'une de ces nouvelles approches: « L’Eveil Aux
Langues » a travers un récit, des exercices et des questionnaires. A la fin de ce travail,
j’expose les conséquences et les propositions pour mieux démontrer 1’importance de
cette application.

Quant a la définition d’Eveil aux langues, cette approche se présente comme
une technique méthodique multilingue d’apprentissage des langues étrangeres.
Candelier définit (2007: 370-371) I’Eveil aux langues comme “une démarche
caractérisée par des activités pédagogiques portant simultanément sur de nombreuses
langues — y compris des langues que [’école n’a pas l'intention d’enseigner — ainsi
que sur la diversité elle-méme, des langues et des cultures.”

La problématique consiste en ce que comment 1’apprentissage des langues
peut-il étre promoteur d’autres langues étrangeres. En vue de proposer une formule
par le travail suivant, je vais essayer d’appliquer une nouvelle approche
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d’apprentissage a travers une application que nous jugeons intéressante : «la souris
multilingue. »

Quatre objectifs principaux guident cette pratique:

- Donner la définition de I’«Eveil Aux Langues», parler sur les buts, I’historique et les
caractéristiques de cette approche.

- Se servir de cette approche dans un cours de FLE par le récit: «la souris
multilingue» et proposer des exercices aux apprenants.

- Réunir les données grace aux questionnaires personnels et a ceux d’entrevue.

- Voir les conséquences et formuler des propositions.

Tout en encourageant «la compréhension entre différentes populations et
assurant le respect des droits fondamentaux» (UNESCO, 2003), c’est une approche
qui conduit les apprenants a étre actifs pour qu’ils puissent découvrir les points
communs et les différences qui existent entre les langues étrangéres. Cela sert
nécessairement a augmenter la motivation et le désir des apprenants pour apprendre
diverses langues. Dans ce contexte, les enseignants incitent leurs apprenants a
participer aux activités ludiques en plusieurs langues durant lesquelles il va falloir
rendre actif les apprenants pour les préparer a vivre dans des sociétés plurilingues.

1. Historique

La méthode Eveil Aux Langues est née sous I’influence de la méthode
d’Eric Hawkins, « Language Awareness » apparue en Grande Bretagne dans les
années 80. La naissance de Language Awareness provient alors des rapports
gouvernementaux soulignant les besoins des enfants d’origine immigrante. D’aprés
I’information donnée par Armand, Dagenais et Nicollin (2008), cette approche avait
pour but de sensibiliser les apprenants a la diversité des langues et d’éveiller la
curiosité des éléves a I’égard des langues, des dialectes ou encore des emprunts.
Finalement, selon Cuq et Gruca (2005) cette technique vise «d éviter les erreurs dues
aux interférences entre la langue source et la langue cible.»

J’apprends également que cette approche a été reprise en Europe avec le
programme EVLANG, en Suisse avec le programme EOLE (Education et ouverture
aux langues a I’école) et plus récemment au Canada, en Colombie Britannique et au
Québec avec le programme ELODIL (Eveil au langage et ouverture & la diversité
linguistique). Dans les années 90, la méthode Eveil Aux Langues se retrouve dans
divers pays européens comme France, Autriche, Allemagne, Italie, Suisse. En France,
les précurseurs du courant sont entre autres, I’équipe du Centre de Didactique des
Langues Grenoble I11.

Cette approche s’est répandue dans divers pays. Par exemple, la Suisse
romande surtout dans les cantons de Genéve et de Neuchatel avec EOLE, et seize
autres pays européens avec JALING (Janua Linguarum) s’ouvrent décidément a
I’Eveil aux langues dont la diffusion s’effectue avec ce méme programme JALING
qui étudie I’application pédagogique des méthodologies en Europe et qui se déroule
de 2000 a 2004 avec le soutien a la fois du Centre européen pour les Langues vivantes
de Graz et de I’Union européenne avec le programme Comenius.

Le programme mis en place dans les années 1997-2001 concerne cing pays,
Autriche, Espagne, France, Italie et Suisse ou des documents didactiques ont été
¢élaborés. Ainsi, ces pays ont participé a la formation d’enseignants et contribu¢ a
I’évaluation du projet.

2. Finalités
Selon Candelier (2003), 1a finalité de cette approche est de « contribuer a la
construction de sociétés solidaires, linguistiquement et culturellement pluralistes. »
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Dans cette perspective, les principaux objectifs pourront étre cités comme ci-dessous
(Candelier, 1999):

«a) L’ouverture a la diversité linguistique et culturelle

b) La motivation pour I’apprentissage des langues.»

Quant a notre pratique avec les universitaires de classes préparatoires, leur
niveau (A2) et leur motivation ont bien aidé a s’adapter rapidement a cette nouvelle
forme d’application.

D’ailleurs, Candelier (2003) et Sabatier (2002) affirment également que les
résultats du programme EVLANG facilitent 1’émergence de représentations positives
de la diversité des langues chez les enseignants et les apprenants et favorisent a long
terme 1’acquisition de capacités métalinguistiques surtout en matiere de mémorisation
et de discrimination auditive dans les langues non familicres.

Ma pratique montre justement que mes étudiants ont développé une
conscience sur ce que certaines langues possédaient des ressemblances lexicales,
grammaticales et phonologiques et que cela pouvait aider a apprendre plusieurs
langues étrangéres.

3. Méthode

La méthode suivie nous a permis d’expérimenter une pratique de classe et
des observations reliées en complémentarité. Mes observations, se rapportant
finalement aux reproductions des étudiants, ont été validées par les réponses
assemblées dans les deux questionnaires (annexe 3 et annexe 4). Ces données sont
réunies a partir des réponses données par les étudiants de I’Université de Marmara.
Les 34 reproductions d’expression écrite en francais des étudiants ont été lues et
examinées attentivement. Les outils de données sont les suivants: le texte la souris
multilingue, les exercices, le questionnaire personnel et celui d’entrevue.

3.1. Univers et Echantillon

L’univers de ce travail est composé de 130 étudiants en classes préparatoires
de niveau A2 des départements de FLE et de traductologie du frangais vers le turc.
L’échantillon est structuré de 34 étudiants aux départements cités plus haut.

3.2. Outils de données
Le profil et la situation linguistique du public (3.2.1), le questionnaire
d’entrevue et les réponses adéquates (3.2.2) sont ci-dessous.

3.2.1. Public
PUBLIC
Sexe Age
. . Langue 27
Nationalité | \yorornelle | M | F 18- 21- 24- ans Total | Niveau
20 23 26 ot
ans ans ans
plus
34
Turque Le turc 20 | 14 16 11 4 3 étudi A2
ants

Tableau 1: Public
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SITUATION LINGUISTIQUE

NOMBRE D’ETUDIANTS: 34
. . Anglais+ | Anglais+Allem

FLE | Traductologie Anglais Allemand | and+Espagnol
Classes préparatoires 28 6
Niveau A2 28 6
Durée d’apprentissage 30
du frangais : 8 mois
Durée d’apprentissage
du francais : 1 an et 4
plus
Autreg langues que le 30 9
frangais
Historique A D’université : 28
d’apprentissage Au lycée : 6
Famille francophone 6

Tableau 2 : Situation Linguistique

3.2.2. Questionnaire d’entrevue et réponses
Le questionnnaire d’entrevue est composé de quatre questions (tableau 3):

a/ La compréhension ou non-compréhension du texte rédigé et lu premiérement en

anglais, a la suite en espagnol et en italien,

b/ La compréhension ou non-compréhension du sens se rapportant au vocabulaire

équivalent en anglais, espagnol et italien,

c/ Les aspects positifs de ce travail,

d/ Les aspects négatifs de ce travail.

QUESTIONNAIRE

QUESTIONS

REPONSES
Nombre d’étudiants

Oul

NON

Avez-vous compris
le texte en anglais et
1 | ses versions en
espagnol et en
italien ?

34 étudiants:

«- Oui, ces trois petits textes
m’ont permis de trouver
facilement les synonymes en
espagnol ou en italien. »

«- QOui, j'ai pu trouver
facilement les équivalents en
espagnol ou en italien. »

Avez-vous saisi le
sens des mots
équivalents en trois
langues ?

34 étudiants :

« -Oui, Jjai compris
facilement ce récit. J'ai eu
l"occasion en méme temps
d’observer les ressemblances
et les différences qui existent
entre ces trois langues. C’est
pour toutes ces raisons j’ai
appreécié beaucoup ce travail
et je voudrais qu’on se serve
ce type de travail dans les
autres cours de frangais. »
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«- Oui, j’ai pu comprendre
le récit du texte. J'ai pu
apprendre quelques mots en
espagnol ou en italien. C’est
pour tout cela,; j'ai aimé
beaucoup ce travail. De plus,
ce travail a augmenté mon
souhait et ma motivation
d’étudier les langues
étrangeres. En outre, j'ai
découvert que ces trois
langues sont des langues
voisines. »

« -Travailler sur plusieurs langues etrangérés m’a
donné un grand plaisir. »

Quels sont pour | «- Ce travail a augmenté ma motivation. »

vous les aspects | « -Grdce a ce travail, jai découvert les ressemblances

3 o o , .
positifs de cette | et les différences présentes entre ces trois langues. »
pratique ? «- Grace a ce travail, j'ai connu quelques mots en
italien et en espagnol. »
Quels sont pour « -1l faudra élargir la durée de ce travail.
vous  les aspects « -1l faudra enrichir ce travail par des images pour le
4 néeatifs  de 2ette rendre visuel. »
ga «-ll faudra mettre des dessins ou des bandes
pratique ? L X . -
dessinées ou bien encore des dessins animés. »
Tableau 3 : Réponses au Questionnaire
3.3. Texte

Dans ce travail, le texte du récit « la souris multilingue» est rédigé en trois
langues: anglais, espagnol et italien. Dans le récit se trouvent trois personnages: la rate
maman, le raton et le chat. Les étudiants doivent tout d’abord saisir I’histoire en
anglais, lire les versions en espagnol et en italien avant de passer aux exercices. A la
suite, ils sont priés de travailler en sous-groupes pour mieux découvrir les
ressemblances et les différences qui existent entre ces trois langues mais aussi pour
mieux comprendre le sujet du récit.

Sur la feuille d’exercices, les étudiants ont quatre taches a accomplir:

a/ Compléter le tableau des mots équivalents en trois langues,

b/ Compléter le tableau des mots correspondants en trois langues,

¢/ Faire une étude syntaxique: trouver le sujet, le verbe et le complément d’objet
direct des propositions,

d/ Traduire/ reproduire le texte vers le francais en se basant sur les trois versions
étudiées.

TEXTE: LA SOURIS MULTILINGUE

Durée: 1 heures 40 minutes

1% étape Lecture silencieuse individuelle (2 fois) et compréhension écrite
générale du texte en espagnol.
2'me étape Lecture silencieuse individuelle (2 fois) et compréhension écrite
générale du texte en italien.
3™ ¢tape Lecture silencieuse individuelle (2 fois) et compréhension écrite
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générale du texte en anglais

Phase 1 Lecture silencieuse individuelle (2 fois) du texte en anglais.

Phase 2 Lecture silencieuse et compréhension écrite générale du texte en
anglais.

Phase 3 Lecture silencieuse et compréhension écrite détaillée du texte en
anglais.

4°™ étape Travail collaborateur : Echanges d’idées en sous-groupes sur la
compréhension générale et détaillée des textes.

5éme

étape Reproduction du texte par I’étudiant vers le frangais.

Tableau 4 : Déroulement Méthodique de la Pratique

3.4. Traduction du Francgais

Dans cette activité, le texte du récit « la souris multilingue» est traduit en
frangais avec les étudiants. En méme temps, j’ai tenté de corriger leurs travaux.

Voici les exemplaires de traduction des étudiants:
«- La maman rat marche autour de la maison avec son petit. Immédiatement, ils ont
entendu le bruit d’un chat. Le bébé s effraie. Le chat s ’approche vers eux. La maman
rat a dit a son bébé : « N'ai pas peur ! Ecoute ! » Ensuite, le bébé s’est étonné
entendant 1’aboiement de mére: « Woof, woof, woof» Maintenant cette fois-ci c’est le
chat qui avait peur et sest évadé...La maman rat a tourné vers son petit et lui a dit:
«Vois que c’est utile d’étre bilingue. »
« La meére rat a marché prés de la maison avec son bébé. Tout a coup, ils ont
entendu le cri d’un chat. Le bébé avait trop peur. Le chat est venu prés d’eux. La
meére rat dit a son bébé : « N'as pas peur ! Ecoute ! » Ensuite, comme sa maman
commence a aboyer, le bébé est choqué: «Woof, woof, woofy. Maintenant cette fois-ci
c’est le chat qui a eu peur et s’est enfui...La maman rat tourne vers son raton et lui
dit: « Vois que c’est utile d étre bilingue. »

4. Conséquences

Les conséquences de ce travail sont énumérées ci-dessous:
1/ Tous les étudiants justifient que ce type de documents pluriels augmente la réussite
de I’apprentissage.
2/ Quelque soit leur age, tous les apprenants affirment que le travail de « L ’éveil aux
langues » permet de développer la capacité de faire une anticipation en
compréhension écrite générale.
3/ Quelque soit leur département (FLE ou traductologie), tous les apprenants
affirment que la pratique faite avec le texte de « La souris multilingue » a augmenté la
volonté, la motivation, le plaisir et I’autonomie de leur apprentissage.
4/ Bien qu’ils étudient le frangais depuis peu de temps (voir 3.2.1 tableau 1) tous les
étudiants affirment avoir pu découvrir certaines ressemblances et différences entre le
frangais, I’anglais, 1’espagnol et ’italien.
5/ Tous les étudiants affirment qu’ils ont fait facilement et avec plaisir les exercices
proposés (voir 3.2.2. tableau 2).
6/ Tous les étudiants ont pu reproduire un texte équivalent ou correspondant en leur
langue étrangére d’apprentissage notamment le frangais (voir 3.4.).
7/ Les étudiants proposent ce méme travail de fagon illustrée des dessins ou de bande
dessinée ou bien des dessins animés pour y constater les expressions a I’intérieur des
gestes, des mimiques, des réactions corporelles, des émotions que peuvent refléter les
mots.
8/ En tant que praticiennes, nous avons constaté le fait que les étudiants aient
facilement trouvé les équivalents des mots en trois langues (anglais, espagnol, italien).
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5. Discussions

Alby (2006) a rédigé un article sous le titre « Eveil aux langues et au
langage: une expérimentation en Guyane » dans le colloque « Bilinguisme et
interculturalité a Mayotte. » Cet article présente les stages effectués en Guyane. Ces
formations sont organisées par plusieurs enseignants dans le but de la pratique de
I’éveil aux langues en Guyane. De plus, on a parlé des pratiques de ’application en
classe de cette méthode en Guyane. Finalement, on a précisé le pourquoi de 1’échec de
I’application de cette nouvelle méthode de ’apprentissage des langues. Ces activités
organisées en classe ont vécu des échecs a cause du manque d’outils pédagogiques, de
temps pour la préparation d’outils pédagogiques et aussi de connaissances sur les
langues de Guyane en général et celles de leurs éléves en particulier.

Dominguez Fonseca Favre (2010) a composé un mémoire en FLE dirigé par
Professeur Laurent Gajo sous le titre “approches plurielles/ éveil aux langues: le cas
du “sac d’histoires” dans l’enseignement genevois.” A Geneve, a la rentrée scolaire
2008-2009, on a appliqué des pratiques de classe en maternel et en primaire de 1’éveil
aux langues. On a réalisé deux pratiques de classe: «la petite poule rousse et un
copain sur internet.» En conclusion, on a souligné les réussites et les échecs des
apprenants sous le guide de leurs enseignants.

Entre février-juin 2010, on a appliqué un projet de I’éveil aux langues a
I’école Champagne avec les éléves de primaire nouvellement arrivés en France. Ce
travail est effectué par les professeurs: Aline Carrasco, Philippe Godard et Marie
Vuillard-Pernier. On a organisé cette application dans deux classes: la CLIN de
Frédérique Melcore et les CM1 de Magalie Trombetta et en 9 séances. Tout au long
de ces séances, on a organisé plusieurs applications (écouter des comptines, créer des
tableaux, jouer bingo et un jeu questions-réponses, etc...) pour travailler sur leurs
langues d’origine avec ses apprenants. A la fin de ces séances, on a découvert que ce
projet d’éveil aux langues a permis de découvrir a ses éléves qu’ils sont bilingues
voire plurilingues et que ce travail est un atout pour eux-mémes. De plus, pour I’année
prochaine, on planifie de s’étendre ce projet dans d’autres classes
(http://migrations.besancon.fr/nos-actions/jeunes/1013-eveil-aux-langues-a-lecole-
champagne.html?showall=1&limitstart=).

Candelier (2009) a rassemblé le projet de Tupin: «/’éveil aux langues a l’ile de la
Guyaney et le travail de Launey: “Perspectives pour le développement en Guyane des
approches d’éveil aux langues.” En France, dans un petit village nommé Eure, entre
mars 1999 et mars 2000, avec les apprenants migrants de 9 a 10 ans, on a effectué
plusieurs activités (travailler sur un support didactique, jouer avec les cartes, écouter
et travailler sur le conte du «Petit Chaperon Rouge» rédigé en plusieurs langues
(finnois, portugais, allemand et italien) du programme européen Evlang. Durant ces
travaux, on a travaillé sur les langues latines, germaniques et slaves. En conclusion, ce
projet a permis de comparer les langues d’origine et de développer les connaissances
du frangais de ces apprenants. A Graz (Conseil de I’Europe), de 2000 a 2003, on a
réuni des formateurs d’enseignants et des chercheurs en didactique de divers pays.
Dans le réseau Janua Linguarium, on a réalis¢é des activités (organiser des
conférences, produire et adapter des matériaux didactiques, produire des outils, faire
remplir des questionnaires aux enseignants et aux parents et observer les classes) de
divers types. Finalement, cette application a fait découvrir les ressemblances et les
différences entre leurs langues et élaborer leurs savoirs sur le frangais (http://sl.e-
monsite.com/2009/07/06/6783171unesco

-pour-plurilangues-pdf.pdf).

Joélle (2005) a rédigé un mémoire sous le titre de «L 'éveil aux langues et aux cultures
a [’école primaire: pourquoi et comment?” a I’'IUFM Académie de Montpellier. Dans
son mémoire, il a parlé de ses expériences vécues en novembre 2004 a 1’école
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élémentaire de St Georges d’Orques pour créer un projet de 1’éveil aux langues avec
les éléves de cycle 2 et 3. Il a réalisé cette application en 5 séances. Dans ce cadre, les
exercices effectués sont les suivantes: « Le long voyage des motsy, sur les emprunts et
néologismes, «Le petit chaperon rougey», sur la structure des langues, «Les voix du
monde, comptines d’ici et d’ailleursy, «Les animaux prennent la parole », «Autour
des emballagesy, «I live in New York...mais je suis né en Haiti.» En plus, il a appliqué
un questionnaire a ses apprenants pour découvrir comment ils ont influencé de ce
travail. Finalement, ce projet lui a permis de constater que ces enfants s’intéressent a
la pluralité et la diversité linguistique du monde, qu’ils vivent une nouvelle forme
d’expérience concréte de D’altérité,qu’ils ont intégré nombre de démarches de
recherche et de stratégies utilisées fréquemment dans 1’approche Eveil aux langues et
qu’ils ont clairement a 1’esprit en revanche les techniques mobilisées pour y parvenir
(http://www.crdp-montpellier.fr/ressources/memoires/memoir
€s/2005/a/0/05/05a0006.pdf).

Morazin (2006) a composé un mémoire professionnel sous le titre de
«’éveil aux langues étrangeres a 1’école maternelle: une autre ouverture au langage et
au monde» a I’ Académie de Caen. Il a parlé de ses expériences vécues tout au long du
projet a I’école maternelle de Carpiquet pour réaliser une application de 1’éveil aux
langues avec le apprenants de cet école maternelle. 11 a effectué cette application en 5
séances avec 3 autres professeurs. Durant ces séances, les projets réalisés sont les
suivants: découvrir 1’Allemagne et sa langue, apprendre des comptines en allemand
grace a I’écoute du CD, réaliser une pochette, enregistrer le CD et finalement
découvrir les traditions allemandes autour de Noél. 11 a passé un autre stage dans une
classe enfantine a Danvou La Ferriére. Il a effectué ce projet aussi en 5 séances. Voici
le déroulement de 5 séances: présenter de la marotte et de son pays: I’Allemagne et
apprendre la comptine « Punkt, punkt », apprendre les couleurs et savoir se présenter,
lire I’album «Max und der Ball», travailler sur les comptines traditionnelles et les
couleurs et apprendre une nouvelle comptine «Klopf, klopf, klopf.» En conclusion, il a
précisé que les enfants ont pu jouer sur les sonorités grace a ce projet. En plus, ils ont
la chance de pratiquer une autre langue (I’allemand) que le frangais
(http://www.caen.iufm.fr/memoires/PEC0661.pdf).

6. Propositions

1l s’ensuit qu’il est favorable d’utiliser ce type de travail dans les cours de
frangais car le cours devient ainsi plus intéressant, dynamique et méme ludique. Dans
cette optique, conformément au résultat positif de notre travail modeste, nous pouvons
conseiller 1"utilisation de I’approche plurielle puisque cela fait accroitre la motivation,
I’intérét et 1’auto-estime des apprenants. Ainsi, il est possible d’appliquer 1’approche
plurielle aux cours techniques tels que la syntaxe, la grammaire et le vocabulaire.

En plus, nous pourrions aussi allonger la durée du travail pour mieux se
concentrer sur le récit: « la souris multilingue » rédigé en trois langues.

Il est également possible de faire des travaux sur la compréhension et
I’expression orale grace aux documents pluriels sonores et faire travailler les
apprenants sur la compétence orale. Nos apprenants conseillent justement d’illustrer le
travail écrit mais aussi oral par une certaine visualit¢ comme des bandes dessinées
pour I’écrit et dessins animés pour 1’oral.

Finalement, nous trouvons nécessaire de souligner que notre pratique de
classe étant un premier essai d’approche plurielle, est susceptible de manquer
d’aspects pédagogiques et didactiques. En conseillant de transposer le travail sur
I’oral, nous rappelons qu’il est évidemment utile de développer un processus
méthodique et prendre en considération le niveau et les besoins des apprenants.
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L’utilisation de I’approche plurielle s’avére ainsi utile dans les cours de FLE
aussi bien que dans les cours de traductologie puisqu’il est constatable que ce type de
pratique de classe sert a attacher les apprenants désintéressés aux cours. Pour notre
cas, cela est encore plus intéressant étant donné que la langue maternelle de nos
apprenants (le turc) n’est pas la langue voisine du francais et de 1’anglais (langues
étrangéres d’apprentissage de nos apprenants). Par contre, le savoir de ces deux
langues étrangeéres, a constitué la facilité principale qui a amené vers la réussite de
I’application sur les deux autres langues a savoir I’espagnol et I’italien. Cela approuve
que I’approche plurielle puisse étre efficace pour les apprenants dont la langue
maternelle n’est pas voisine des langues d’apprentissage et que 1’approche plurielle
soit un outil qui sert a valoriser les compétences transversales des apprenants.

Conclusion

Par une telle approche d’apprentissage, les apprenants ont la chance de
découvrir les caractéristiques principales des langues. Par ailleurs, cette pratique
permet de modifier en partie les idées figées sur la difficulté d’apprentissage des
langues étrangéres.

Durant la pratique, il est possible d’observer les stratégies d’apprentissage
que les apprenants suivent: ils développent des stratégies cognitives comme comparer
le vocabulaire et la syntaxe, catégoriser les groupes nominaux comme les noms et les
adjectifs, catégoriser les verbes, réfléchir sur la conjugaison verbale. Dans 1’étape de
collaboration (voir tableau 3), les apprenants peuvent développer des compétences
métacognitives comme rechercher dans le dictionnaire et sur Internet, murmurer et
essayer de prononcer les mots en espagnol et en italien. En plus, ils partagent leurs
idées avec d’autres étudiants, réfléchissent collectivement, ce qui est un avantage en
ce qui concerne 1’épanouissement de leur capacité socio-affective.

N’ayant toujours pas la prétention d’étre exhaustif mais de mettre en
évidence la possibilité de travailler avec 1’approche plurielle dans 1’apprentissage des
langues, nous trouvons quand-méme nécessaire de convoquer que ce type de pratique
doit étre adapté au profil académique et aux besoins des apprenants ainsi qu’au
contexte d’apprentissage.
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Status of Intercultural Education in English Language Learning and in
Foreign Language Teacher Training

[Miesto interkultiirneho vzdelavania vo vyucovani anglického jazyka a v
priprave ufitePov cudzich jazykov]

Eva Reid

Anotécia

Cielom jazykovej politiky v EU je nielen osvojenie si lingvistickych vedomosti
a jazykovych zrucnosti pre potreby komunikacie, ale aj zabezpecit, aby uciaci sa boli
schopni komunikovat’ v multikultirnej Eurépe, tj. ziskali interkultirne
komunikativne kompetencie. Cielom tejto Stadie bolo zistit' miesto interkultirneho
vzdelavania v cudzojazyénom vzdeldvani, obsah interkultirneho vzdelavania
v Statnom vzdelavacom programe a pripravenost’ uditelov anglického jazyka na
rozvoj interkultirnych komunikativnych kompetencii ziakov. Zaverom predstavujeme
implementaciu navrhov interkultirneho vzdeldvania do novych Studijnych predmetov
v priprave uéitefov anglického jazyka na KLIS PF UKF v Nitre.

Kracove slova

Interkultirme vzdelavanie, cudzojazy¢né vzdelavanie, anglicky jazyk, interkultirne
komunikativne kompetencie, priprava ucitel'ov

1. Interkultiirne aspekty v cudzojazyénom vzdelavani

Vyucovanie kultury a rozvoj interkultirnych komunikativnych kompetencii
ziakov a Studentov sa stdva Coraz viac aktualnejSim v cudzojazy¢nom vzdeldvani po
celom svete. V dnes$nom svete globalizacie, nadnarodnych firiem, medzinarodnych
projektov a mobilit v oblastiach vedy, vzdeldvania a kultury, nabera potreba
interkultirneho vzdelavania na intenzite a dolezitosti. Kultirne aspekty sa vzdy
do ur¢itej miery vyucovali, hoci nie vzdy ako sucast’ cudzich jazykov. NajcastejSie sa
zahfiali faktické informacie o geografii, historii, literatire, umeni cielovych krajin,
ale Casto sa vynechavali prepojenia kultary so spolo¢nost'ou a jazykom.

Na Slovensku v sucasnosti prebieha komplexna kurikularna reforma na
vsetkych stupiioch vzdelavania. Medzi oblasti, V ktorych sa najvyraznejSie prejavuje
kurikuldrna modernizécia, patri oblast’ vyu€ovania cudzich jazykov. Nova koncepcia
vyucovania cudzich jazykov na zakladnych a strednych $kolach nastolila posunutie
povinného vyucovania cudzich jazykov do treticho ro¢nika zakladnych $kol,
roz$irenie dotacie vyucovania cudzich jazykov a definovala nové kritéria priebezného
a zavereéného hodnotenia. Tvorcovia slovenskych pedagogickych dokumentov pri
tvorbe Statneho vzdelavacieho programu (SVP, 2011) pre cudzie jazyky vychadzali
zo Spolo¢ného eurdpskeho referencného ramca pre jazyky: ucenie sa, vyuCovanie,
hodnotenie (SERR, 2001), ktory je hlavnym dokumentom ovplyviiujicim systémy
koncepcie jazykového vzdeldvania v eurdpskych krajinach. SERR poskytuje zéklad
na vypracovanie narodnych kurikul, testov, tvorbu uéebnic atd. Ramec komplexne
opisuje, €o sa ziaci a Studenti maji naucit’ na kazdej urovni vzdelavania, taktiez
definuje jednotlivé urovne znalosti jazyka, ktoré maju napomahat’ uciacim sa aj pri
sledovani svojho progresu na kazdej Grovni ako aj v ramci celozivotného vzdelavania.
Interkultirny pristup je jednym zo zakladnych cielov jazykového vzdelavania, v
ktorom sa ma rozvijat' celkovd osobnost’ uc¢iaceho sa, jeho zmysel pre identitu ako
reakcia na obohacujuce skusenosti s cudzimi jazykmi a kultarami. Cielom jazykovej
politiky v celej Eurdpskej tinii je osvojenie si cudzich jazykov v takej miere, aby
uciaci sa boli schopni efektivne komunikovat' v multikultirnej a multilingvalne;j
Eurépe. Na efektivnu komunikaciu s predstavitelmi rozlicnych kultir nestacia

43

XLinguae Journal, Volume 7 Issue 4, October 2014, ISSN 1337-8384



lingvistické vedomosti a zrucnosti, ale je potrebné ziskat aj interkultirne
komunikativne kompetencie.

Na interkultirnu komunikaciu ma priamy dopad skolské vzdelavanie, v
ktorom ma vyznamny vplyv na rozvoj interkultirnych kompetencii nielen jazykové
vzdelavanie, ale aj predmety ako su dejepis, zemepis, obCianska nauka, ¢i eticka
vychova. V tomto prispevku sa vSak budeme zaoberat’ len rozvojom interkultrnych
kompetencii v rdmci jazykového vzdelavania. Na Slovensku je (podl'a nového SVP,
vychadzajuceho z poziadaviek Eurdpskej komisie) cielom zabezpecit efektivne
jazykové vzdelavanie od utleho veku diet'at’a, pretoze prave v tomto veku sa formuji
kI'icové postoje k inym jazykom a kultaram.

Interkultirna  komunikativna kompetencia (IKK) sa casto spaja so
schopnostou komunikovat’ v cudzom jazyku, hoci interkultirna kompetencia (IK) nie
je zavisla na znalosti cudzich jazykov. Napriek tomu ak chceme ziskat IKK,
cudzojazyéné vzdelavanie musi byt spojené s kultirnym obsahom. Terminy
interkultarna kompetencia (1K) a interkultirna komunikativna kompetencia (IKK) sa
¢asto pouzivaju synonymne. Hoci oba terminy sa tykaji interkultirnej komunikécie,
predsa je medzi nimi uréity rozdiel a povazujeme za doélezité na tento rozdiel
poukazat. Priklaname sa k definovaniu spominanych terminov podl'a Byrama (1997),
ktory Specifikuje rozdiely medzi IK a IKK.

V pripade interkultiirnej kompetencie ide o schopnost’ ¢loveka komunikovat’
vo vlastnom jazyku s predstavitelmi inych krajin a kultar, vyuZivajac pritom ich
znalosti o interkultirnej komunikacii, ich postoje a zdujem o inakost’, ich schopnosti
interpretovat’, nachadzat’ suvislosti a objavovat’ nové fakty (ibid.). V skolskom
prostredi maji IK svoje miesto a st rozvijané najmi v ramci predmetov obcianskej
nauky, dejepisu, zemepisu a etickej vychovy.

Podla Byrama (ibid.) lingvistické, sociolingvistické, pragmatické a
interkultirne kompetencie su dimenziami interkultirnej komunikativnej kompetencie,
ktora je kIicovou aj pre cudzojazyéné vzdelavanie. Zdoraziuje, ze kazdy, kto sa uci
cudzi jazyk potrebuje ziskat' IKK, ktora je nevyhnutna na komunikaciu s T'ud'mi s
inymi kultirnymi identitami, socidlnymi hodnotami a sposobmi spravania sa. Na
rozdiel od interkultirnej kompetencie je znalost' cudzieho jazyka klicova pri
interkultirnej komunikativnej kompetencii. Jedinec interkultirne komunikativne
kompetentny ma schopnosti interakcie s predstaviteImi inych krajin a kultar v
cudzom jazyku. Takyto jedinec je schopny dohodnut sa na takom sposobe
komunikacie a interakcie, ktory je vyhovujuci pre obidve strany, je schopny pdsobit’
ako mediator medzi 'udmi s réznym kultirnym poévodom. Jeho znalosti cudzej
kultary su spojené s jeho jazykovymi kompetenciami a schopnostami pouzivat’ cudzi
jazyk vhodne v ramci sociolingvistickych a pragmatickych kompetencii, ako napr.
uvedomenie si $pecifickych vyznamov, hodnét, konotacii v rdmci jazyka.

V jazykovom vzdelavani sa snazime u ziakov rozvijat' nielen ich
komunikativne kompetencie, ale aj ich interkultirne komunikativne kompetencie.
Vyucovanie jazyka a kultiry nemoZno oddelovat, a z toho vyplyva postavenie
interkultirnej komunikativnej kompetencie ako jednej z cielovych kompetencii v
jazykovom vzdelavani. Pricha (2010, s. 125) definuje komunikativne kompetencie
ako: ,,schopnost jedince pouzivat v socialnim styku (pracovnim, zajmovém, intimnim
aj.) rizné dovednosti umoziujici uskutenovat za uréitym ucelem akty verbalni
komunikace (mluveni, naslouchani, psani, ¢teni) a Snimi spojené také dovednosti
neverbalni  komunikace®“. Komunikativne kompetencie sa vztahuju ako
k materinskému jazyku, tak aj k cudziemu jazyku. Komunikativne jazykové
kompetencie (v ponimani SERR, 2001) mézeme chéapat’ ako systém lingvistickych,
sociolingvistickych a pragmatickych zloziek. Lingvistické kompetencie obsahuju
lexikalne, fonologické, syntaktické vedomosti a zrucnosti. Sociolingvistické
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kompetencie sa vztahuju na sociokultirne podmienky pouZzivania jazyka. Sem patria
pravidla slusného spravania sa, zdvorilosti, normy urcujice vztahy medzi
generaciami, pohlaviami, spolocenskymi triedami, socidlnymi skupinami.
Sociolingvisticka zlozka vyrazne ovplyviiuje jazykova komunikaciu medzi
predstavitelmi réznych kultur. Pragmatické kompetencie sa zaoberaju funkénym
vyuzitim lingvistickych zdrojov, zvladnutim jazykovych prejavov, fraz, idiomov,
intonacie, ziadosti, ponuk, povzbudeni, identifikacie typov textov a foriem, parédiou a
iréniou. Tieto kompetencie su nevyhnutné pri interakcii v interkultirnej komunikacii.

Aj zruCnosti neverbalnej komunikacie su nevyhnutnym prvkom uspesnej
komunikativnej kompetencie. Patria sem paralingvistické prejavy, ako su re¢ tela -
gesta (zovreta pdst’, ukazovanie prstom), vyraz tvare (ismev, zamracenie), drzanie
tela (hrbenie sa, naklananie sa), o¢ny kontakt (zmurkanie, zizanie), telesny kontakt
(podanie ruky, bozk), proxemika (priestor medzi partnermi v komunikacii),
onomatopoje - zvuky nesuce konvenéné vyznamy (napr. v slovencine ,,pst* pre ticho,
v angli¢tine ,,shush®), prozodické vlastnosti — kvalita, vyska hlasu, hlasitost’ (SERR,
2001). Podla Byrama (1997), zruénosti neverbalnej komunikacie sa vo vyucovani
cudzich jazykov vyskytuju velmi zriedka a ked’, tak sa vyucuju velmi povrchne.
Spojenie  vSetkych menovanych kompetencii je potrebnych v interkultirnej
komunikacii, kde T'ahko moéZe vzniknit nedorozumenie pri pouzivani vlastnych
kultrnych konvencii.

Z hl'adiska aplikovania interkultirnych aspektov v cudzojazycnej vyucbe je
velmi vystizny Brambercov koncept kultarneho 'adovea (Levine and Adelman, 1993;
Afs Intl, 1984). Hlavnou myslienkou tohto modelu je, ze kultura je ako l'adovec, kde
len vel'mi malé €ast nad vodou je viditelna, zatial' Co ovela vicsia, rozhodujuca a
hlavna cast’ l'adovca je neviditelna, skrytd pod vodou. Tym viditelnym vrcholom
ladovca je umenie, literatara, hudba, architektira, folklor, divadlo, sviatky, oblecenie,
atd’. Tato vidite'na Cast’ sa da porovnat’ so sociokultirnymi vedomostami zo SERR
(2001). Medzi skryté casti kultiry patria ukazovatele spoloCenskych vztahov,
pravidla spravania sa a interakcie medzi generaciami, pohlaviami, socialnymi
skupinami, spolo¢enskymi triedami, chapanie seba samého a chapanie inych, dialekt,
prizvuk, re¢ tela ako s gestd, mimika, haptika, proxemika, posturika, o¢ny kontakt,
hlasitost’ hovorenia atd’. Tato nevidite'na Cast' ladovca kultiry je porovnatelna so
sociolingvistickymi, pragmatickymi a neverbalnymi kompetenciami zo SERR (ibid.).
Model l'adovca poukazuje na to, ze viditeI'na Cast’ je len vysledkom tej neviditelnej
Casti. Taktiez poukazuje na zlozitost pochopenia T'ud’mi z inych kultdr, pretoze ti
vidia len vrchol T'adovca, a nie st schopni okamzite pochopit’ cely l'adovec — kulturu
aj s jeho zakladmi. Pomocou interkultirneho vzdelavania méZeme ziskavat’ a rozvijat’
znalosti, ndzory a postoje tykajice sa interakcie s inymi kultarami.

Existuji rozne pohlady na miesto angli¢tiny vo svete medzindrodnej
komunikécie, obchodu, osobnych kontaktov a taktiez aj cudzojazycnej vyucby.
Vicsina odbornikov zastdva nédzor, ze vyu€ovanie anglictiny musi zahiiat kultaru
(Byram, 1989, 1997, 2013; Dunnett, Dubin, Lezberg, 2001; Kramsch, 1993, 1998;
Brooks, 2001; Cullen, 2000; Straub, 1999; Robinson, 1988; Huhn, 1978). Objavuji sa
vsak aj nazory, ze angli¢tina je svetova komodita, prostriedok na dorozumievanie sa,
a nie je nevyhnutne spojend s USA, alebo Velkou Britaniou (Richards, 2001). My sa
priklaname k vdcsinovej mienke, ze angli¢tina nemdze byt povazovana za umely
jazyk bez povodu, historie a kultiry, a ze tieto aspekty musia byt zohladnené pri
vyucovani anglického jazyka.

Byram (1989) tvrdi, Ze existuje vSeobecnd tendencia ucitelov cudzich
jazykov oddelovat’ kultiru od jazyka, napriek tomu, ze kulturne aspekty by nemali
byt povazované za dalSiu, piatu jazykovl zruénost, ale mali by byt stcastou
zruénosti hovorenie, pisanie, ¢itanie a pocvanie. Podl'a Dunneta, Dubina a Lezberga
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(2001) véacsina ucitelov cudzich jazykov sa venuje rozvoju Styroch jazykovych
zrucénosti aje tazké ich presvedCit o nevyhnutnosti zahrnit kultarne aspekty
anepovazovat ich za druhotny ciel. Interkultirne aktivity by mali mat’ rovnaku
dolezitost’ ako jazykové aktivity. Podla autorov je taktiez nevyhnutné, aby ucitelia
cudzich jazykov boli sami interkultirne komunikativne kompetentni. Tradi¢né
kuriluld by mali byt revidované, tak isto ako priprava uditelov cudzich jazykov.
Politzer (v Brooks, 2001) tvrdi, ze ulitelia cudzich jazykov sa musia zaujimat
0 kulturne aspekty jazyka, lebo je nevyhnutné, aby ucili jazyky spolu s kultirou.
Pri¢inou tejto nevyhnutnosti je to, ze ak ucime jazyk bez kultury, tak uc¢ime len
skupiny symbolov, ktoré mozu byt nepravne interpretované.

Podl'a Allena (1985) sa na hodinach cudzieho jazyka ovela viac energie
sustred’'uje na vyucbu gramatiky a slovnej zasoby, ako na rozvijanie interkultirnych
komunikativnych kompetencii. Je to pochopitelné z toho dovodu, Ze uéebnice st
Strukturované podla gramatickej koncepcie, vedomosti z gramatiky a slovnej zasoby
st Tahko testovatel'né, gramatické Struktury a slovna zésoba st v podstate ohrani¢ené
alebo malo menitelné. Pre ucitela su gramatické javy aslovnd zasoba tiez
jednoduchsie na naucenie sa a dokonalé ovladanie, zatial’ ¢o kultira je difuzna, tazko
polapitel'na, interpretovatelna, hodnotitel'nd, testovatelna a moéze sa neustale menit’.
NavySe pre ucitel'a, ktory nie je rodeny hovoriaci a ani nema priamy kontakt
s kultirou cielového jazyka, je pochopenie a nasledné ucenie kultirnych aspektov,
interkultirnej komunikacie, pochopenia kultirnospoloc¢enskej determinécie spravania
sa, ziskania zrucnosti pri pouzivani jazyka vo verbdlnej i neverbalnej komunikacii
a postojov zdujmu a empatie vo vztahu k inym kultGram, nesmierne t'azkou tlohou
a tieto aspekty zo svojej vyucby jednoducho vynechéva.

Huhn (1978) vytvoril kritéria obsahu kultirneho vzdelavania. Podl'a neho
by kultirne aspekty mali obsahovat’ sucasné, faktické a presné informacie, mali by
relativizovat’ stereotypy, aby uciaci sa boli oboznameni s redlnym obrazom ciel'ovej
krajiny bez prikra§lovania alebo zosmieSnovania. Uciaci sa by mali kriticky
porovnavat’ a zhodnocovat’ rézne aspekty vlastnej a cielovej kultiry s cielom ziskat’
vedomosti nielen o cielovej kulttre, ale si aj viac uvedomovat’ vlastna kultiru s jej
pozitivami aj negativami. Prezenticia historickych faktov méa byt prepojend so
sucasnostou, aby bolo evidentné, Zze sucasnost’ je vysledkom historickych faktov.
Kultarne aspekty by mali byt’ zahrnuté do vSetkych oblasti cudzieho jazyka a nemali
by sa vyuéovat’ v izolacii.

Ak maju ucitelia cudzich jazykov rozvijat' interkultirne komunikativne
kompetencie svojich ziakov, musia byt sami dobre pripraveni nielen ¢o sa tyka
vlastnych IKK, ale aj didaktickej kompetencie. Podl'a Kostkovej (2012) uditel’, ktory
sam ma vel'mi dobré IKK este nemusi vediet’, ako ma IKK rozvijat’ u svojich ziakov.

2. Ciele vyskumu a vyskumné otazky

V case kurikularnej reformy prichddza k mnohym zmenam v kazdej oblasti
a urovni vzdelavania. Napriek tomu, zZe vyucovanie kultury nie je novym fenoménom
v oblasti vyucby cudzich jazykov, jeho dolezitost narastd hlavne v rozvijani
interkultirnych komunikativnych kompetencii uciacich sa. NaSim zamerom bolo
zistit' stav interkultirneho vzdeldvania vramci hodin anglického jazyka na
zakladnych $kolach a pripravenost’ ucitelov v tejto oblasti. SERR (2001) nam sluzil
ako referenény dokument pre porovnanie SVP pre cudzie jazyky (2011) ohladne
implementovania kultirnych aspektov do vyuCovania anglického jazyka.
Pozorovanim a interview sme zistovali sucasny stav a pripravenost ucitelov na
rozvoj interkultirnych komunikativnych kompetencii Ziakov.
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Hlavny ciel’ vyskumu:

Hlavnym ciel'om vyskumu bolo zmapovat’ a analyzovat’, ako sa interkultirne
aspekty implementuju do vyucovania anglického jazyka na prvom stupni zékladnych
$kol a zistit’ pripravenost’ u¢itel'ov AJ v oblasti interkultirneho vzdelavania.

Dal3ie ciele vyskumu:

1. Analyzovat SVP pre cudzie jazyky pre prvy stupei zakladnych $kél a porovnat
ich s SERR, zistit' do akej miery spiiaju poziadavky SERR v polozke kultirneho
kontextu vyucovania anglického jazyka.

2. Znazornit' realnu situaciu prostrednictvom spracovaného pozorovania hodin
anglictiny na primarnom stupni vzdelavania.

3. Zistit’ pomocou interview s ucitel'mi anglického jazyka ich pripravenost’ a nazory
na implementaciu kultirneho kontextu do vyucovania anglického jazyka.

Vyskumné otazky:

1. Ako odzrkadluje SVP pre cudzie jazyky poziadavky SERR v polozke kultirneho
kontextu vyu€ovania anglického jazyka?

2. Ktoré kulturne aspekty preferuju ucitelia na hodinach anglického jazyka?

3. Odkial cerpaju slovenski ucitelia instrukcie o vyucovani kultary?

4. Aku délezitost’ prisudzuju uditelia kultirnym aspektom v ramci hodin anglického
jazyka?

3. Metodologia vyskumu

Pre tento vyskum sme sa rozhodli pouzit’ kvalitativny pristup, pretoZze sme
potrebovali zachytit’ holisticky pohl'ad na fenomén vyu€ovania kultiry na hodinach
anglického jazyka a interpretovat’ ho ako celistvy fenomén. Na zber dat boli pouzité
metody: analyza dokumentov, pozorovanie a interview.

Referencnym dokumentom pre naSe analyzy a komparacie je Spolocny
eurdpsky referenény ramec pre jazyky (2001). So SERR sme porovnavali SVP (2011)
pre cudzie jazyky pre prvy stupen zakladnych $kol. Vybrali sme troveni Al podla
SERR, ktora reprezentuje koniec piateho ro¢nika zékladnych $kél. SVP upravuje
uroven na Al.1, ¢o znamend koniec Stvrtého ro¢nika zékladnych §kol, teda aj koniec
primarneho vzdelavania. Tuto Groven sme vybrali zamerne, lebo v tomto veku sa
formuju postoje k cudzim jazykom a kultiram. Pri spracovavani dat sme pouzili
techniky kodovania a kategorizovania (Cohen, Manion, Morrison, 2007; Flick 2010;
Silverman, 2006).

Vysledky ziskané metodou obsahovej analyzy dokumentov sme dalej
doplnili o vysledky priamych pozorovani, aby sme zachytili ,Zivé“ data
z prirodzenych situécii. Cielom nasho vyskumu bolo pozorovat’ 50 hodin anglic¢tiny
vyucovanych na zakladnych skolach pocas jedného skolského polroka. Vsetci ucitelia
boli  vopred  oboznameni scielom  vyskumu, teda s pozorovanim
zapéjania/uplatiovania kultirnych aspektov do vyucovania anglického jazyka.
Ucitelov sme poziadali, aby do pozorovanych hodin zahrnuli akékol'vek kulturne
aspekty, ktoré bezne ucia (obsah a rozsah boli ponechané na rozhodnutie uditel’a).
Priame pozorovanie bolo uskutoénené v prirodzenych podmienkach zakladnych $kol,
kde vyskumnicka sedela vzadu v triede, aby ¢o najmenej nartisala priebeh hodiny. Na
zbieranie dat sme vyuzili semi-StruktGrovany pozorovaci harok. Kategorie
V pozorovacom harku boli zamerané na rozsah, obsah, integraciu kultirneho obsahu
do hodin AJ, rozvijanie kompetencii a hlavne ciele ucenia kultirneho obsahu (Cohen,
Manion, Morrison, 2007; Flick 2010; Silverman, 2006).

Pre na§ vyskum sme sa vyuzili aj metddu semi-§trukturovaného interview,
ktoré je najéastej$im typom interview v kvalitativnom vyskume. Pomocou interview
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sme ziskali dalsie informacie od uéitelov, ktoré dopiiiali dita z pozorovania
a pomohli lepSie porozumiet’ a interpretovat’ kI'u€ové prvky vyjadreni participantov.
Interview sme uskutocnili so vSetkymi pozorovanymi ucitelmi (30) a taktiez aj
s dals§imi 21 nahodne vybranymi uditelmi anglického jazyka z celého Slovenska,
ktorych sme stretli na konferenciach ardznych inych odbornych podujatiach.
Otazkami sme chceli zaznamenat’ nielen aktualne skusenosti ucitel'ov anglictiny, ale
aj priamo ziskat' odpovede na niektoré nami definované vyskumné otazky: ktoré
kultarne aspekty najviac preferuju a odkial’ Cerpaju instrukcie, ¢i inSpiracie na ucenie
kultarnych aspektov. Validita tejto Casti vyskumu je zabezpecena porovnavanim
vysledkov interview s vysledkami z inych metod vyskumu. Data zozbierané metddou
interview boli analyzované technikou kodovania (Cohen, Manion, Morrison, 2007,
Flick 2010; Silverman, 2006).

Vyskumna vzorka pozostavala z 50 hodin angliétiny na prvom stupni
zakladnych §kol, ktoré boli oducené 30 ucitelmi anglického jazyka. VSetci ucitelia
boli z nitrianskeho okresu. Interview sme uskutoc¢nili s 51 u¢itel'mi anglického jazyka
Vv primarnom vzdelavani. Interview sa zicastnili vSetci pozorovani ucitelia plus
dalsich 21 wuditelov zroznych regionov Slovenska, ktorych sme stretli na
konferenciach a inych odbornych podujatiach. Na analyzy dokumentov sme pouzili
SERR a SVP.

4. Analyza vyskumnych dat
Vysledky analyzy pedagogickych dokumentov

Analyza dokumentov bola zna¢nou castou nasho vyskumu, kedZe sme
analyzovali a porovnavali SVP pre cudzie jazyky so SERR (ktory sluzil ako
vychodiskovy dokument) ohladne implementovania kultarnych aspektov. KedZe
CEFR nespecifikuje ¢o vSetko zahfila rozvoj interkultirnych komunikativnych
kompetencii, excerpovali asumarizovali sme vSeobecné a komunikativne
kompetencie v spojeni s kulturou a vytvorili jasné modely. Tieto modely st
prepojenim teoérii o kulture a interkultirnej komunikacii s kultirnymi aspektmi
z CEFR. Navrhované modely mozu sluzit’ ako referenéné modely na rozvoj IKK na
vSetkych trovniach jazykového vzdelavania. Menované modely sme vyuzili na tvorbu
kategérii a kodov nielen pri analyze dokumentov, ale aj v ramci celého nasho
vyskumu.

Vseobecné kompetencie

AW

| vedomosti | zruénosti | existentnd | schopnosti |
[ [ [

Socio-kultirne Interkultarne Postoje;

vedomosti povedomie; motivacia;

(kazdodenny interkultarne hodnoty;

Zivot, historia, zruénosti a know- presvedcenia;

hodnoty, how (vidiet’ znaky osobnosti

presvedcenia, kontrast medzi (osobné

tabu) vlastnou charakteristiky,
a cielovou ¢rty osobnosti,
kultarou, seba poznanie
schopnost’ a poznanie
prekonavat’ druhych)
stereotypy,
kultirne rozdiely)
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Komunikativne
kompetencie

\ 4

Lingvistické kompetencie

Socio-linvistické
kompetencie

Pragmatické
kompetencie

Neverbalna
komunikacia

v

Paralingvistika: gesta,
vyrazy tvare, ony
kontakt, re¢ tela,
proksemika

Extra lingvistické zvuky
na vyjadrenie ticha,
$tastia, odporu, uznanie,
suhlas, nesuhlas, atd’.
Prosodické kvality:
hlasitost’, vyska tonu

Lingvistické znaky
socialnych konvencii
(pouzitie a vyber
pozdravov, sposoby
oslovenia, nadavky,
pravidla konverzacii,
atd’.); pravidla slusného
spravania sa (pozitivna
zdvorilost’, negativna
zdvorilost’, spravne
pouzitie ,,prosim™ a
,-dakujem®, nezdvorilost);
prislovia, idiomy; pouzitie
jazyka v roznych
kontextoch; dialekty a
prizvuky

Kompetencie v diskusiach
— schopnost’ tvorit’
koherentné jazykové
vypovede, funkéné
kompetencie — navrhy,
ziadosti, rady,
predstavovania, pozdravy,
pozvania, interakcie, atd’.

Zhrnutim analyz dokumentov zodpoveddme aj vyskumnu otazku cislo 1

,Ako odzrkadluje SVP pre cudzie jazyky poziadavky SERR v polozke kulturneho
kontextu vyu¢ovania anglického jazyka?“. Zistili sme, ze SVP zahfiia iba 29 % zo
vSetkych stanovenych kodov kultarnych aspektov, ¢o povazujeme za velmi
nedostatocné.

Sociolingvistické kompetencie, ako st pozdravy, oslovenia a zdvorilostné
frazy predstavovali len 44 % zo SERR. Pragmatické kompetencie, ako si pozvania,
rady, navrhy a Ziadosti predstavovali 66 %. Sociokultirne vedomosti, ako s aspekty
kazdodenného zivota predstavovali len 16 %. Neverbalna komunikacia nebola
zahrnuta vobec, ako ani odpori¢ané materialy na vyucovanie kultary.

Z odporacanych metdd bolo zahrnuté len vypracovanie portfolii, ktoré ma
zahriiovat’ neformalne sktsenosti s jazykom a kulttirou. Pomerne vyhovujico boli
rozpracované pragmatické kompetencie, ale vSetky ostatné kategorie boli
nedostatoéne rozpracované, ked’ze nepokryvali ani polovicu stanovenych kodov.

Vysledky pozorovania

Hlavnym cielom pozorovania bolo vystihniit' ¢o najredlnejSiu situdciu
Vrozvijani interkultirnej komunikativnej kompetencie na hodinach anglictiny na
zékladnych skolach, identifikovat’ a analyzovat’ obsah a rozsah kultirnych aspektov
na pozorovanych hodinach. Prekvapujuci fakt je, Ze menej ako polovica
pozorovanych hodin (48 %) zahfiala kultarne aspekty, a to aj napriek tomu, ze vSetci
ucitelia boli oboznameni scielom nasho vyskumu a poziadani o zahrnutie
akychkol'vek kultirnych aspektov podl'a vlastného vyberu do svojich hodin AJ.
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Vicsina pozorovanych hodin (85 %), ktoré obsahovali kultirne aspekty sa
venovala sociokultirnym vedomostiam. Iba (17 %) z pozorovanych hodin sa
venovalo sociolingvistickym a pragmatickym kompetenciam, ktoré si nevyhnutnou
sucastou uspesnej interkultirnej komunikacie. Ani jedna pozorovana hodina
nezahfiala neverbalne kompetencie. Tymto sme zodpovedali vyskumnt otazku ¢&islo
2 ,,Ktoré kulturne aspekty st preferované na hodinach anglického jazyka?“.

Zaverom konStatujeme, ze vacSina ucitelov pouzivala nezazivné metody
atechniky na ucenie kultirnych aspektov aiba zopar hodin spifialo poziadavky
efektivnych hodin rozvijajucich IKK Ziakov, ktoré dokazali zaujat’ pozornost’ Ziakov.

Analyza interview

Tretou dopliiujucou metédou vyskumu bolo interview. Interview sme
uskuto€nili s 51 uditelmi anglického jazyka. Cielom bolo ziskat informacie od
ucitelov o implementacii kultirnych aspektov do hodin anglického jazyka, a tym
zistit’ ich pripravenost’ na interkultirne ucenie. Vyskumné otazky 3 ,,Odkial’ Cerpaju
slovenski ucitelia inStrukcie o vyuCovani kultary?“ a4 ,,Aka ddlezitost’ prisudzuju
ucitelia kultirnym aspektom v ramci hodin anglického jazyka? zodpovedame
Vv tychto analyzach.

Vicsina ucitelov vymenovala dva, tri alebo viac zdrojov ziskania vlastnych
kultirnych vedomosti a interkultirnych komunikativnych kompetencii. Najcastejsim
zdrojom bolo samostudium (47 %), knihy a filmy (43 %), univerzitné stadium (43 %),
pobyt v anglicky hovoriacej krajine (37 %), ale taktiez aj internet, priatelia, jazykové
Skoly a média. Z tych ucitelov, ktori menovali univerzitné studium ako zdroj svojich
kultarnych vedomosti a kompetencii, iba 27 % povazuje svoje §tadium v oblasti
kultirnych aspektov za dostatoéné. Z celkového poétu 51 uditel'ov, s ktorymi sme
robili interview az 37 ucitelov nebolo spokojnych s uroviiou ich univerzitného
vzdelania v oblasti interkultirnych vedomosti a interkultirnych komunikativnych
kompetencii. Takyto stav povazujeme za absollitne nevyhovujuce. Tito skuto¢nost’ by
bolo potrebné brat’ do Givahy pri tvorbe ucitel'skych programov, aby sme vzdelavali
interkultirne kompetentnych ucitelov. Ak nebudeme mat’ kompetentnych ucitelov
Vv oblasti interkultirnej komunikacie, tak nemézeme ocakavat’, ze taki ucitelia buda
efektivne rozvijat’ IKK uciacich sa.

Traja zo Styroch wucitelov, ktori povazuju vlastné interkultirne
komunikativne kompetencie za vel'mi dobré, ziskali tieto kompetencie pocas pobytu
v anglicky hovoriacej krajine. Toto zistenie povazujeme za logické, kedze
najprirodzenej§Sim  spdsobom nadobudnutia interkultirnych ~ komunikativnych
kompetencii je priamy kontakt s cielovou kultirou. Vécsina uditel'ov, ktori stravili
dlhsi cas v anglicky hovoriacej krajine, zahfiia kultirne aspekty do vyucovania
najmenej jedenkrat do tyzdna. AvSak ucitelia, ktori si nemali priame skusenosti
s ciel'ovou kultirou a neuvedomovali si délezitost’ rozvijania IKK pripustili, Ze ¢asto
kultarne aspekty vynechavaju, alebo sa im venuju iba vtedy, ak im zostane ¢as.

Vigsina uditelov (69 %) ziskava indtrukcie zo SVP a z udebnic, ale kedze
SVP nepokryva dostatone interkultirne aspekty, tak nemdZeme ocakavat od
ucitel'ov, Ze budu vediet’ ¢o a ako maju v ramci rozvoja IKK uciacich sa robit. Menej
ako tretina (31 %) uditelov povazuje vyuovanie kultarnych aspektov za délezita
sucast’ jazyka vo vsetkych jeho aspektoch, 37 % za piatu zruc¢nost al6 % za
zaujimavu sucast’ bez nejakej dolezitosti. Len necela tretina ucitelov sa zhoduje
Vnazore nanevyhnutnost prepojenia vyucby cudzich jazykov a kultury
s odporu¢anim odbornikov, zatial ¢o vicSina uclitelov neprikladd interkultGrnym
aspektom vacsiu dolezitost’.

Vsetci ucitelia tvrdili, Ze zahffiaju do svojich hodin tradicie a sviatky.
Faktické informacie, rozpravky a pesnicky boli tiez Castou odpoved’ou na otazku
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ohladne obsahu kultirnych aspektov. Tieto aspekty mozno zahrnat do
sociokultirnych vedomosti a véc¢Sina ucitelov vztahovala ich kultirne vyucovanie
prave k tymto aspektom. Dost’ odlisna situdcia bola badatel'na pri sociolingvistickych
a pragmatickych kompetenciach. Napriek tomu, ze az 44 ucitel'ov tvrdilo, Ze zahfnaju
sociolingvistické frazy do svojich hodin AJ, znich az 37 ucitelov nevedelo
vymenovat’ priklady tychto fraz, alebo vymenovali len uplne zékladné frazy bez
nejakého kultarneho kontextu. Podobna situicia bola s pragmatickymi frazami, kde
30 ucitelov tvrdilo, ze ich zahfiia do svojich hodin AJ, ale iba 4 uditelia vedeli
vymenovat relevantné priklady takychto fraz. To nas viedlo k zéveru, ze vécSina
ucitelov sa zameriava na sociokulturne vedomosti a sociolingvistické, pragmatické
a neverbalne kompetencie st bud’ zanedbavané, alebo ich dolezitost’ nedocenena.

Triangulacia

Individualne metédy nam poskytuji hodnotné informacie a umoziuju
nadhlad do problematiky implementacie kultirnych aspektov do hodin anglického
jazyka. AvsSak triangulaciou mézeme ziskat' celistvy obraz, zistit' vztahy, dokonca
protireenia medzi datami z jednotlivych vyskumnych metoéd. Triangulacia taktiez
zvysuje validitu vyskumu.

Kedze z vysledku analyz pedagogickych dokumentov sme zistili, Ze SVP je
nedostatoény ohl'adne kultirnych aspektov, tak sme ocakéavali, Ze to bude mat aj
dopad na ucitel'ov a ich hodiny. Fakt, Ze menej ako polovica pozorovanych ucitel'ov
zahrnula kultarne aspekty do svojho vyu€ovania, len potvrdzuje naSe predpoklady.
Na zéklade vysledkov analyzy dokumentov odporuc¢ame prehodnotit’ a dopracovat
SVP v oblastiach kultirnych aspektov podla SERR, tj. v oblasti sociokultiirnych,
sociolingvistickych, pragmatickych a paralingvistickych kompetencii, ato vo
vSetkych materialoch a metédach odporuc¢anych pre vyucovanie kultiry v ramci hodin
anglického jazyka.

Najvécsie rozpory sme zistili medzi Gdajmi z pozorovania a interview.
Vsetci ucitelia v interview tvrdili, Ze zahihaju kultirne aspekty do hodin AJ, ale iba
16 z 30 pozorovanych ucitel'ov zahrnulo kultirne u¢enie do svojich hodin, hoci boli o
to poziadani. Dal§im prikladom toho, e ugitelia nevedia, o vietko obsahuju kultirne
aspekty je fakt, ze dve ucitelky oducili vynikajuce hodiny, ktoré obsahovali
sociokulturne a pragmatické frazy, hoci-a si toho neboli vobec vedomé. Z pozorovani
a interview bolo zrejmé, Ze uditelia, ktori stravili ur¢ity ¢as v anglicky hovoriacej
krajine zakomponovavali kultirne ucenie do svojich hodin Casto a efektivnejsie, aj
ked si toho neboli vzdy vedomi. Predpokladame, ze na zaklade svojich vlastnych
skusenosti poznaji dolezitost interkultiirnej komunikacie, a preto sa snazia zahfiat
kultarne aspekty do svojich hodin. Zistenie, ze mnoho ucitelov nie je spokojnych
Suniverzitnym §tidiom ohladne ziskavania kultirnych vedomosti a rozvoja
interkultarnych kompetencii, iba dopliia nase poznanie, 7e ugitelia nevedia, &o vietko
obsahuje kultarne ucenie.

Moézeme zhrnut, ze ak univerzity nepontkaju vhodné a kvalitné predmety
interkultirnej komunikacie, tak ucitelia nevedia, ¢o vSetko kultirne ucenie ma
obsahovat’ anie si si vedomi dolezitosti kultirneho povedomia, vedomosti
a kompetencii, ktoré si nevyhnutné pre uspesnii komunikaciu s predstavitelmi
odlisnych kultar.

Vidsina ucitelov sa spolicha na SVP ako zdroj instrukcii pre svoju
vyudovaciu &innost’. Ak pedagogické dokumenty nepontukaju do hibky vypracované
inStrukcie zohl'adiiujuce vsetky dolezité aspekty jazyka, nemdzeme ocakavat' od
ucitelov, ze budu schopni tieto aspekty zohl'adnit’ pri svojej vyucbe cudzieho jazyka.
KedZze tieto dve podmienky uspesného ucenia kultirnych aspektov (pedagogické
dokumenty a univerzitné kurzy) nie st splnené, mozeme skonStatovat’, Ze véacSina
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ucitel'ov je bud’ zmitend, alebo si nie je vedoma toho, ¢o z kultirnych aspektov ma
zahrnat’ do svojich hodin anglického jazyka, ktorych cielom je rozvijat’ interkultarne
komunikativne kompetencie Ziakov.

5. Zaver

Validita a reliabilita naSho vyskumu moéze byt potvrdena aj porovnanim
S podobnymi vyskumami nezavisle uskutocnenymi v inych krajinach. Uvadzame
vysledky vyskumov, ktoré sa zaoberali Spodobnymi a porovnatelnymi aspektmi.
Vzdy sa tykaji narodnych kurikul a pripravenosti ucitel'ov na rozvoj IKK.

V roku 2007 uskuto¢nil Europublic na poziadavku Eurépskej komisie velky
vyskum v 12 eurdpskych krajinach (Slovensko a Cesko neboli stidastou vyskumu).
Ciel'om bolo zistit', ako sa interkultirne kompetencie rozvijaji na hodinach cudzich
jazykov na zakladnych a strednych skolach. Porovnavali narodné kurikula, kde zistili,
ze vacsina kurikal obsahuje prevazne rozvoj lingvistickych kompetencii a rozvoj IKK
bol zastipeny len vel'mi malo, alebo vobec nie. Vicsina ucitelov, s ktorymi bolo
robené interview sa st'azovala na slabé zdroje a inStrukcie ohladne interkultirneho
uenia a slabu pripravu na VS a prejavila zdujem o kurzy interkultirnej komunikacie.

V roku 2012 uskutocnila Zerzova (Zerzova, 2012) vyskum na 2. stupni
zékladnych kol v Ceskej republike, kde sa zaoberala rozvojom IKK na hodinach
anglického jazyka. Pri analyze narodného kurikula zistila, Ze doélezitost’ rozvoja IKK
sa zdoraziiuje, ale nikde sa neSpecifikuje, ako IKK dosiahnut. Z vysledkov
pozorovania sa dozvedame, ze az 100 % hodin obsahovalo aspekty rozvijajuce
sociokultirne vedomosti a rozvoj socioligvistickych, pragmatickych a neverbalnych
kompetencii bol zanedbany.

V Ceskej republike bol vtom istom roku uskutoéneny d’al§i zaujimavy
vyskum (Kostkova, 2012), ktory zahffia analyzu kurikularnych dokumentov a
pripadovu Stidiu Studentov uditel'stva AJ. Autorka taktiez prisla k zaveru, ze Statne
a Skolské kurikula nedostatoéne pokryvaju rozvoj IKK, Ze sa k nim vyjadruja len vo
v§eobecnej rovine a neposkytuji potrebnit podporu pre ucitelov anglického jazyka.
Kostkova (ibid.) vytvorila pre vysokoskolskych Studentov ucitel'stva AJ novy predmet
snazvom Interkultrna komunikativna kompetencia, ktory ma rozvijat v umelom
prostredi ucebne interkultirne komunikativne kompetencie u Studentov. Autorka
pomocou diagnostickych testov  YOGA zistovala urovenn IKK u S$tudentov po
absolvovani novo vytvoreného predmetu a dokazala, ze IKK u §tudentov sa da
rozvijat’ aj v umelom prostredi u¢ebne. Kostkova upozorfiuje viak aj na to, Ze v takom
pripade ,ak je sam ucitel’ AJ interkultirne komunikativne kompetentny, neznamena to
este, Ze aj vie, ako ma IKK rozvijat’ u svojich Ziakov. Preto Kostkova navrhuje, Ze je
potrebné vytvorit' predmet na VS, ktory by didakticky pripravil buducich ugitelov
jazykov na rozvoj IKK ich ziakov.

Na zaklade nasich zisteni a vysledkov porovnatelnych vyskumom sme prisli
k zdverom, Ze rozvoj IKK na vSetkych wrovniach vzdelavania v ramci cudzich
jazykov je znacne zanedbavany, a Ze mdzeme aj v naSich podmienkach vzdelavania
prispiet’ kjeho zlepSeniu. Na UKF sa problematike rozvoja interkultirnych
kompetencii v jazykovom vzdelavani venuje Birova (2013, 2014), Reid (2010, 2011)
a rozvoju stratégii ucenia sa jazyka s dérazom na interkultirne kompetencie sa venuje
Horvathova (2011, 2013). Na Katedre lingvodidaktiky a interkultirnych $tadii UKF
v Nitre reflektujeme poziadavky najnovsich vyskumov a do $tudijného programu
ucitel'stvo anglického jazyka a literatiry zavadzame povinny predmet ,,Interkultirna
komunikacia“, kde budu S$tudenti ziskavat poznatky o kultire, o vztahu jazyka
akultiry, o interkultirnej komunikécii, a budid rozvijat vlastné interkultarne
komunikativne kompetencie. Dalej v ramci predmetu ,Integrovana didaktika
anglického jazyka“ bude vytvorena celd sekcia, v ktorej sa budu Studenti ucit,, ako
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vyucovat' interkulturne aspekty vramci hodin anglického jazyka aako rozvijat
interkultirne komunikativne kompetencie ziakov rézneho veku a urovne znalosti
anglického jazyka.
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Key Competencies of Mentor Teachers Essential for Successful
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Abstract

The following paper is based on the key findings of research conducted in 2012-2013
focusing on the needs, expectations and teaching and mentoring practice of mentor
teachers and novice teachers in Slovakia. The research was carried on by a team of
researchers from the Faculty of Arts and the Faculty of Education, Constantine the
Philosopher University in Nitra within the framework of the research project VEGA
1/0677/12 Key Competences of Mentors Necessary for Successful Mentoring of
Novice Teachers. The results of the study show the strengths but also weaknesses of
the mentoring process and serve as a significant indicator for future improvement of
the current situation.

Key words

competence, mentoring, education, novice teacher

Introduction

The position of novice teachers who come to a new social milieu and have
to become accustomed to the requirements and complexities of the educational
process is not easy. While obligatory teaching practice during their university studies
may show them some of the challenges of real teaching, this experience is still — to
some extent — limited and controlled!. Thus, when novice teachers enter the
profession, their situation is unique and determined by various factors (Podlahova,
2004; Simonik, 1994; Svec, 2005; Pifova — Duschinska, 2011, Mala — Miglova —
Hockickova, 2013). It is, therefore, natural that novice teachers need some regulation,
guidance, help and assistance with the issues they face at school. Bearing that in mind,
the role of mentors in the process of adaptation of novice teachers is of crucial
significance and may have a direct influence not only on the quality of the novice’s
teaching process and their adaptation, but, eventually, also on a novice teacher’s
decision whether to stay or leave the teaching profession.

The present paper provides the results of a survey conducted within the
research project VEGA 1/0677/12 Key Competences of Mentors Necessary for
Successful Mentoring of Novice Teachers. While the project’s title may seem to be
focused on the role of mentors’ competences, its main aim is to highlight the
importance of the mentor-novice relationship per se and determine major problems
related to the novice and mentor position, their duties and responsibilities in practice.
Therefore, the survey, the findings of which are presented here, addressed a wide
spectrum of issues, ranging from general matters of the content of teaching, to more
complex ethical, social and psychological concerns. The results of the research, which
monitored the problems and the current situation, are to be used later as a basis for a
practical handbook which is intended primarily for mentor teachers, but, due to the

1 On the reflection of novice teachers in the university milieu, see Adamova, L. —
Murarikova, P.: Innovating Teaching and Learning: Reports from University
Lecturers, 2013.
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overlapping issues might be also useful for novice teachers, or any other teaching
professionals interested in the questions of what might facilitate a successful and
rewarding teaching experience. At the same time, since the survey also mapped the
situation regarding future teachers’ education at university, it is expected that the
results will have an impact on the design of relevant pedagogical and methodological
university courses, or, will eventually help to suggest relevant content of continuous
education courses meeting the recently identified needs of novices and mentors.

Mentoring in Slovakia

Mentoring and introducing novice teachers into teaching practice is
supported officially by legislation in Slovakia. This contributes to the understanding
of mentoring as a very important and crucial element of a teacher’s professional
development; furthermore, the whole process of mentoring thus gets significant
attention and assigns a special status to mentors.

The status of mentor teachers in Slovakia was codified in 1996, when
Decree N°42 (§4) concerning the Further Education of Teachers was passed.
Currently, Act N°317/2009 on Teachers and Special Employees is valid, and as for
novices, they are addressed in §28. According to the Act, a mentor is generally
defined as someone who teaches and simultaneously performs specific activities
which make them responsible for the induction period of a novice teacher whom they
monitor closely and systematically. A mentor teacher is either an independent teacher,
or an employee with the first attestation exam?. While the Act partially mentions some
activities and duties of a mentor teacher, it does not mention any specific professional
preparation or training needed for the position. It is presumed that long-term teaching
practice and the first attestation exam are sufficient qualifications for the activities of
a mentor teacher®.

Besides official legislative standing, there is also a network of Methodology
and Educational Centres (so-called MPC — Metodicko-pedagogické centrum) in all
regional cities in Slovakia. The centres — among other institutions related to pedagogy
and methodology — play a significant role in raising awareness of mentoring
(Vybohova, 2012). They publish supporting materials for novice teachers, provide
supplementary publications and also display some current useful information on their
websites.

Previous Research on Mentoring

In Slovakia research connected with the target group of primary and lower
secondary school teachers and their problems during the first year(s) at school was
recently carried out by M. Cernotova (2010) and T. Majerova (2011). According to
their assumptions, the complicated entry into teaching at primary and lower secondary
schools for the majority of graduates from teacher training programmes was caused
inter alia by facing three relatively autonomous but long-established concepts.
These are:

- Teacher training institutions’ visions of real teaching practice

2 In Slovakia there is a system of exams for promotion of teachers which are called
Attestations, the first one can be passed after 5 years of teaching practice.

% In 2009, also the Decree N° 445/2009 about continuous education, credits and
attestations of teachers and other school staff as well as Guideline N° 19/2009-R
concerning the Adaptation Education Framework Programme were introduced. These
documents also address the importance of monitoring and the mentor’s role in the
process.
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- The ideas and expectations of a specific school
- the individual expectations of a novice teacher and their ideas of successful
practice of the profession

The answers of the respondents showed that the least frequent source of
subjectively perceived failure is a lack of expertise or mismanagement of basic
teaching skills. In addition, novice teachers, according to this survey, prefer
interactions with colleagues that display patience and understanding, and also seek a
sense of their acceptance by colleague-teachers. The same study also indicates that
some sort of specialised induction into teaching would be welcomed by 71% of newly
qualified teachers who have had two years of teaching experience at schools and by
77.5% of the teacher training programme graduates who are just about to start their
teaching career. According to the respondents, the most important criteria for mentors
apart from professional aspects were their human qualities, such as willingness to
cooperate, empathy, etc. (see Prokesova, 2000).

Many experts, who from different points of view express their thoughts and
findings about specific features resulting from the modification of the social and
professional status of a teacher during their career (e.g. Kollarikova, 1993; Kasacova,
2002), as well as those who describe the analysis and classification of professional
competences of teachers, their acquisition and development of teaching skills (e.g.
Spilkova, 1996; Vasutova, 2001; Belz — Siegrist, 2001; Svec — Trna, 1999; Svec et al.,
2002; Svec, 2005; Blasko, 2009) have unanimously agreed that the area of respecting
the needs of teachers is still little explored and even less taken into account when the
content of continuous education is designed and education is conducted.

Presentation of the Results of the Survey

The abovementioned articles, studies and publications which address
various aspects of the mentoring and other activity of mentor teachers also document
the importance of the function of mentoring, ascribing it a vital role in the pedagogical
process. The following presentation and commentary on the results of the survey
show the positive experiences and also problems which are currently faced by mentor
teachers in the crucial period of the introduction of novice teachers to the peculiarities
of the pedagogical process.

A questionnaire survey was carried out in 2012, with the participation of
132 novice teachers and 127 mentors from different types of primary and secondary
schools from all over Slovakia. There were two different kinds of questionnaires
addressed to novice teachers and mentors respectively.

In the following, quantitative data from the surveys are presented. Novice
teachers and mentor teachers are dealt with separately. The summary of the data is
stated in the tables; tables Ne 1- 12 show the novice teachers’ views, tables Ne 13-25
show the mentors’ opinions. The data are followed by a commentary in which the
most relevant findings are highlighted. After that, a brief conclusion follows which
sums up the significant results for both target groups.

Novice teachers
Tab. 1 General information about the respondents*

Male 21 15.91%
Female 111 84.09%
n. of respondents 132 100%

* The sample of the respondents was not restricted by their specialisation.
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Tab. 2 Type of school where novice teacher works

primary school (1 — 4™ grade) | 30 22.72%

primary school (5" — 9™ grade) | 60 45.45%

secondary school 40 30.30%

Tab. 3 Motivation for the choice of profession

Novice teacher’s choice of profession was...

specific and determined 68 51.51%

rather 44 33.33%

determined

accidental 19 14.39%

there was no other option 1 0.75%

Tab. 4 Quality of university study
Quality of university | excellent very good | average weak
study regarding was

a) | the specialisation inthe | 52 48 20 1
subject/s you teach 39.39% 36.36% 15.15% 0.76%

b) | methodology of the 18 58 42 2
subject 3.64% 43.94% 31.81% 1.52%

c) | practical skills (acquired | 18 39 54 13
also during teaching 13.64% 29.55% 40.91% 9.85%
practice)

d) | evaluating pupils and 5 33 59 23
students 3.79% 25% 44.7% 17.42%

e) | management of difficult | 5 7 51 57
situations (discipline, 3.79% 5.3% 38.64% 43.18%
etc.)

f) | work with integrated 2 15 50 53
pupils with special 1.52% 11.36% 37.88% 40.15%
educational needs

g) | work with a course book | 17 36 54 12

12.88% 27.27% 40.91% 9.09%

h) | work with IT 27 34 38 26

20.45% 5.76% 28.79% 19.7%

i) | work with 9 19 33 58
administrative 6.82% 14.39% 25% 43.94%
documents related to
teacher’s profession

Tab. 5 Problems at school
Novice teacher would always usually rarely never
appreciate help with

a) | general lesson planning | - 25 70 31

18.94% 53.03% 23.48%

b) | specific formulation of 1 27 70 26
lesson aims and 0.76% 20.45% 53.03% 19.7%
objectives

c) | selection of appropriate | - 40 58 23
learning strategies, 30.3% 43.94% 17.42%
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methods and techniques
d) | covering lesson content | 3 14 70 36
according to the lesson 2.27T% 10.61% 53.03% 27.27%
plan
e) | learners’ motivation to 6 4.55% 24 18.18% | 54 40.91% | 38 28.79%
participate in a lesson
f) | management of the 5 28 62 29
planned lesson 3.79% 21.21% 46.97% 21.97%
procedure (including
rules, maintaining
respect and discipline in
class)
g) | interaction with learners | - 12 66 39
9.09% 50% 29.54%
h) | interaction with the 3 11 48 60
school authorities 2.27% 8.33% 36.36% 45.45%
i) | solution of problems a 1 7 44 70
novice teacher has in 0.76% 5.3% 33.33% 53.03%
interaction with
colleagues
j) | solution of problems a 1 4 30 88
novice teacher has in 0.76% 3.03% 22.73% 66.66%
interaction with their
mentor teacher
k) | communication with 3 16 66 39
learners’ parents 2.271% 12.12% 50% 29.55%
I) | assessment of learners 3 24 70 24
2.27% 18.18% 53.03% 18.18%
m) | work with IT 5 11 59 46
3.79% 8.33% 44.7% 34.85%
n) | work with pedagogical 10 47 50 13
documents and 7.58% 35.61% 27.88% 9.85%
administrative work
0) | other (specify)* 1
*general problem 0.76%
solving
Tab. 6 Novice teachers’ needs
Novice teacher urgently to some extent no help
needs... required
a) to acquire self- 17 86 28
confidence and self- 12.88% 65.15% 21.21%
trust
b) further specialised
education in:
*subject/s they teach, 2/ 1.52% 67 / 50.76% 39 / 29.55%
*methodology, 11 / 8.33% 82 / 62.12% 27 | 20.45%
*pedagogy, 5/ 3.79% 60 / 45.45% 39 / 29.55%
*psychology 16 / 12.12% 53 / 40.15% 37 | 28.03%
c) to develop their 14 104 12
methodological skills 10.61% 78.79% 9.09%
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d) to develop their 18 79 33
management skills 13.63% 59.85% 25%
e) to develop their 13 73 44
communication skills 9.85% 55.3% 33.33%
f) to develop their 8 83 42
interpersonal skills 6.06% 62.88% 31.82%
9) to master information 41 68 21
about pedagogical 31.06% 51.51% 15.91%
documents
h) to learn how to cope 43 62 24
with administrative 32.58% 46.97% 18.18%
duties
i) emotional support of 25 78 29
family and colleagues 18.94% 59.09% 21.97%
J) specialised counseling 14 97 20
and support in 10.61% 73.48% 15.15%
methodology
K) other (specify) 2* 1
- *patience 0.76%
and help with
lesson plans
- *help with
the work with
hyperactive
learners and
learners with
neurological
diagnosis and
behavioural
problems
Tab. 7 Novice teacher’s expectations from a mentor teacher
Novice teacher mainly to some extent does not
expects... expect
a) professional 109 21 2
experience and 82.58% 15.91% 1.52%
expertise
b) professional approach, | 118 13 -
friendly and 89.39% 9.85%
supportive behaviour
c) respect for one’s 68 62 2
opinion, support and 51.51% 46.97% 1.52%
appreciation of
initiative and
creativity
d) | willingness to solve 92 39 -
problems and finding | 69.7% 29.55%
time to discuss them
e) willingness of a 42 73 17
mentor teacher to 31.82% 55.3% 12.88%

provide
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supplementary
learning materials as
inspiration for lesson
planning

f) positive evaluation of | 56 71 5
innovative methods 42.42% 53.79% 3.79%
and forms of work

9) counselling for 71 56 5
problem-solving 53.79% 42.42% 3.79%
related to the
assessment of learners

h) counselling for 60 60 12
conflict solving 45.45% 45.45% 9.09%
related to learners and
communication with
parents

i) providing information | 76 47 9
on 57.58% 35.61% 6.82%
school regime and
rules

J) other (specify) * (1) 1

*information and | 0.76%

instruction how
to use
pedagogical
documents

Tab. 8 Interaction between the novice teacher and the mentor teacher during the
novice teacher’s first year at school

regularly occasionally, after long
when asked periods,
accidentally

a) | How often was the novice | 77 42 12
teacher in contact with the | 58.33% 31.82% 9.09%
mentor teacher?

b) | How often did the novice 84 34 12
teacher get some feedback | 63.63% 25.76% 9.09%
from the mentor teacher?

c) | Did the mentor teacher 87 33 10
provide any support for 65.91% 25% 7.58%
the novice teacher?

d) | Did the mentor teacher 88 33 10
provide professional 66.66% 25% 7.58%
support?

e) | Did the mentor teacher 66 31 27
visit and observe lessons 50% 23.48% 20.45%
of the novice teacher?

f) | Was the mentor teacher 50 50 32
interested in new and 37.88% 37.88% 24.24%
innovative
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methodological- didactic
procedures used during
the novice teacher’s
lessons?

g) | Was the novice teacher 62 49 191
interested in new and 46.97% 37.12% 4.39%
innovative
methodological- didactic
procedures during the
mentor teacher’s lessons?

h) | Was the novice teacher 73 34 25
motivated by the mentor 55.3% 25.76% 18.93%
teacher?

i) | Did the mentor teacher 76 45 10
help the novice teacher 57.58% 34.09% 7.58%
with pedagogical
documents?

Tab. 9 Positive aspects of cooperation with the mentor teacher

A | mentor teacher’s instructions for lesson planning 82 | 62.12%

B | mentor teacher’s instructions for lesson assessment 84 | 63.63%

C | mentor teacher’s help with didactic tools 59 | 44.7%

D | mentor teacher’s helping in identifying novice teacher’s | 67 | 50.75%
strengths and weaknesses

E | contribution of a mentor teacher to a novice teacher’s | 53 | 40.15%
development of self-reflection

F | constructive criticism of a mentor teacher 86 | 65.15%

G | mentor teacher’s evaluation of lessons - regular 67 | 50.75%
- repeatedly, after a specific time 12 | 9.09%
- final 12 | 9.09%

H | other: Mentor teacher’s help was provided when a novice | 2
teacher was in need and contacted them.

Tab. 10 Novice teacher’s relation with their mentor teacher

excellent 60 45.45%

very good 39 29.55%

good 30 22.72%

indifferent 3 2.271%

Tab. 11 Respondent’s process of adaptation was completed by ...

inspection and monitoring | 77 58.33%

by school authorities

inspection and monitoring | 56 42.42%

by a mentor teacher

presentation 12 9.09%

interview 12 9.09%

essay - -

future career plan 7 5.30%

other - the process of

adaptation has not
been completed (2)

62




- aportfolio of
activities

- adetailed interview
focused on
legislative and
specific educational
documents by the
headmistress

- 10testsin
legislation and
monthly reports on
teaching experience

Tab.12 Respondent wants to continue to work as a teacher

Yes 114 86.36%

No 15 11.36%

Commentary on Major Findings: Novice Teachers

Regarding the general information about the respondents, the majority of the
novice teachers participating in the project were female (84.09%) in comparison with
15.91% male participants. As far as the type of school is concerned, the data show a
larger number of primary school participants of the 5" — 9™ grade (45.45%), and a
smaller number of primary school teachers of the 1 — 4™ grade (22.72%) and higher
secondary school teachers (30.30%) (see tab.1 and 2).

It is interesting to observe that the majority of the respondents are either
specific or determined (51.51%) or rather determined (33.33%) about their choice of
profession. This clearly shows the tendency to intentional and well-thought out
selection of future profession, even though there is a minor group of respondents for
whom the choice was not so premeditated (14.39%) (tab. 3).

The detailed question on the quality of university study (tab. 4) suggests that
there are many aspects which might be improved in the future. The best evaluation
was given to the specialisation in the subject: 39.39% of the respondents consider it
excellent and 36.36% think it is very good; all other aspects obviously need
improvement. Aspects that were rather critically assessed were especially
management of difficult situations, e.g. discipline in class (average: 38.64%; weak:
43.18%), work with integrated pupils with special educational needs (average:
37.88%; weak: 40.15%) and work with administrative documents related to teacher’s
profession (average: 25%; weak: 43.94%). These three areas of pedagogical training
in university study seem to be the most urgent to be dealt with. There are, however,
others which need improvement too, e.g. how to evaluate pupils and students (average:
44.7%), work with a course book (average: 40.91%) and even work with IT, the area
which could be assumed to have had enough attention (average: 28.79%; weak:
19.7%).

The results of the question concerning the problems the novice teacher
would most appreciate help with (tab. 5) to some existent mirror the previous findings.
It is clear that novice teachers are rather self-confident; there were very few
respondents who would mark “always” as an answer to the question. However, they
would appreciate help and advice in the areas of work with pedagogical documents
and administrative work (usually: 35.61%); selection of appropriate learning
strategies, methods and techniques (usually: 30.3%); management of the planned
lesson procedure (including the rules, maintaining respect and discipline in class)
(usually: 21.21%); specific formulation of lesson aims and objectives (usually:
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20.45%); general lesson planning (usually: 18.94%); learners’ motivation to
participate in a lesson and assessment of learners (usually: 18.18% in both cases).
Interestingly, a significant number of respondents do not need any help with the issues
of interaction with the school authorities (rarely: 36.36%; never: 45.45%); interaction
with colleagues (rarely: 33.33%; never: 53.03%); and with the interaction with their
mentor teacher (rarely: 22.73%; never: 66.66%).

The answers to the question on novice teachers’ needs (tab. 6) indicate that
most urgent are felt to be the issues of pedagogical documentation (urgently: 31.06%;
to some extent: 51.51%) and administrative duties (urgently: 32.58%; to some extent:
46.97%). Of certain significance is also the need for emotional support of family and
colleagues (urgently: 18.94%; to some extent: 59.09%). The findings indicate that the
respondents feel most confident with their communication skills (no help required:
33.33%), interpersonal skills (no help required: 31.82%) and management skills (25%)
and many of them are substantially confident also in their specialisation, with no help
required with further specialisation in the subject they teach (29.55%), methodology
(20.45%), pedagogy (29.55%) and psychology (28.03%). What is important to point
out, a closer look at the results also implies that most respondents agreed they need
some help with all the concerned aspects, e.g. general methodological skills (78.79%)
and methodology of the subject they teach (62.12%) as well as self-confidence and
self-trust (65.15%).

As far as novice’s expectations (tab. 7) from a mentor teacher are concerned,
most novice teachers expect a professional approach, friendly and supportive
behaviour (mainly: 89.39%), professional experience and expertise (mainly: 82.58%)
willingness to solve problems and finding time to discuss them (mainly: 69.7%). On
the other hand, only 31.82% expect willingness of a mentor teacher to provide
supplementary learning materials as inspiration for lesson planning (12.88% do not
expect it at all). There are also high numbers of respondents with other expectations of
roughly similar importance (e.g. respect for one’s opinion, support and appreciation of
initiative and creativity: mainly: 51.51%, to some extent: 46.97%; positive evaluation
of innovative methods and forms of work: mainly: 42.42%, to some extent: 53.79%;
counselling for problem solving related to the assessment of learners: mainly: 53.79%,
to some extent: 42.42%; counselling for conflict solving related to learners and
communication with parents: mainly: 45.45%, to some extent: 45.45% and providing
information on school regime and rules: mainly: 57.58%, to some extent: 35.61%.

The answers to the question on the interaction between a novice teacher and
a mentor teacher during a novice teacher’s first year at school (tab. 8), demonstrate
quite a significant percentage of novice teachers regularly (58.33%) or occasionally
(31.82%) contacting and meeting their mentors. We would also like to highlight a
high percentage of regular professional support (66.66%), other forms of support
(65.91%), mentor’s feedback (63.63%) and help with pedagogical documents
(57.58%). On the side of more negative answers, it is worth mentioning that 20.45%
of respondents write about infrequent mentors’ visits and observations of lessons (in
comparison to 50% who are observed regularly and 23.48% observed occasionally.
The respondents also mentioned a certain lack of mentors’ interest in new and
innovative methodological-didactic procedures used during a novice teacher’s
lessons: 37.88% of mentors are interested regularly; 37.88% show occasional interest,
while a significant number of 24.24% meet only with a scarce, infrequent interest.

Novice teachers most often appreciate constructive criticism of a mentor
teacher (65.15%), mentor teacher’s instructions for lesson assessment (63.63%) and
mentor teacher’s instructions for lesson planning (62.12%) (tab. 9). A significant
percentage also appreciate other aspects of cooperation, such as mentor teacher’s help
in identifying novice teacher’s strengths and weaknesses (50.75%), mentor teacher’s
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help with didactic tools (44.7%) and contribution of a mentor teacher to a novice
teacher’s development of self-reflection (40.15%). Regarding specific ways of
mentors’ evaluation of lessons, 50.75% of the respondents have been evaluated
regularly, while 9.09% got their feedback repeatedly, depending on the agreement,
and final evaluation is observed also in 9.09% of the cases.

In general, a novice teacher’s relationship with their mentor teacher is
characterised as excellent (45.45%), very good (29.55%), good (22.72%) and only
2.27% (3 respondents) describe the relation as indifferent (tab. 10).

The process of adaptation (the initial period at school) (tab. 11) was
completed in most cases by inspection and monitoring by school authorities (58.33%)
and inspection and monitoring by a mentor teacher (42.42%). 9.09% of the
respondents made a presentation, 9.09% finished the process with an essay and 7
respondents (5.30%) had to prepare also a future career plan. Other specified answers
included a portfolio of activities (1 respondent), a detailed interview by a head teacher
focused on legislative and specific educational documents (1 respondent) and 10 tests
in legislation and monthly reports on teaching experience (1 respondent). In two cases
the process of adaptation has not been completed yet.

Mentor teachers
Tab. 12 General information about the respondents

male 25 19.68%
female 102 80.32%
number of participants 127 100%
Tab. 13 Type of school where the mentor teacher works

primary school (15— 4" grade) | 19 15.70%
primary school (5™ — 9" grade) | 57 47.11%
secondary school 45 37.19%
Tab. 14 Years of teaching

1-4 6 4.65%
5-9 24 18.61%
10 + 99 76.74%
Tab. 15 Years of mentoring

1-2 39 31.46%
3-5 29 23.38%
6+ 56 45.16%

Tab. 16 Respondent has been officially designated as a mentor teacher

yes

93

75%

no

31

25%

Tab. 17 Respondent was willing to become a mentor teacher

yes

97

72.39%

no

37

27.61%
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Tab. 18 Respondent was informed about a mentor teacher’s responsibilities and
duties

yes 104 82.54%

no 22 17.46%

Tab. 19 Respondent participated in life-long learning programme/s

yes 2 1.57%

no 125 98.43%

Tab. 20 Tasks and duties of a mentor teacher during mentoring a novice teacher

Tasks and duties Very Important Less Unimportant
important important

a) | provision of 86 41 1 -
professional 67.19% 32.03% 0.78%
support for the
novice teacher

b) | provision of 55 64 9 -
personal support 42.97% 50% 7.03%
for the novice
teacher

c) | monitoring of 43 82 3 -
progress and 33.59% 64.06% 2.34%

development of
the novice teacher
(identification of
strengths and

weaknesses)
d) | assessment of the | 38 74 16 -
novice teacher 29.69% 57.81% 12.5%
(continuous, stage,
final)
e) | the mentor teacher | 42 74 11 1
as a role model for | 32.81% 57.81% 8.59% 0.78%
the novice teacher
f) | encouragement of | 40 78 9 1
the development 31.25% 60.94% 7.03% 0.78%

of the novice
teacher’s self-
reflection

g) | the mentor teacher | 27 78 22 1

in the role of a 21.09% 60.94% 17.19% 0.78%
“critical friend”
(providing
constructive
feedback for the
novice teacher)

h) | counselling 48 75 4 1

(provision of 37.5% 58.59% 3.13% 0.78%
instructions and
information for
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lesson planning,
use of tools,
assessment of
learners, etc.)

Tab. 21 Self-confidence of a mentor teacher while performing their tasks and
duties regarding mentoring of a novice teacher

Self-confidence of a mentor self- almost self- insecure
teacher in... confident confident

a) | providing professional 80 47 1
support for the novice 62.5% 36.72% 0.78%
teacher

b) | providing personal support 75 50 2
for the novice teacher 58.34% 39.06% 1.57%

¢) | monitoring progress and 52 70 6
development of the novice 40.62% 54.69% 4.69%
teacher (identification of
strengths and weaknesses)

d) | assessment of the novice 57 68 53
teacher (continuous, in 43.84% 52.31% 85%
stages, final)

e) | the position of a role model 49 71 4
for the novice teacher 39.52% 57.26% 3.22%

f) | encouragement of the novice | 46 77 5
teacher to develop self- 35.94% 60.15% 3.90%
reflection

g) | the position of a “critical 39 79 8
friend” (providing 28.57% 62.69% 6.35%
constructive criticism for the
novice teacher)

e) | counselling 84 43 1
(providing instructions and 65.62% 33.59% 0.78%
information for lesson
planning, use of tools,
assessment of learners, etc.)

f) | other* 1
*helping with specific 0.78%
problems with learners and
parents

Tab. 22 Aspects of mentoring that a mentor teacher needs to improve
Aspects of mentoring that a urgently to some no
mentor teacher needs to extent improvemen
improve t needed

a) | structured observation of the | 13 86 29
novice teacher’s lessons (using | 10.16% 67.19% 22.66%
observation sheets)

b) | continuous assessment of the | 14 75 39
novice teacher’s work and | 10.94% 58.59% 30.47%
behaviour (*written, *oral)
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c) | assessment of the novice | 8 79 34

teacher’s work and behaviour in | 6.61% 65.29% 28.1%
stages (*written, *oral)

d) | providing constructive feedback | 16 65 47
for the novice teacher (critical | 12.5% 50.78% 36,72%

analysis of the teaching process,
strengths and weaknesses in
work and behaviour)

e) | demonstration of teaching | 14 73 41
strategies and techniques 10.94% 57.03% 32.03%

f) | ways of developing critical self- | 22 79 27
reflection of the novice teacher 17.19% 61.72% 21.09%

g) | ways of developing | 15 61 493
organisational skills of the | 12% 48.8% 9.2%
novice teacher

h) | ways of developing | 11 55 59
communication skills of the | 8.8% 44% 47.2%
novice teacher

i) | ways of developing | 7 73 48
interpersonal skills of the novice | 5.47% 57.03% 37.5%
teacher

Tab. 23 Do you think you can learn something from a novice teacher?

yes 121 94.53%

no 7 5.47%

Tab. 24 Does being a “good” teacher also mean being a “good” mentor teacher?

yes 54 42.19%

no 74 57.81%

Tab. 25 Would you like to be a mentor teacher in the future?

Yes 86 67.19%

No 32 25%

Commentary on Major Findings: Mentor Teachers

Similarly to the novice teachers, the majority of mentor teachers responding
to the questionnaire were also female (80.32%) in comparison to 19.68% male. Three
types of schools were covered: 15.70% of the respondents work at primary school (1%
— 4" grade), 47.11% work at lower primary school (5" — 9" grade) and 37.19% at
secondary schools.

The questionnaire also included questions on the length of teaching and
mentoring (tab. 14 and 15): most teachers (76.74%) have worked in the profession for
more than 10 years; 18.61% have worked as teachers from 5 to 9 years and there were
6 (4.65%) with teaching experience of less than 5 years. Regarding the years of
mentoring, 45.16% of the respondents have more than 6 years of experience, 23.38%
are with 3 — 5 years of experience and mentoring has been practised for 1 - 2 years by
31.46% of teachers.

Three questions (tab. 16, 17 and 18) dealt with the position of the mentor
teacher in terms of their designation, willingness to become a mentor and whether
they were informed about a mentor teacher’s responsibilities and duties. 75% of the
respondents have been officially designated as mentor teachers; the majority of them
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were willing to become mentor teachers (72.39%) and were informed about their
responsibilities (82.54%).

A detailed question (tab. 20) on tasks and duties of a mentor teacher during
mentoring a novice teacher provided the following results: interestingly, in all cases,
the respondents considered tasks and duties predominantly as very important and
important. For instance, the provision of professional support for a novice teacher
(very important: 67.19%, important: 32.03%; together: 99.2%); counselling (provision
of instructions and information for lesson planning, use of tools, assessment of
learners, etc.) (very important: 37.5%, important: 58.59%; together: 95.64%);
monitoring of progress and development of a novice teacher (identification of
strengths and weaknesses) (very important: 33.59%, important: 64.06%; together:
97.65%); provision of personal support for a novice teacher (very important: 42.97%,
important: 50%; together: 92.97%); encouragement of the development of a novice
teacher’s self-reflection (very important: 31.25%, important: 60.94%, together:
92.19%); a mentor teacher as a role model for a novice teacher (very important:
32.81%, important: 57.81%, together: 90.62%). In two cases duties were marked as
less important by more than ten per cent of the respondents, although the majority of
them still considered the tasks as very important or important: assessment of a novice
teacher (continuous, stage, final) (less important: 12.5%, very important or important:
87.5%), a mentor teacher in the role of a “critical friend” (providing constructive
feedback for a novice teacher) (less important: 21.09%, very important or important:
82.03%).

In the question on self-confidence of a mentor teacher while performing
their tasks and duties regarding mentoring of a novice teacher (tab. 21), more than 50
per cent of the respondents feel self-confident in: counselling (providing instructions
and information for lesson planning, use of tools, assessment of learners, etc.)
(65.62%), providing professional support for a novice teacher (62.5%), and providing
personal support for a novice teacher (58.34%). Regarding insecurity, the respondents
feel least self-confident in a position of a “critical friend” (providing constructive
criticism for a novice teacher) (6.35%) and monitoring progress and development of a
novice teacher (identification of strengths and weaknesses) (4.69%). In general,
however, mentor teachers seem to be self-confident and almost self-confident in all
enquired about areas.

Regarding the aspects of mentoring that a mentor teacher needs to improve
(tab. 22), the majority of the mentors responded that they would need improvement to
some extent. More than 50 per cent responded so in the following areas: structured
observation of a novice teacher’s lessons (using observation sheets): 67.19%,
assessment of a novice teacher’s work and behaviour in stages (*written, *oral):
65.29%, ways of developing critical self-reflection of a novice teacher: 61.72%,
continuous assessment of a novice teacher’s work and behaviour (*written, *oral):
58.59%, ways of developing the interpersonal skills of a novice teacher: 57.03%,
providing constructive feedback for a novice teacher (critical analysis of the teaching
process, strengths and weaknesses in work and behaviour): 50.78%, demonstration of
teaching strategies and techniques: 57.03%. According to tab. 22, 47.2% of mentor
teachers think that novice teachers do not need to improve their communication skills;
39.2% are convinced that there is no improvement needed of novice teachers’
organisational skills; 37.5% assume that novice teachers do not need any
improvement in interpersonal skills and 36.72% think there is no need to improve
constructive feedback (critical analysis of the teaching process, strengths and
weaknesses in work and behaviour). The most urgent aspect to improve is
development of critical self-reflection of a novice teacher: 17.19%, provision of
constructive feedback for a novice teacher (critical analysis of the teaching process,
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strengths and weaknesses in work and behaviour): 12.5% and development of
organisational skills of a novice teacher: 12%.

Interestingly, the majority of the mentor teachers hold the view that they can
learn something from a novice teacher (94.53%) and thus consider the process of
mentoring positive and enriching.

The majority of them (57.81%) also think that being a “good” teacher does
not mean being a “good” mentor teacher which shows how respondents feel that the
position and tasks of a mentor teacher are different and specialised.

Conclusion

Education, as a key part of social and cultural life, must necessarily reflect
the changes taking place within the current world. The end of the 20" and the start of
the 21% century show that to keep the pace with diversity and innovations, including
technological development and its wider social and psychological effects, is extremely
challenging (see, for instance, Birova, 2003). Thus, the role of educational institutions
— be it universities or other types of educational centre - is of vital importance, since
they should create a platform for a critical discussion and come up with solutions to
the problems which teachers in practice have. This heavily depends on mutual trust
and cooperation and also on the capacity and competence of educational institutions
to monitor the situation and act accordingly.

The presented results of the survey indicate major problems related to
novice teaching, mentor training as well as to the mutual interaction between novices
and mentors. We would like to point out that the general observations and conclusions
are positive. The current research data show that the role of mentor is perceived as
very important. As recognised from the research in Slovakia, Slovak mentors are fully
aware of their role and show an effort to meet the expectations of their younger
colleagues - novices. They can formulate their duties, they are aware of their
responsibilities, and know the strengths and weaknesses of carrying out their tasks and
roles. Many sense the importance of their role; they feel their work brings them
pleasure and a feeling of reward. However, they rely mostly on their own knowledge,
experience and strengths but lack meaningful and focused guidance. Last but not least,
they are not adequately paid, which can act as a de-motivating factor. Mentors
therefore call for support from school managers and mainly for systematic, purposeful
training.

We consider a very positive sign the high number of respondents (novice
teachers) who want to continue to work as teachers (86.36%), and quite a high
number of mentor teachers who are willing to mentor in the future (67.19%).

The survey clearly indicates what major issues novice and mentor teachers
face and which areas should be improved, either on university study programmes for
teachers or at the regional level (in cooperation with methodological centres), or,
eventually, through life-long learning programmes of national or international
significance. Since only 2 respondents participated in a life-long learning programme
(1.57%), this seems to be one of the future possible areas where some progress can be
made.

To conclude, while interaction and relationships between novice teachers
and mentors do not seem to be extremely problematic, the survey clearly suggests
which aspects of education should be considered in the future and how the educational
system may respond to the needs which are strongly felt in practice.
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A Lean Approach as a Means of Achieving Communicative Competence

Dinara G. Vasbieva

Abstract

The article investigates the Lean approach to professionally-oriented foreign language
teaching to solve problems of developing students' professional communicative
competence. The author is the first to use this term in education. The important role of
information and communication technologies and electronic language portfolio is
examined and analysed. The author comes to the conclusion that the Lean approach is
based on optimisation of teaching process which adds value and elimination of wastes.
Key words

Lean approach, foreign professional communicative competence, professionally-
oriented foreign language teaching, electronic language portfolio, information and
communication technologies, optimisation of teaching process

Introduction

The necessity of modernization and globalization of the Russian educational
system has been dictated by the country's integration into a common educational
space within the framework of Russia's accession to the Bologna process. One of the
major driving forces and basic motivations of this process is global competition in the
field of higher education. Globalization, in which people, ideas and information are
moving freely across national borders, has changed the modern labor market
requirements for specialists in various industries. Global changes in the information,
communication, professional and other spheres have determined qualitatively new
areas of the education system. Therefore the goal is increasing the international
competitiveness of the Russian system of higher education where language education
focuses on the development of foreign language competence in accordance with the
individual value priorities.

Today, the development of future specialists' professional foreign language
communicative competence is known to become a priority in foreign language
teaching. Therefore, some pedagogical provisions should be revised to reflect the
latest achievements in theory and practice of foreign language teaching in non-
language high schools.

I have proposed a Lean approach to professionally oriented foreign
language teaching as a pedagogical model for the development of future specialists'
competitiveness which requires an advanced level of their language proficiency
approaching the educated native speaker's linguistic competence.

A Lean Approach in a Historical Context

The use of the term "Lean", in a business or manufacturing environment,
describes a philosophy that incorporates a collection of tools and techniques into the
business processes to optimize time, human resources, assets, and productivity, while
improving the quality level of products and services to their customers.

The concept of Lean was developed by Toyota executive Taiichi Ohno
(1912-1990). Mr. Ohno first identified the seven types of MUDA (waste). Mr. Ohno's
beliefs were shaped by his study of the Model T Ford's (1913) continuous flow in
final assembly, as well as his fascination with American supermarkets. Mr. Ohno's
Lean ideas were first put into practice immediately after World War 11 in Japan. In the
early 80's, several Japanese manufacturers built plants in the U.S. and operated them

75

XLinguae Journal, Volume 7 Issue 4, October 2014, ISSN 1337-8384



with Lean principles. The success of these plants proved that Lean was not just a
Japanese cultural phenomenon, but could be successful outside Japan.

During the period of strong competition and escalating crisis, the enterprises
around the world have used the world's best management technology, creating
products and services that satisfy growing customers' demand for high quality and fair
price. Lean practices have taken root and are bearing fruit in Chinese and Indian
enterprises. Gradually, the idea of Lean moved beyond manufacturing. In other words,
the concept of Lean has been applied in trade, services, utilities, health care, military
and public sector. My claim, then, is that the term «Lean approach» can be applied in
foreign language teaching.

The essence of Lean in teaching process

Contemporary theory and practice of language teaching in non language
high schools are characterized by the presence of some contradictions between:

« socio-cultural need for highly skilled specialists and their insufficient level of
foreign language proficiency;

« traditional methods and approaches to the content, forms and methodology of
teaching foreign languages and modern requirements for the future specialists'
knowledge level and skills;

« the student's passive position as a participant in the training process and a new
paradigm of training in non-language high schools aimed at the development of
the future specialist's autonomy, reflection, cognitivity and creativity.

The presence of these contradictions or wastes in language teaching is the
main reason for structuring the pedagogical practice of teaching foreign languages in
accordance with the requirements for graduates' professional activities. Besides it
identifies the problem of optimizing language teaching, which makes the idea of
transition to pedagogy of the integrated personality.

The basic idea is to use the education potential of the educational system as
a means of personal self-actualization. This requires, above all, a new look at the
individual as a subject of the pedagogical process, mutual partnership of the
participants of the educational process and an emphasis on the student's self-reliance,
self-development and reflection.

In our opinion, the wastes in teaching professionally oriented foreign
language are the methodologies of foreign language teaching, which are time-
consuming and require resources, but do not increase the value of foreign language
teaching as well as educational services. The Lean approach to teaching
professionally oriented foreign language aims to identify, analyze and remove all the
wastes in teaching process.

The wasted creative potential relates to the situation when classroom tasks
do not require students to use all their knowledge and skills, irrelevance of students'
skills and abilities aimed at improving knowledge in learning a foreign language (for
example, advanced students get bored and tune out as the tasks are designed for
education's middle-of-the-class mediocrity).

Learning with Lean approach involves the development of students' creative
abilities. For example, one of the most effective methods of teaching business English
is the Case Study. It is a documented study of a specific real-life situation or imagined
scenario, used as a training tool in business schools and firms. Students or trainees are
required to analyze the prescribed cases and present their interpretations or solutions,
supported by the line of reasoning employed and assumptions made.
(http://www.businessdictionary.com/definition/case-study.html#ixzz306yRxcgS)

Case Studies spark lively classroom discussion and provide real-world
management lessons that students can put into practice in their professional lives. In
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other words, students discuss real-world business situations in an artificially created
professional environment. Many students are more inductive than deductive reasoners,
which means that they learn better from examples than from logical development
starting with basic principles. The use of case studies can therefore be a very effective
classroom technique.

A major advantage of teaching with case studies is that the students are
actively engaged in figuring out the principles by abstracting from the examples. This
develops their skills in:

e  problem solving;

e analytical tools, quantitative and/or qualitative, depending on the case;

e decision making in complex situations;

e  coping with ambiguities.
One of the course books based on the Case Studies and used in language teaching
process at the Finance University under the Government of the Russian Federation
(Moscow) is Market Leader by David Cotton, David Falvey, Simon Kent. Market
Leader Active Teach provides software for interactive whiteboards or computer with
projector. It is also ideal for use on a laptop and in on-to-one classes. It provides the
Course Book in digital format and includes:

e  Pages with zoom feature
Case study commentaries and video interviews
Class audio with time coded audio script
Interactive Activities
Phonetic chart
Teacher's notes and printable worksheets
'Help' video to demonstrate functionality

e i-Glossary, Grammar Reference and Writing Files
The exciting, interactive course is winning a positive attitude of students who see an
opportunity to show their initiative and work on their own while mastering theoretical
foundations and hands-on skills (Vasbieva, 2013: 178).

The essence of the Lean approach to foreign language teaching is the
teacher's activity focused on maximizing the value of educational services for the
consumer/student and added value to the university. In other words, Lean, a way of
solving problems, aims at making education competitive. Lean is a teacher's regular
activity to improve the competitiveness of teaching methods as well as higher
education. Lean is designed to equip teachers to perform at their very best and to
direct their energies for the benefit of teaching. Thus, both language teaching and
students become more successful in the language groups using the Lean approach. We
consider it necessary to determine the value of a particular method of foreign
language teaching.

The conditions for successful implementation of Lean principles are as

follows:
* The pursuit of excellence (continuous improvement of training).
* Development of curriculum and training of future specialists meeting specialty
specific requirements. Students have different levels of knowledge and skills.
Training planning should take into account all these differences and students'
needs in certain knowledge.
* The use of the full range of training tools and resources. The training program
should include the methods and tools that are suitable for future specialists.
* An integrated approach to the aims of foreign language teaching.
* Optimization of foreign languages teaching.
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An integrated approach to the goals of foreign language teaching in non language high
schools requires the use of four language skills (i.e. speaking, listening, reading and
writing). Neglecting any aspect can lead to significant wastes. One of the leading
teaching categories is optimization.

Optimization (Lat. optimus - «best») generally means choosing the best, the
most favorable option from the set of possible conditions, tools, actions, etc.
(Bashmakova, 1.S., 2003). Optimization of the learning process means the choice of
techniques that will provide the best results with the least amount of time and the
teacher and students' efforts under these conditions. Optimization can be achieved an
effective method, as well as a conscious and reasonable choice by the teacher of one
of the many possible options.

The concepts of optimization, efficiency and intensification of the learning
process are closely interrelated. Efficiency reflects how the achieved results of the
learning process are different from the planned, desired outcome. The most important
parameters of intensification are purposefulness of training, students' motivation,
information and educational technology, innovative technologies which lead to
optimization of the learning process in the long run.

ICT in foreign language teaching

With the rapidly increasing popularity of the Internet in recent years, the
diversity of learning programs continue to shift and change according to the demands
of society. Nevertheless, since the development of communicative skills, language
learning requires social interaction between the teacher and the students and among
the students themselves, the use of computers has for a long time been regarded only
as a support tool with regard to certain skill areas (Brandl, 2005).

However, with the advent of multimedia computing and the Internet, the
role of computers in language instruction has now become an important issue
confronting large numbers of language teachers throughout the world (Warschauer,
Healey, 1998).

The Information and Communication Technology (ICT) in teaching foreign
languages are of increasing interest to both students and teachers.

ICT can be defined as the use of information in order to meet human need or
purpose including reference to the use of contemporary devices such as the Internet.

ICT provides a variety of different approaches as well as learning styles that
reinforce the material delivered in other formats. Enjoyment is very much a part of
effective learning, thereby captivating learners’ interest, increasing personal discovery,
generating enthusiasm and the desire to learn thereby instilling an interest from within
to improve the learners’ motivation. ICT both supports and integrates literacy skills. It
enhances interactive teaching and learning styles and provides many opportunities for
creativity. When used imaginatively it can stimulate curiosity about how languages
work, raise the level of cognitive challenge (Ghasemi, Hashemi, 2011).

Students enjoy working with ICT which helps develop their language skills.
Using ICT attracts them because it is challenging, yet it is apart of their everyday lives.
Nevertheless, when students use ICT in the class the “... undeniable improvement of
language skills and strategies related to handling information and the language
through which it is conveyed in the stages of searching, analyzing and processing
information”, (Lanni, 2001) when mixed together along with other skills students are
benefited and gain much more than what was expected. Nevertheless, due to the
students’ simultaneous, natural and often incidental acquisition of IT skills, that are
needed in order to manage hardware and software so that various tasks are completed
and problems are solved.
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By integrating basic IT skills in the classroom, teachers are developing
language skills and equipping learners with technology skills. The applications of
these technology skills go beyond classroom into the workplace and/or subject
specific studies at colleges and universities.

Lanni (2001) lists some skills and strategies involved in ICT based language activities:

e  Technology skills in the use of hardware and software

e Navigation skills (search, discrimination, skimming, scanning, evaluation of
sources, material, types of texts, style, information)

e  Choice of suitable paths inside the hypertext/hypermedia in order to find the
desired results

o Definition of the characteristics of the information (origin, quality,
relevance, reliability)

e  Use of search engines (planning the search, devising the possible key words,
choosing different types of search engines according to the purpose of the
search)

e  Use of the information according the pre-determined objectives and tasks

e Use of the written language as a means of communication (formal/informal)
in email and chat exchange as well as blogs

e  Use of the oral language as a means of communication in video conferences.

e Use of the oral language as a means of communication while discussing,
reporting, negotiating and mediating inside the class with the teacher and
the other students.

ICT is known to be a great source to any conventional classroom, especially when
used properly and could be an asset to the foreign language classroom. For example
Market Leader course used at our University includes MyEnglishLab which is a
flexible online tool that enriches learning, informs teaching and enhances the course.
MyEnglishLab for Market Leader gives teachers instant access to a range of
diagnostic tools. In addition, the teacher can assign tasks to the whole class, groups of
students, or individual students to help them reach their goals more effectively. The
communication tools provided enable the teacher to send messages to his/her students
and sometimes, keep in contact outside of class.

Not to mention such a motivational factor of intensification of the process of
informatization in higher education as the introduction of educational standards of the
third generation, in which information and communication competence, in some
researchers' interpretation, is included in both professional and general system of
trainees' competence. (Tsaturova, I.A., Yakovlev, A.A., Afanasiev, M.A., Avatisova,
K.A., 2007) In this connection eLearning seems to be attractive as it implies training
using interactive electronic information delivery, including technology applications
and processes such as audio or video tape, satellite TV, CD-ROM, and computer-
based learning, as well as local intranet/extranet and web-based learning. The
application of e-learning have plenty of opportunities in conventional learning
environment. The most popular educational facilities are hypertext associated with a
system of cross-references in the text arrays of information and multimedia tools for
recording and transmission of audio and video files. Multimedia means that computer
information can be represented through audio, video, and animation in addition to
traditional media (i.e., text, graphics drawings, images). A multimedia application is
an application which uses a collection of multiple media sources e.g. text, graphics,
images, sound/audio, animation and/or video. Hypermedia can be considered as one
of the multimedia applications. Hypermedia is not constrained to be text-based. It can
include other media, e.g., graphics, images, and especially the continuous media -
sound and video.
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A foreign language teacher can develop students' listening and speaking
skills using the following podcasts :
* hypermedia that allows to combine hypertext and multimedia;
* CD-ROM technology that allows you to store information in the form of text,
video, audio and graphic files. It is widely used as an application to modern
multimedia course books which provide students with additional assignments
for reading, listening, working with vocabulary and grammar;
« wiki technology, a piece of server software that allows users to freely create
websites of different content and purpose.
Today, foreign language teachers are given every opportunity to use multimedia,
testing programs, electronic libraries, dictionaries, text and video glosses in teaching
students professionally oriented vocabulary and telecommunication technologies
providing an opportunity to participate in the dialogue of cultures through audio and
video conferences.

E-learning shells combining the benefits of most technologies within a
single resource and designed on the basis of Moodle, eFront and other platforms allow
to make standard course material available in the e-book format, audio, video, image
files, hyperlinks as well as to test students' knowledge through a variety of tests.
«There is a strong community of developers and programmers who are working to
simplify the interface on the one hand while enabling a higher degree of integration
with other platforms and programs on the other. For «newbie» educators, this support
network is of great assisstance (Kingsley, Wankel, 2009: 4).

The experts in the field of computer linguistics note the following
advantages of the use of ICT in education:

« individualization of the learning process;

* learning mobility (feedback, including consultation through e-mails at any

time convenient to the teacher and student);

* the use of authentic material in teaching (authentic text, audio and video

resources);

* the availability and variety of teaching material;

» a variety of approaches and methodologies;

« interactive and convenient teaching process.
With the help of some technologies you can achieve the successful development of
the students' particular language skills. For example, the regular use of blogs or a
simple text editor promotes writing skills, and CD-ROM helps to optimize the
formation of lexical and grammatical skills. (Dudeney, Hockley, 2007)

The use of the Lean approach to professionally oriented foreign language
teaching involves the transition from a traditional textbook to electronic resources. It
should be emphasized that the "aging" textbook is one of the learning wastes. Taking
into account fast knowledge updating, conventional paper material can not withstand
competition from electronic resources as widespread e-books are not only time-
consuming and less costly, but they are also mobile.

In our opinion, to optimize the teaching process it is necessary to create a
Student's Electronic Porfolio, which enables to see students' work in a more complete
form at the expense of the use of the text, image, audio and video files; to store, edit
and display the students' work as well as provide quick access to the electronic
portfolio.

To keep a progress record of your contact with each student, it is necessary
to create a separate electronic folder, e.g., in Word.Doc. Such a folder contains also
all his/her weekly assignment. The teacher can make comments at the beginning,
within, and at the end for student to make any necessary corrections. The student may
get any suggestion for further work to be done. Comments should be made in color or

80



bold font and then saving it back to the folder. An e-mail enclosing the folder should
be sent to the student the week before the midterm and the final examinations. This
provides a rubric for the students so they review and know their own progress and
learning from their past mistakes. The contents of the folder also are beneficial to the
teacher when it comes to overall course grading. Having such a portfolio provides
students with the evidence of how well they have performed by the end of semester.

E-learning has great potential in the language classroom, but its
effectiveness in practice depends to a large extent on the way it is exploited by
teachers and students. The general methodology is also important. The teachers must
be certain how to achieve it. Clearly, if they do not set their sights high, they could
fall significantly short of their goals.

The following items can be considered to be important factors for
continuous improvement in foreign language teaching:

e  Throughout the semester, information (objectives/content/assessment) was
clearly given.

e  Student was able to locate and use suggested resources.

e  The various components of the unit were clearly linked to one another.

e  Activities in the course enhanced the students' range of knowledge and
skills in the content area covered.

e  The teacher presented material clearly at the level I could understand.

e  The teacher appeared enthusiastic about the material being presented.

e  The teacher used techniques that stimulated my interest in the content being
covered.

e The teacher assisted students learning by being available for
discussion/questioning/clarification.

e  The teacher appeared to be well prepared. That is, the professor as a source,
providing messages containing the relevant knowledge of the field.

e The types of assignments seemed appropriate. This provides a good channel
of communication between the student and the teacher.

e  Written comments on material returned were helpful, informative, and
returned in a reasonable time. The feedback is used as a means to measure
the effect of online learning and teaching.

e  The teacher displayed good skills in methods of communication.

e  The methodology and tools used facilitated the learning process.

e  The teacher taught me to think for myself. The student as the receiver of the
knowledge, understood the material.

e The teacher demonstrates confidence in his knowledge, well informed on
technical and professional advances and his/her role as a teacher.

Conclusion

In conclusion, the Lean approach in learning a foreign language professional
is based on optimisation of teaching process and elimination of wastes. ICT, the
Internet and modern technology is on the forefront of language teaching offering
teachers and students a like the opportunity to explore and even exploit English in
ways that were not possible before. Students are able to use English with ICT in a
very natural, realistic environment, enabling to communicate more effectively in the
new language.
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Metonymy in Spanish Word Formation: A Token Analysis
Enrique Gutierrez Rubio

Abstract

After a brief explanation of the principles of suffixal word formation understood in
terms of (conceptual) metonymic processes, the paper aims to present the results of
the analysis of 150 words collected randomly from European Spanish texts, as a result
of which 42 suffixes, 36 metonymy patterns, and 11 word class patterns forming 77
metonymic types were documented. Furthermore, these data are compared with the
results of a previous study based on all the examples of word formation by suffixation
included in Nueva gramatica de la lengua espafiola. This first attempt to study derived
words extracted from real texts and to compare them with the previous “grammar”
study allows us to draw some interesting conclusions regarding the cognitive
processes ruling Spanish suffixal derivation.

Keywords

metonymy, word formation, suffixation, European Spanish, cognitive linguistics

1. Suffixal word formation as a metonymic process

Since the beginning of the ’eighties of the last century, cognitive linguistics
has supplied scholars with a huge number of new tools for the analysis of linguistic
phenomena. One of these new tools is the application of metaphor and metonymy to
linguistic units. This is possible because cognitive linguistics does not understand
these elements as tropes but as conceptual mechanisms able to motivate linguistic
phenomena. Although at the beginning much more attention was paid to metaphor
than to metonymy, in the seminal publication of this branch of linguistics, Lakoff and
Johnson (2003 [1980]: 39) assert that “like metaphors, metonymic concepts structure
not just our language but our thoughts, attitudes, and actions. And, like metaphoric
concepts, metonymic concepts are grounded in our experience. In fact, the grounding
of metonymic concepts is in general more obvious than is the case with metaphoric
concepts, since it usually involves direct physical or causal associations.”

However, after this first reference to metonymy most of the researchers
focused on metaphor, so that no (or at least very little) systematic research on
metonymy was carried out until the second half of the ’nineties. On the contrary, in
just a few years, between 1999 and 2011, at least five monographic works on
metonymy from a cognitive perspective were published, which shows the vitality of
the issue (Panther and Radden, 1999; Ruiz de Mendoza Ibaiez, 1999; Ruiz de
Mendoza Ibéfiez and Otal Campo, 2002; Panther, Thornburg, and Barcelona, 2009;
Benczes, Barcelona, and Ruiz de Mendoza Ibafiez, 2011).

For this specific study on word formation | have used as my basis Janda’s
extension of the classical line of research on metonymy, with its base mainly on a
lexical approach, to the grammatical domain. Although Jakobson suggested the
existence of a connection between metonymy (contiguity) and word formation® as
early as 1956 and later many authors explicitly mentioned word formation in their
works on metonymy, as, for example, does Koch (1999: 158), Janda (2011 and 2010)
stresses the lack of attention that this approach has so far received. Hence, she decided
to explore the systematic presence of metonymy in Russian, Czech, and Norwegian

L«Also, as a rule, words derived from the same root, such as grant — grantor —
grantee, are semantically related by contiguity” (Jakobson and Halle, 2002 [1956]:
87).
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suffixal word formation. In the conclusions of her study, she asserts not just that
indeed “many types of word formation can be classified according to the metonymic
relationships involved” but also that such a classification “is more insightful than
traditional taxonomies of suffixes and word classes since it explains a linguistic
phenomenon in terms of a general cognitive mechanism” (Janda, 2011: 388).

If we accept the definition of Barcelona (2000a: 4), according to whom
metonymy “is a conceptual projection whereby one experiential domain (the target) is
partially understood in terms of another experiential domain (the source?) included in
the same common experiential domain”, we could explain the lexical metonymy in
the sentence “Moscow criticizes UN Libya commission report” in terms of “Moscow”
as the source that provides “mental access” to the “Russian Government” or “Russian
president”, i.e. to the target. This would be an example of LOCATION FOR
LOCATED metonymy. In a similar way, we may think of a word formation
LOCATION FOR LOCATED metonymy, as in the Spanish suffixal derivation
prision (‘prison’) > prisionero (‘prisoner’), in which “the source corresponds to the
source word that the derivation is based on [prision], the context for the metonymic
relationship is the affix [-ero], and the target is the concept associated with the derived
word [prisionero]” (Janda, 2011: 360).

2. First attempt at analysing Spanish word formation

In the first study of this nature on Spanish (Gutiérrez Rubio, 2014), I
analysed all the examples related to suffixal word formation included in the most
authoritative and up-to-date grammar of Spanish — Nueva gramdtica de la lengua
espaiiola (2009), an impressive work of over 4,000 pages created by Real Academia
de la Lengua (‘Royal Academy of the Spanish Language’), the institution responsible
for regulating the Spanish language for the last 300 years. In this first attempt, to
which | will refer as the grammar study, and according to Janda (2010 and 2011), |
made use of a set of possible sources and targets — such as the already-mentioned
LOCATION and LOCATED - based on the complete inventory proposed by
Peirsman and Geeraerts (2006). The complete list of sources and targets is given in
Table 1.

Relating to Actions ACTION, STATE, CHANGE STATE, EVENT, MANNER, TIME

Relating to Participants | AGENT, PRODUCT, PATIENT, INSTRUMENT

Relating to Entities ENTITY, ABSTRACTION, CHARACTERISTIC, GROUP, LEADER,
MATERIAL, QUANTITY

Relating to PART FOR PART, WHOLE, CONTAINED, CONTAINER, LOCATED, LOCATION,

WHOLE POSSESSED, POSSESSOR

Table 1. Classificatory terms for sources and targets (Janda, 2011: 372).

According to the rules proposed by Janda (2011) — it means excluding from
the study hypocoristics®, caritives, comparative adjectives, compounding, dialectisms,
etc. — thousands of examples included in the more than 300 pages that Nueva
gramatica de la lengua espariola devotes to Spanish suffixal word formation were
systematically analysed, as a result of which 113 suffixes, 103 metonymy patterns (as
LOCATION FOR LOCATED or PART FOR WHOLE), and 27 word class patterns

2 Unlike Barcelona or Janda, other scholars — such as Kévecses (2010) — use the term
vehicle instead of source for expressing the origin of a conceptual mapping.
% More information in English about the characteristics of the Spanish hypocoristics
can be found in Reichwalderova and Ovariova (2013).
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(the combination of a source term, such as, for instance, QUALITATIVE
ADJECTIVE and a target term, such as ADVERB) were collected, forming 473
metonymic types, in other words 473 unique combinations of one suffix, one
metonymy pattern, and one word class pattern.

Although for this analysis | did not take into account data representing
isolated examples, from the beginning it was clear that while many metonymic types
seemed to be highly productive or at least very common — for example the metonymic
pattern ABSTRACTION FOR CHARACTERISTIC expressed by the suffix -al, as in
institucién (‘institution’) > institucional (‘institutional’) — there were other patterns
and types representing non-productive phenomena — this would be the case of the
metonymic pattern ACTION FOR TIME expressed by the suffix -zén, as in segar (‘to
mow’) > segazon (‘time of mowing’).*

In order to compare and contrast these data extracted from a grammar with
the “real” use of current Spanish word formation, the same sort of analysis was
performed on derived words extracted from corpus texts, so that for the first time a
study of this nature would take token frequencies into account.

3. A token analysis of Spanish word formation

For this second study, 150 derived words were collected randomly® from 11
European Spanish texts available in the corpus of current Spanish, CREA (Corpus de
Referencia del Espafiol Actual)®. As a result of the analysis of these 150 words, 42
suffixes, 36 metonymy patterns, and 11 word class patterns were documented,
forming 77 metonymic types.

Since only 150 words have been analysed for this paper, it is obvious that |
cannot directly compare these data with those from the grammar study. Nevertheless,
many interesting conclusions can be drawn from it.

The first result that is worthy of note is the high number of metonymic types
documented (77), what implies that there is more than one combination for every
second word. In my opinion this fact clearly shows the high level of productivity of

4 As a result of this, | decided to propose a second set of results for the grammar study
based on a less extensive analysis, i.e. including only those metonymic types that
seem to be “alive” in current Spanish. According to this second kind of analysis, 106
suffixes, 79 metonymy patterns, and 20 word class patterns were obtained, forming
343 metonymic types, i.e. 70 less than in the extensive analysis.
® The first keyword for the random search was “Espafia”. It was used in the first
thematic section of the corpus “Ciencias y tecnologia” and just for the parameter
“Newspapers”. No more than fifteen valid derived words were taken from every text.
The fifteenth suitable word (in this instance “Union”) was used as the keyword for the
second search, in this case using the same thematic section but a different genre —
“Books”. After the fifteenth valid word in the section “Books”, the field “Magazines”
was used. After this, I skipped from “Ciencias y tecnologia” to the second thematic
section of the corpus “Ciencias sociales, creencias y pensamiento”, looking once
again for random keywords in the sequence ‘“Newspapers”, “Books”, and
“Magazines” and after that in the third section “Politica, economia, comercio y
finanzas” and so on. In those instances when less than fifteen valid derived words
were documented — in the corpus just fragments of the original texts are available —
the last word to be analysed was used as the keyword for the next search. That is the
reason why eleven texts and not ten were used for the analysis of 150 derived words.
® http://corpus.rae.es/creanet.html
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metonymy word processes in Spanish. Another interesting feature deals with the lack
of balance in the distribution of the tokens. While some (few) suffixes, patterns, and
types are documented several times in the corpus, (many) others appear rarely or even
just once. The highest frequency corresponds to the suffix -cién (30 tokens), the
metonymy pattern ACTION FOR ABSTRACTION (43), and the combination of a
source term VERB and a target term NOUN (64). Not surprisingly, the most
frequently documented metonymic type is the combination of ACTION (VERB) FOR
ABSTRACTION (NOUN) expressed by the suffix -cion (27), as in cooperar
(‘cooperate’) > cooperacién (‘cooperation’).” On the contrary, 16 suffixes, 16
metonymic patterns, 2 word class patterns, and 54 metonymic types (more than 2/3 of
the total) are documented just once in the corpus.

These data refer to the total number of tokens, not to the number of specific
combinations. In this sense, the case of the suffix -cidn is especially interesting, since
it appears 30 times but by means of only 4 metonymic patterns. In other words, apart
from the above-mentioned pattern ACTION FOR ABSTRACTION, which is
documented 27 times, there are only three other combinations with -cién, all of them
recorded just once — CHANGE STATE FOR ABSTRACTION, ACTION FOR
GROUP, and ACTION FOR LOCATION.

On the contrary, the adjective-forming suffix -al presents twice as many
metonymic patterns as -cién (8), but only a third of the tokens (10). This fact proves
that there can be a major imbalance between the frequency of a token and its capacity
for forming specific metonymic combinations, as can be observed in Table 2.

Suffix Metonymic Tokens in the Example Example
types corpus (source) (target)
. elecciones electoral
-l (adj.) 8 10 (“election’) (“electoral’)
Iy cooperar cooperacion
con 4 30 (‘to cooperate’) (‘cooperation’)
laico laicidad
-dad 4 6 (‘laic) (‘laicism”)
) apartar apartado
ado (noun) 4 5 (‘to separate’) (‘section’)

. economia econdémico
-ico 4 5 (‘economy’) (‘economic’)
) espia espiar

a 3 10 (spy’) (‘to spy’)

"1 am aware of the controversy that examples of this kind can generate. It could be
argued that the only distinction between cooperar and cooperacién is the syntactic
category. In fact, Janda (2010: 264) excludes from her study the “use of suffixes to
change only paradigm type [...] on the grounds that they do not signal metonymy [as,
for instance,] deverbal nouns with no specialized meaning, such as [Czech] zazvonéni
‘ringing’ from zazvonit ‘ring’ and the formation of feminine equivalents for nouns
that refer to males [...]”. In my opinion, this is not the case for deverbal nouns such as
cooperacion, since we are not dealing here with the mere “nominal version” of
cooperar — usually expressed in Spanish not by means of suffixes, but by placing the
definite article el before the verb as in, for example, el cooperar, comparable to Czech
zazvoneni — but something slightly different, mainly the result or the consequence of
the action expressed by the verb. Nevertheless, it has to be admitted that this pattern is
far from being the prototype of Spanish suffixal word formation as a metonymical
process.
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pescar pesca
-a 3 4 (‘to fish") (‘fishing’)
oo 3 4 anéllisi's analizar
(‘analysis’) (‘to analyse’)
} aceptar aceptado
-ado (adj.) 2 11 (‘to acpcept’) (‘accgpted’)
. ) 3 acordar acuerdo
(‘to agree’) (‘agreement”)

Table 2. Top 10 more frequent suffixes.

This disparity between the rates for combinations and tokens in the corpus is
present in all the levels of the study and not just in relation to suffixes. In Tables 3 and
4 the most frequent metonymic and word class patterns are exposed, together with the
data from the grammar study (in this case without the number of tokens, since no
frequencies were taken into account).

Metonymic pattern Token analysis Grammar study
SOURCE TARGET Types / Tokens (rank) Types (rank)
abstraction characteristic 10/13 (1st) 16 (6th)
action abstraction 7143 (2nd) 20 (4rd)
location characteristic 6/8 (3rd) 32 (1s)
action event 415 (4th) 10 (L4th)
entity characteristic 4/4 (5th) 27 (2nd)

Table 3. Top 5 metonymic patterns (in comparison with the grammar study).

According to the data exposed in Table 3, it can be assumed that
CHARACTERISTIC is the most frequent target (it ranks 1%, 3", and 5™), at least in
terms of the number of types (not of the quantity of tokens, which is clearly associated
with ABSTRACTION). This is also evidence for a high target specialisation of the
word formation processes in Spanish, since the sources seem to be less specific
despite the slight prevalence of the source ACTION.

A second salient feature deals with the high level of coincidence between
both studies, since four of the five most frequent metonymic patterns in the token
analysis are included in the top six of the grammar study. In contrast, the third highest
grammar study pattern (ENTITY FOR GROUP), which is missing from the table, is
not documented at all in the token analysis. This abnormality is due to the fact that,
although Spanish has a remarkably high number of suffixes able to express the source
GROUP,? most of them are highly archaic or, at least, uncommon in the everyday use
of the language. On the other hand, even if there are other unbalanced ranks — the first
and fourth positions in the token analysis correspond to the sixth and fourteenth ranks
in the grammar study — and taking into account the fact that 103 metonymic patterns

8 for example, muchacho > muchachada, profesor > profesorado, rama > ramaje,
instrumento > instrumental, barril > barrilamen, vecino > vecindario, general >
generalato, almirante > almirantazgo, cristiano > cristiandad, alamo > alameda, roble
> robledo, muchacho > muchacheria, mozo > mocerio, feligrés > feligresia, mujer >
mujerio, pala > palamenta, etc.
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were documented in the first study, it can be assumed that these data show relatively
few discrepancies between both studies and, therefore, it seems that grammars — or at
least Gramatica de la Lengua Espariola — reasonably reflect the tendencies in word
formation processes present in the real written language.

Another interesting result of the analysis is that 17 new metonymic types
were documented (see Table 4).

Word class pattern Metonymic pattern
SUFFIX SOURCE TARGET SOURCE TARGET
-ado (adj.) noun relational adj. quantity characteristic
-ado (noun) noun noun part whole
-al (adj.) noun qualitative adj. abstraction characteristic
-al (adj.) noun qualitative adj. entity characteristic
-al (adj.) noun qualitative adj. event characteristic
-al (noun) noun noun abstraction entity
-al (noun) noun noun abstraction quantity
-a verb noun action group
-dad qualitative adj. noun characteristic location
-dad noun noun quantity abstraction
-ico noun relational adj. group characteristic
-ismo verb noun action event
-ol noun noun location located
-6nl (noun) verb noun action event
-6n2 (noun) noun noun material entity
-0 verb noun action instrument
-torio noun noun located location

Table 4. Metonymic types documented in the token analysis
but not in the grammar study.

The fact that more than 11% of the words were derived by a metonymic
combination that is not present in the grammar study leads to the conclusion that the
473 types observed in Gramadtica de la Lengua Espaiiola are far from being the final
number of possible “alive” metonymic combinations in Spanish and that,
consequently, the capacity of natural languages to create words by suffixation is even
richer than expected.

With respect to the more recurrent word class patterns, our data tend again
to confirm that the main tendencies observed in the grammar study are also valid for
real texts.
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Metonymic pattern Token analysis Grammar study
SOURCE TARGET %’ﬁgis "' (rank) Types (rank)
verb noun 23/64 (1st) 129 (1st)
noun relational adj. 19/24 (2nd) 72 (3rd)
noun noun 12/13 (3rd) 118 (2nd)
qualitative adj. noun 5/7 (4th) 23 (6th)
noun qualitative adj. 5/6 (5th) 33 (4th)

Table 5. Top 5 word class patterns (in comparison with the grammar study).

Table 5 shows that the three most frequent word class patterns are the same
in both studies and, what is more, that the highest rank is the relation between a
source term VERB and a target term NOUN (in this case, and, unlike the data
observed in Table 3, the types and tokens agree). In addition, the disparity between
the second and the third position may be caused by the above-mentioned unbalancing
high frequency of the ENTITY FOR GROUP metonymy in the grammar study.

4. Conclusion

Even if 150 words is a low number for providing a complete and definitive
analysis and, therefore, assuming that in the future a more profound study will be
needed, this first attempt involving derived words extracted from real texts allows us
to draw some conclusions concerning the cognitive processes ruling Spanish
derivation by suffixation.

Spanish, and probably many other languages, has a remarkably high
capacity for creating conceptual bridges between sources and targets by means of
suffixes. This capacity is even more productive than was expected, not just because
every second word in the corpus is derived by a different metonymic type (77 of 150),
but also because of the high percentage of combinations (11 %) that were
undocumented in a previous (wider) analysis, the so-called grammar study.

If we now take into account the frequency of the tokens and not just the
number of combinations, a certain lack of balance in the distribution of the tokens is
shown. While a few suffixes, metonymic patterns and types are very frequent in the
corpus — headed by the type ACTION FOR ABSTRACTION expressed by the suffix
-cion with 27 entries — most of them are very rarely documented, so that 16 suffixes,
16 metonymic patterns, 2 word class patterns, and 54 metonymic types (70 % of the
total of 77) appear just once.

A last remark deals with the relatively high level of concurrence between
the token analysis and the grammar study. Despite there being a few unbalanced
combinations and patterns — especially ENTITY FOR GROUP - it is possible to
assert that no major discrepancies were observed between the main cognitive
processes in either the grammar study or the token analysis, which seems to reflect the
strength of most of the main metonymic relations created between sources and targets,
not just on a hypothetical or theoretical level, but also in the real use of derived words
in European Spanish.
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Developmental line of authorial fairy-tales in Slovakia
[Vyvinova linia autorskej rozpravky na Slovensku]

Gabriela Magalova

Abstrakt

Tato Studia sa zaobera vyvojom zanru autorskej rozpravky na Slovensku. Literarna
veda povazuje 30. roky 20. storocia za obdobie vzniku umeleckej literatury pre deti
a mladez. Toto obdobie reprezentuje tvorba LCudmily Podjavorinskej ¢i J. Cigera-
Hronského, obaja sti povazovani za zakladatel'ov autorskej rozpravky na Slovensku.
Predchadzajuce obdobie sa v periodizacii dejin detskej literatiry nazyva obdobim
didaktickej spisby pre deti. Literarna historia tymto terminom oznadila texty bez
umeleckych ambicii, ktoré boli adresované detskému percipientovi, no kladli doraz
nie na estetiku textu, ale zdoraznovali vychovné a moralne posolstva. Pocas tohto
obdobia sa kreoval aj zaner rozpravky s krestansko-didaktickou tendenciou. Literarna
historia sa aj dnes pozera na tento Zaner ako na Zaner s ideologickym podlozim, preto
sa mu zo strany odbornej verejnosti nedostalo nalezitej pozornosti. Ukazuje sa vSak,
ze historicky proces kreovania autorskej rozpravky na Slovensku ma svoje korene
prave vtomto zanri. Zastupcovia umeleckej autorskej rozpravky (Podjavorinska,
Hronsky...) z takejto rozpravky dokazatelne Cerpali a zaroven ju hodnotovo posuvali
na vys§iu uroven, preto ju nemozno z dejin literatiry pre deti a mladez vylucit. Je
nutné vidiet' krestansko-didakticki rozpravku Vv novom pohlade, ktory odhali
chybajuce spojivo historického ret'azca.

Krluacové slova

Detska literatiira, didakticka literatira, rozpravka v krestansko-didaktickej tradicii,
autorska rozpravka, ideolégia v literatire

Uvod

Slovenska literarna veda, kritika ¢i teéria poslednych desatroci opatrne, akoby po
$pickach kraca okolo vyskumov ideologického ¢i nabozenského v literatire pre deti.
Mozno je to zdedeny strach: ideové ,konStanty* sa menia a vstupom do tejto
problematiky ponechava vyskumnik svoje myslienky napospas hodnoteniu, Ze je viac
motivovany svojimi svetondzorovymi ako vedeckymi stimulmi. Zapadna ¢i anglo-
americkd literdrna veda vSak tito problematiku vnima s plnou véaznostou. Rita
Ghesqiére, profesorka na Katolickej univerzite v Louvene (Belgicko), sa systematicky
venuje problematike religiozity v textoch pre deti a svoje vedecké ivahy odvija od
$pecifikacie samotného pojmu religion — religiosity — religious form. Chape ich ako
terminy, ktoré tvoria komplexnt siet’ vyznamov (complex network of meanings).
V tomto duchu rozliSuje vyznamy, ktoré odkazuju na pojem v zmysle vertikality
a horizontality. Texty potom mozno sledovat v dvojakej linii: do prvej zarad'uje
»texts dealing with belief and religiosity in the context of the Church®(texty
zaoberajuce sa vierou a religiozitou v ramci cirkvi — prel. G. M.). Su to texty, ktoré
»the emphasis may lie on institutionalisation or the socio-ethical dimension“ (mézu
zdoraziovat’ intitucionalizaciu alebo socialno-eticky rozmer). V druhej linii ndjdeme
,»books containing a deeper dimension without explicit reference to religion or
tradicional religiousness“ (knihy obsahujuce hlbsi rozmer bez vyslovného odkazu na
nabozenstvo ¢i tradiéné prvky religiozity) (Ghesguiére, 2004: 307).

Doterajsie publikované vyskumy rozpravok s krest'ansko-didaktickou tendenciou na
Slovensku (Magalova, 2007; 2010) pontkli len ¢iastkova analyzu tychto textov, ale
takisto odkryli moznost’ sledovat’ tento jav v niekol’kych trovniach. V prvom rade
bolo treba priznat’ historicki povahu nacrtnutého diskurzu — teda spojitosti ideologie
ajazyka; ved — povedané VoloSinovom — aj sam jazyk je ideologickej povahy
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(Volosinov — Bachtin, 1986: 193-355). Presvedcili sme sa, Ze dejiny literatary pre deti
st v kazdej etape nielen hl'adanim ¢&i najdenim novych estetickotvorivych pohybov,
ale isnahou najst’ idealny pomer tychto ingrediencii. V samom pociatku tvorby
intencionalne;j literatiry pre deti a mladez (texty z konca 19. storocia) bola vychovna
uloha literatiry prvorada. Glorifikovala sa alebo narodna funkcia, alebo mravna
funkcia literatury a v izkom napojeni na pedagogické usilie sa zacalo s odstupom
¢asu hovorit’ o jej pedagogicko-utilitaristickom chapani len alen v negativnom
vyzname slova. Tato dobovil tcelovost’ je vSak nutné vnimat nie ako vyvojovu brzdu,
ale ako zakonitost’. Spaja sa s etapou rozvoja naroda a pozna ju tak eurdpska, ako
i anglo-americka literarna historia. Ch. Sarland vo svojej stati o ideologickych
poziciach cituje P. Hunta: ,,... in newly emergent childrens literatures in newly
emergent postcolonial countries, moral purpose and didacticism are also high on the
agenda“ (,,v novovzniknutych postkolonidlnych krajinich ma moralna tcelnost’
a didaktizmus v literatire pre deti svoje vysostné postavenie®) (Sarland, 2004: 58).
Vnimanie didaktizmu a ucelovej moralnosti v literature pre deti dokumentuje aj citat z
¢lanku F. Inglis z knihy The Promise and Happiness (1981); v fiom — parafrazujic
autora — sa piSe, Ze iba monstrum nebude chciet’ dat’ detom knihu, ktorda ho potesi
audi ho byt dobrym?.

Znehodnocovanie zanru rozpravky s krestansko-didaktickou tendenciou ako zanru,
ktory nepriniesol do naSho literarneho vyvinu ziadne kvality, je historickym
nedopatrenim. Na zaciatku 20. storocia bol na Slovensku najrozsirenejSim zanrom
epickej autorskej spisby urcenej det'om, a tak logicky nan nadviazali viaceri uznavani
tvorcovia 30. rokov 20. storodia: isté tendencie zanru v autorskom spracovani
rozvinuli, iné potladili. Rozpravka s krestansko-didaktickou tendenciou tak
spoluvytvarala historickoliterarny Zanrovy retazec, aj ked’ jej neskor literarna veda 2.
polovice 20. storofia odmietala uznat' svojbytnost, dobovu nalezitost' i tvorivy
potencial. Svoj nazor podopierala neexistenciou estetickych kvalit zanru, ¢i priam
jeho gycovitostou ajeho jednoznacnou uzitkovostou ¢i tzkym napojenim na
ideoldgiu. Do tychto tendencii Casto neblaho zasahovalo ikonfesionalne hladisko
samotnych tvorcov.

Situécia okolo detskej literatiry v spojitosti s ideologiou a jej formami v 1. polovici
20. storo¢ia bola porovnatelna aj v Cechach. Luisa Novékova dokumentuje tento stav
rozborom cyklu Jana Snobra Cesti spisovatelé détem, ktory vychadzal v 40. rokoch 20.
storo&ia. V monografii Promény ceské pohadky pise: ,Mame-li posoudit projekt Cest
spisovatelé détem jako projekt, je nutno fici, e Snobritv vybér nebyl dostatedné
reprezentativni. (A zda se navic, ze do jeho objektivity snad zasahly i mimoliterarni
faktory. V celém cyklu se nesetkame s autory katolické orientace, ktefi ani v literatufe
pro déti zdaleka nebyli nejakou nevyraznou skupinou.) (Novakova, 2009: 34).
Autorka dostatoéne podcCiarkuje nezanedbatelnost produkcie ,krestanskej
spisby* napriek tomu, zZe ,,vétSina textd pak spadd do dobového priméru®; hodnotu
vsak jednoznacne vidi v oblasti kulturno-spolocenskej, kde je ,,vyznam jeho edi¢niho
cyklu nezpochybnitelny*“ (Novakova, 2009: 35).

Literatra ako zivy organizmus ma svoju kontinuitu a kazdd néarodna literatira
zéakonite prechadza r6znymi sinusoidami hodndt. Niektoré sa mézu ¢asom ukézat’ ako
netvorivé, nekompatibilné s Citatel'skymi ocakavaniami konkrétnej doby, zostavaji
vSak ako zanrovy model, zktorého sa istym spdsobom stile Cerpa. Martina
Kubealdkovad v monografii 0 knizkidch TFudového ¢itania aich tlohe v kultirnej

1V originali: ,,Only a monster would not want to give a child books she will delight in
and which will teach her to be good. It is the ancient and proper justification of
reading and teaching literature that is helps you to live well.* (Inglis, 1981, s. 4).
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historii piSe: ,,Vyznam literdrneho diela nespociva len v jeho estetickej kvalite, ktora
mu umoziuje zaradenie do elitnej literatury, ale aj v jeho interakcii k ostatnym
zlozkdm literarneho systému* (Kubealdkova, 2011: 19). Tu sa uZz vSak dotykame
problematiky uznania literarneho kanonu. Stcasny Cesky literarny teoretik a filozof
Ale§s Haman takisto podciarkuje procesudlny charakter literarnej historie (historik
pohlizi na literaturu jako na proces) aV suvislosti s pojmom literarny kanon sa
zmieniuje o nazoroch T. Eagletona, ktory upozoriiuje, ze pojem literarny kanon ,,lze
zneuzit jako prostfedek ideologické institucionalizace literatury ve prospéch
spoledenského establishmentu® (Haman, 2012: 30-31)%. Sugasnd literarna veda je
dlzné hladat’ kontinuitu bez ideologickych nanosov, ¢o vSak neznamena, Ze ma obist’
odborné reflektovanie problematiky ideologie v literarnych textoch. Vyskumny
,,obluk®, ktory obchadzanie tejto témy na Slovensku spdsobilo, sa ani po dvadsiatich
rokoch nezmensil, ¢o dozaista nepomaha vidiet' autorski rozpravku v historicky
relevantnych konturach. Historik totiz Casto skima texty, ktoré sa neviazu na jeho
bytostni dobovu skiisenost’, a tak ,,musi tyto zkusenosti a prozitky deSifrovat nepiimo,
analyzou symbolického jednani a ritualnich aktd, které tim, ze pfesahuji individualni
zam@ry ajednani, vytvafeji text, jenz nam pfistup Kkodlisnym kulturam
umoziuje* (lggers, 2002: 98). Mozno je tento citat z knihy nemecko-amerického
historika G. Iggersa vzdialeny nasej problematike. Mozno je skor viazany na vyskum
davnominulych historickych obdobi, vo vSeobecnosti vSak vypoveda o tom, Ze do
kultirnych vzorcov kazdého l'udského spolocenstva isty druh myslenia ¢i ideologie
patri, jedine cez tieto konstanty mozeme odhalovat’ pravdu (aj ked’ nikdy nie
Vv plnosti) v historickom kontexte.

Zaner rozpravky s krestansko-didaktickou tendenciou

Texty su vytvarané dialektikou kultiry krajiny. Sucasné historické uvazovanie
odhal'uje fakt, ze sa v skiimani neda postupovat’ v zmysle tradi¢ného dejepisectva,
sustred’ujuceho sa len na politické a spolocenské elity. (V literarnom kontexte paralelu
K tejto myslienke tvori spominany pojem literarneho kdnonu.) Napokon, sama histéria
ako veda zaznamenava ist¢ hodnotové posuny. Mam na mysli rézne hnutia
poslednych desatroci, ktoré sa snazia o prekonanie tradi¢ného zaujmu o elitarstvo
v akejkol'vek podobe: ,history from below* (historia zdola), hnutie ,novy
historizmus®, zameranie sa na ,,malé aspekty dejin® (,,small is beautiful*) — to vsetko
su legitimne postupy novodobého dejepisectva. Zameranie na jedinca, obycajného
¢loveka sleduju tzv. nové kultarne dejiny, ktorych cielom nie je vysvetlenie, ale
rozumenie vyznamom spolocenskych prejavov, ktoré slizia ako historicky text
(lggers, 2002: 23). K takejto filozofii sa priklana aj estetické videnie Wolfganga
Welscha, ktory v suvislosti s postmodernym umenim (literatarou, architekturou,
socioldgiou, vedou) hovori o rozsirovani jazyka ,k pdvodnosti, k tradicii, aj ku
komer¢nému Zargonu ulice” (Welsch, 1993: 150).

Je skutoéne potrebné evidovat’ zaner rozpravky s krest'ansko-didaktickou tendenciou
vo vyvinovom obluku literatiry pre deti? Skiimanie tohto zanru v diachronne;j linii by
néas napokon zaviedlo az k filozofickej, resp. meditativnej rozpravke. Ci ide o dva
samostatné zanre autorskej rozpravky alebo o synonymické pomenovanie jedného, to
nateraz skiimat’ nebudeme. Na prvy pohlad ide o taka detsku literatiru, v ktorej sa
v roznych formach ipomeroch stretava rozpravka s explicitne ¢i implicitne
nazna¢enymi ideologickymi prvkami. Jej najastejSie podoby — teda texty s dorazom

2V nagej literarnej vede sa problematike literarneho kanonu venuje napr. P. Zajac, R.
Bilik a mnohi ini.
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na moralku a religiozitu — slovenska literarna veda prinajlepSom doteraz iba evidovala,
ale ovel'a CastejSie ignorovala aj v zmysle literarnohistorickom. Na Slovensku bol
zaujem historikov  niekol’ko desatro¢i smerovany mimo okruhu textov
s moralistickym ¢i ideologickym zdberom, a tym sa zavery o vzniku autorskej
rozpravky na Slovensku v istej miere odklonili od reality zdokumentovanej
Vvtextovych  materidloch. ° Spisba pre deti s didakticko-moralistickymi
a ideologickymi ambiciami, ktord modifikovala réznorodu tvar neskorsSej autorskej
rozpravky, zostala aj dnes v hodnoteniach literarnych autorit na tom mieste, kde ju
pred polstoro¢im zanechala socialisticka veda. Podobny spdsob pohladu na vznik
autorskej rozpravky sa da vystopovat' iV Cechach; stat’ o vzniku eskej autorskej
rozpravky v publikacii J. Cetikovej Vyvoj literatury pro déti a mlades a jeji Zdnrové
struktury zr. 2006 za¢ina slovami: ,,Pomineme-li moralistni produkci 19. stoleti,
vznikala Ceskd umeéleckd pohadka od sedmdesatych let pfedminulého
stoleti“ (Cefikova, 2006: 136). V jednom idruhom pripade ide teda o akusi
presupoziciu, ktora prijima historicku kontinuitu iba v linii kanonizovanych diel nasej
literatury, a to Stafetovym sposobom. (vyjadrenie autorky citatu dostatocne vypoveda
0 zémere nevidiet' takéto rozpravky v kontinuite vyvoja detskej autorskej spisby.)
Samo osebe takéto tvrdenie eSte neznamena nelegitimnost’ metodologického postupu,
poukazuje sa tym vSak na potrebu sucasnej vedy citlivejSie vnimat’ a spractvat
naucené ana prvy pohlad dokoncené hodnotové sudy, brat do uvahy celé
zénrologické spektrum, ktoré spoluvytvaralo literarny priestor v skimanom
historickom obdobi.

Vztah medzi umeleckym systémom a zanrovymi pravidlami tej-ktorej doby sa vo
vzt'ahu k originalite a aj estetickej hodnote meni. A. Haman piSe: ,,Historik literatury
muize spatfovat kanoniCnost ¢i trvalou hodnotu (trvaly smysl) dila jak v tom, jak
hluboce proniklo do zékladni problematiky zivotnich hodnot v rdmci déjinné situace,
kdy text vznikal, tak v tom, jaké podoby nabyl tento Zivotni ,,vhled* motivovany
esteticky v samém uméleckém tvaru, v poetice dila“ (Haman, 2012: 31). A potom —
spolu s Lotmanom — mozno vidiet' hodnotu istého textu nielen v jeho originalite (teda
v poruSovani pravidiel), ale i v zachovavani pravidiel (Haman, 2012: 46).

Zaner krestansko-didaktickej rozpravky vnimame ako Zaner, ktory mal v &ase
konstituovania slovenskej autorskej rozpravky na nasom uzemi funkciu prvovzoru.
Nemozno ho historicky prehliadat, pretoze tvoril mohutny prad, v ktorom sa hl'adala,
formovala, naznacovala, ale urcite odkryvala paleta budtcich literarnych tendencii
spisby pre deti.

Premeny a modifikacie Zanru rozpravky s krest'ansko-didaktickou tendenciou

Jednu zo zékladnych charakteristik rozpravok s krestansko-didaktickou tendenciou
vymedzila definicia V. Oberta (1999: 159-178) ktora hovori, Ze jej pribeh
wpodciarkuje apel desiatich BoZich prikdzani*. Humanizmus ako ideové posolstvo je
Vv krestanskych rozpravkach realizované v kdédoch krestanského humanizmu.
Vseobecné normy etického konania tu rezonujii v konkrétnosti Desatora, a to
paralelne so vSeobecnohumannymi pravidlami. Autori krestanskych rozpravok,
pridizajic sa poznania prikazov Desatora, maju vSak moznost' akcentovat’
V rozpravkovom texte len niektoré z nich alebo zdoraznit' zakladné, prvé pravidlo
viery. Kym tvorcovia krestanskych rozpravok v minulosti (Kristina Royova, Ivan
Javor, Jan Balko, Ada Ondrejova, Fraino Sloboda...) vo svojich rozpravkach
potvrdzovali najmi prvé Bozie prikazanie (velebit Boha), v sucasnosti sa autori

® Najpodrobnej§ic sa touto spisbou uréenou detom a mladeZi zaoberal literarny
historik Ondrej Sliacky.
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Vv rozpravkach snazia akcentovat’ skor iné prikazania, ktoré su ,,viac vSeobecné®.
Apely ako: nembzes zabijat, kradntit,, hresit,, klamat’ ¢i mat’ v nelaske rodic¢ov a inych
P'udi maju v§eobecntl platnost’. Tym, Ze sa v su¢asnom zanri krest'ansko-didaktickych
rozpravok zdoraziuju prave tieto ,,vSeobecne prijatelné”, sa podstatne meni tvar
povodnej krest'anskej rozpravky, postiva sa do akcentacie vSehumannych pravd, ¢im
sa priblizuje ostatnym rozpravkovym Zzanrom a ¢asto ju evidujeme ako Zaner
filozofickej rozpravky.

Kontinuitu Zivotnosti pdvodného Zanru rozpravky s krest'ansko-didaktickou
tendenciou dokumentuje napriklad tvorba Cudmily Podjavorinskej. Svoju predstavu
0 autorskej rozpravke modelovala v 30. rokoch 20. storoia prave na tradicii
krestansko-didaktickej rozpravky, ako ju poznala z prelomu 19. a20. storodia.
Pracovala s personifikovanymi postavami, ktoré¢ disponovali takymi vlastnost’ami, aké
im pririekla krestanska symbolika. Casto vyuzivana tematika vtictva V rozpravkach
na prelome 19. a 20. storo¢ia pomahala napriklad symbolicky spracovavat’ priestor
medzi nebom a zemou, obracala pozornost’ ,hore“, blizsie k Bohu, k vznesenym
myslienkam. Takéto rozpravky v slovenskej spisbe nachadzame na zaciatku 20.
storo¢ia Gasto (napriklad v tvorbe Kristiny Royovej, Petra Zgutha-Vrbického, Jana
Balka, Marie Koc¢anovej a mnohych inych). V intenciach krestanskej symboliky bol
vtaéi svet (asvet zvierat) polarizovany: je Viiom striktne dané, ktoré zo zvierat
predstavuji vyssie principy (ovecka, osliatko, lienka, z vtactva slavik, Skovranok,
lastovicka) a ktoré znesu profanny rozmer (vrabec ¢i vrana). Cudmila Podjavorinska
stvorila hlavného protagonistu svojej verSovanej rozpravky, ktory vynikal
povrchnostou, lenivostou a l'ahkovaznostou, ako vrabca, ktory v krestanskej
symbolike zosobiioval prave tieto vlastnosti (Cin Cin, 1943). Vlastnosti inych vtacich
protagonistov Vv jej tvorbe st takisto v zhode s krestanskou symbolikou (napr. postava
lastovicky, sovy a pod.). Cudmilu Podjavorinskii vSak vnima nasa literarna veda uz
ako nositelku skutoénych umeleckych kvalit, jednu zo zakladateliek autorskej
rozpravky unas, no otazku o tom, z ¢oho pramenila jej tvorba, odkial’ ¢erpal jej
tvorivy naturel — si nikto nekladol. Odpoved’ sa vSak odhali, ak si v§imneme (nielen
tieto) motivické suvislosti: Cudmila Podjavorinska totiz nestala v opozicii voci zivej
forme rozpravky s krestansko-didaktickou tendenciou, na akej sama vyrastala, ktora
tvorila zivu literatiru tej doby, naopak: Cerpala z nej a zaroven ju hodnotovo posuvala
na vyssiu uroven (tak ako i J. C. Hronsky a mnohi ini autori)..

Zanrova kontinuita rozpravky s krestansko-didaktickou tendenciou na prelome 19. a
20. storocia a sic¢asnej rozpravky spominanej proveniencie je evidentna, aj ked’ sa na
ne pozrieme ziného zorného uhla: z hladiska pomeru autorského zéasahu do
biblickych pravd, invencie autora, ale aj z hl'adiska autorovej ,,moralnej hierarchie ¢i
implantacie filozofickych postulatov v priamej umere k recepnym mozZnostiam
Citatel'a. Takéto rozpravky nepodliehaju iba autorskej schopnosti estetického
stvarnenia latky, ale i autorskému rozhodnutiu zdéraznit” alebo pragmaticko-moralny,
alebo filozoficky aspekt viery: tvorit’ rozpravku s dérazom na didakticku ¢i s dorazom
na filozoficku platformu krestanstva. Aj tu vidime istd suvztaznost' s uvedenym
delenim Rity Ghesqiére.

V suvislosti s ideologiou, vkomponovanou do rozpravkového textu, sme sa stretli aj
S osobitnym typom rozpravky, v ktorom sa zdoraznuje fakt Gicelovosti a ktora neraz
posobi ako propagacny material réznych denominécii. Takéto rozpravky mozno
nazvat’ ,,navodové rozpravky*; od rozpravok s krestansko-didaktickou tendenciou sa
vycleituju tzkoprsou snahou o zachytenie jediného spravneho postoja v prisnom
napojeni na vSetky realie a ukony, ktoré su pre danu konfesiu typické. Autor takejto
»havodovej rozpravky“ netazi z moznosti budovania fantazijného sveta deti, zZaner
rozpravky mu poslizil iba ako ucelova kulisa.
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Zaver

Zanrovo chapeme rozpravku s krestansko-didaktickou tendenciou ako subzaner
didaktickej rozpravky, no v nezanedbatelnom mnozstve inklinuje Ccast’ tychto
rozpravkovych textov skor k filozofickej rozpravke. Naznacili sme, Ze vyvinova linia
zanru autorskej rozpravky je pestrejSia, ako to zdokumentovala literarna historia
(sama pod tlakom nasledného ideologického smerovania na Slovensku). Autorsku
rozpravku treba vnimat aaj fixovat bez ruptar v historickej linii, a ta
v prvopoéiatkoch reprezentovala krestansko-didakticka rozpravka. Zivotnost' tohto
zanru, jej historicky status a potencidl dokumentuje fakt, ze sa stala zivym
motivickym materialom v tvorivej linii uznavanych autorov nasledujuceho obdobia.
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Lingvisticky intervenény program a nemecky jazyk

Eva Stranovska — Sona Hodéakova: Aplikacia lingvistického intervenéného programu
pre nemecky jazyk v tercidrnom vzdelavani. Nitra: Univerzita Konstantina Filozofa,
Filozoficka fakulta, 2013. 109 s. ISBN 978-80-558-0486-6.

Ucebnica Aplikacia lingvistického intervenéného programu pre nemecky
jazyk v terciarnom vzdelavani predstavuje zaujimava publikaciu interdisciplinarneho
charakteru. PrinaSa teoreticko-prakticky nahlad na problematiku lingvistického
programu vo vyucbe auceni sa cudziemu jazyku, ktory reflektuje psychologické
i lingvistické hl'adisko danej problematiky.

Autorky ucebnice v nej prezentuju jeden zo sposobov zdokonalovania sa
jednotlivca v nemeckom jazyku (rozvoj jazykovej pripravy, zakladnych jazykovych
zrucnosti a kultirnych redlii) a prace na sebe samom (jazykovy vyvin osobnosti,
poznavaci systém, emocie, socidlne citenie, konanie a kultirne povedomie
0 nemeckom jazyku). Lingvisticky intervenény program (LIP) upeviluje a rozvija
nielen cudzojazy¢nu sposobilost’ jedinca, ale aj jeho osobné a socidlne premenné,
ktoré podsobia ako indikatory cudzojazycnej spdsobilosti. Optimalizuje jazykovu
spOsobilost’  jednotlivca, jazykovu  ainterkultirnu  senzitivitu, toleranciu
nejednoznadnosti v cudzom jazyku, sebahodnotu, istotu v cudzojazyénom prejave
a v neposlednom rade aj stratégie v u€eni sa cudzicho jazyka. Spravnou intervenciou -
vhodnou upravou, zmenou, upevnenim spdsobu ucenia sa, stratégiami
a sebahodnotenim - moéze Student dosiahnut’ ¢o najlepsie vysledky v procese ucenia sa.
Hlavnou ftlohou Lingvistického intervenéného programu je podpora a rozvoj
cudzojazyénej sposobilosti; rozvoj cudzieho jazyka ako hodnoty, automatizovanie,
proceduralizovanie jazykovych schopnosti v jazykové =zru€nosti a rozvijanie
osobnostnych charakteristik.

Ucebnica je urcena Studentom terciarneho vzdeldvania, taktiez budicim,
zacinajucim ale aj skusenym ucitelom nemeckého jazyka. Je rozdelena do dvoch casti:
teoretickej a aplikacnej. V teoretickej Casti autorky definuju lingvisticky intervenény
program, analyzuju jazykové zrucnosti a techniky v fiom aplikované. Aplika¢na Cast’
ponuka detailny popis intervencie vo vyucbe nemeckého jazyka v tercidrnom
vzdelavani, popisy hodin apracovné listy, ktoré mozno vyuzit na hodinach
nemeckého jazyka.

Prinos ucebnice Aplikacia lingvistického interven¢ného programu pre
nemecky jazyk v terciarnom vzdelavani vidime v prvom rade v jej interdisciplinarite.
Autorky publikdcie sa danym oblastiam venuji nielen na teoretickej ale aj na
praktickej rovine anavrhované aplikacie LIP koncipovali na zaklade vlastnych
skusenosti, poznajic situaciu a potreby terciarneho vzdelavania.

Dal§im pozitivom je fakt, Ze cielom udebnice je nielen rozvoj lingvistickych
zruénosti ale aj na rozvoj osobnostnych charakteristik. Studenti si svoje kompetencie
a zru¢nosti osvojuju rozlicnymi formami, ktoré nie st v terciarnom §tadiu bezné, no
pravdepodobne opodstatnené a ziaduce.
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Moderna didaktika rustiny (u¢ebny komplet)

Petrikova, A. — Kuprina, T. — Gallo, J. 2013. Vvedenie v didaktiku russkogo jazyka
i mezkul'turnuju komunikaciju. PreSov: FF PU, 2013. 365 s. ISBN 978-80-555-0766-8.
Petrikova, A. — Kuprina, T. — Gallo, J. Didaktika rustiny I. PreSov: FF PU, 2013. 174 s.
ISBN 978-80-555-0819-1.

Petrikova, A. — Kuprina, T. — Gallo, J. Didaktika rustiny II. Presov: FF PU, 2013. 175
s. ISBN 978-80-555-0820-7.

Po viac ako $tvrt'storo¢i sa, aj vd’aka projektu KEGA ¢.035PU-4/2011, na
kniznom trhu objavil novy komplet ucebnic venovanych didaktike ruského jazyka,
ktory je urceny slovenskym Studentom ucitel'skych odborov. V troch, vzajomne
prepojenych publikaciach, sa autori zo slovenskych univerzitnych pracovisk, pomimo
tradi¢nej pedagogickej optiky pozreli na problémy praktickej didaktiky z novych
uhlov.

Akiisi predohru k celému komplexu predstavuje Uvod do didaktiky ruského
jazyka a do medzikultiirnej komunikdcie, v ktorej sa autori venujd teorii cudzojazycnej
didaktiky. V jednotlivych kapitolach odkryvaji jednak zakladné teoretické otazky
(tedria vyucovania, druhy metodik, medzikultirna didaktika, medzipredmetové
vztahy apod.), no predovSetkym akcentujui jej pragmaticki stranku (proces
vyucovania, personalizacia u¢ebného procesu a pod.).

Publikécia je vnitorne ¢lenend na 5 kompaktnych kapitol, ktoré su dalej
vnatorne dost’ hibkovo $truktirované (do §tvrtej Girovne); ich radenie je logické, no
ako je zrejmé z nacrtnutej Struktiry, nie st navzajom striktne podmienené. Autori si
zémerne zvolili modulovll vystavbu jednotlivych casti, ktora poskytuje znacnu
volnost’ avariabilitu osvojovania si jednotlivych casti. Z hladiska obsahu
a charakteru podavaného materialu sa primarny doraz kladie na pochopenie principov
fungovania jednotlivych zakonitosti vyucovaciecho procesu, nez na memorovanie
definicii; autori sa jednotlivé analyzované javy snazia vysvetlit' ¢o najjednoduchsie
a najzrozumitelnejSie, bez  redundantnych  informacii, casto  pomocou
najrozmanitejSich tabuliek a grafov, s mnozstvom prikladov a navodov. Pre lepSie
pochopenie st na konci kazdej podkapitoly radené konkrétne situacné problémové
situacie (cases), na ktorych si maja Studenti upevnit’ ziskané znalosti a schopnosti, ale
z ktorych inacerpaju nové podnety pre potencidlnu vlastni osobnostne tvoriva
pedagogicku skusenost’. Tento princip (i ked’ vzhladom na charakter d’al$ich dvoch
Casti nie Uplne zrkadlovo) je analogicky replikovany iV dal§ich dieloch tohto
ucebného komplexu.

Prva kapitola, ako uZz napovedad jej nazov — Zaklady teorie a praktiky
ruskojazy¢ného vyuCovania (s. 12-120) — sa venuje na jednej strane zakladnym
otazkam didaktiky (druh didaktik, ciele, principy, motivacia, organiza¢né formy,
ucebné prostriedky ai.), no pomimo toho nas vovadza ido histérie vyucovania
ruského jazyka na Slovensku. Vysoko podnetnou je tretia Cast tejto kapitoly, ktora sa
venuje personalizacii vyuCovacieho procesu ato nie len ztradi¢ného vekového
(predskolsky vek, Skolsky vek, pubertalny atd’.), resp. psychologicky typologického
hladiska (cholerik, sangvinik ai., introvert, extrovert), ale taktiez z hladiska
prevladajucej pravej / lavej mozgovej hemisféry. Druha kapitola (Zaklady vyucovania
medzikulturnej komunikacie) je zamerand na zadefinovanie medzikultirnej
komunikativnej paradigmy vyucovania (s.121-162), ktora podla néazoru autorov
najlepsie reflektuje stcasné poziadavky kladené na cudzojazyéné vzdelavanie.
Postupne sa venuju rozmanitosti kompetentnostnych pristupov vo vzdelavani,
otazkam emocionalneho intelektu, kroskultirnym modelom, profesionalnym
kompetenciam pedagdga a komunikaénym konfliktom. Stcastou tejto kapitoly je
i Cast’ venujuca sa neverbalnym prostriedkom komunikacie v polykultirnej
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spoloc¢nosti s praktickym presahom na vplyv neverbalneho spravania sa ucitel'a na
uspesnost’ vyucovacieho procesu. V d’alSich kapitolach sa pozornost’ sustreduje na
stratégie vyucovania a pripravu ucitela (s. 187-234; Stcasné pristupy vo vzdelavani
astratégie ich realizdcie), na vyuzitie modernych, netradicnych metod
v pedagogickom procese (s. 235-270; Netradi¢né / alternativne metdédy vyuCovania
cudzich jazykov) ana problematiku bilingvalneho vzdelavania (s. 271-312). Po
zozname pouzitej a odporacanej prehlbujicej literatiry st radené viaceré prilohy,
ktoré objasnuju, prehlbuju niektoré vysSie uvedené parcidlne javy (napr.
terminologicky slovnik, glosar terminov bilingvalneho vzdelavania) , resp. sluzia ako
Sablony pouzitel'né vo vlastnej pedagogickej ¢innosti.

Z medzikultirnej komunikativnej paradigmy vyucovania vychadzaju
i dalsie dve publikacie — Didaktika rustiny I, Didaktika rustiny II. — ktoré sa uz
prakticky zameriavaji na konkrétnu oblast’ didaktiky ruského jazyka. Vo svojej
podstate sa jedna o jeden vzajomne previazany celok, rozdeleny do dvoch casti.
V prvej knihe sa autori opédt’ vracaju k psychologickym a lingvistickym zakladom
vyucovania cudzich jazykov, kde sa venuju predovsetkym medzijazykovej (v danom
pripade slovensko-ruskej) interferencii, tak ako sa moéze prejavovat’ na rdznych
urovniach jazykového systému. V dalSich kapitolach sa venuju osvojovaniu si
roznych systémovych aspektov jazyka — fonetiky, grafiky, ortografie, lexiky
a gramatiky (morfoldgie a syntaxe), formovaniu sociokultirnej kompetencie, praci
s textom, charakteru, tvorbe atlohe jazykovych a reGovych cvigeni. Prvy zvizok
zakoncuju tri prilohy: slovnik didaktickych terminov, vysvetlenie znacne
komplikovaného pouzitia synonymnych slovies spojenych s ufenim v RJ (yuurs,
YUHUTBCS, HAyYUTh, BBIYYHTb, H3y4YHTh, OOY4YHTb, IpENOJABaTh, 3aHUMAThCH,
MPOXOUTS a i.), zoznam tém, stanovenych pre komunika¢nii kompetenciu Grovni Al-
B2. Druha kniha sa ako celok zameriava primarne na formovanie receptivnych
(pocuvanie a Citanie) aproduktivnych (Gstne apisomné vyjadrovanie sa)
komunikaénych kompetencii. V ramci dosiahnutia komplexnosti su tu radené
i kapitoly venujuce sa kontrolnym mechanizmom progresu/regresu, vyuZitiu u¢ebného
prekladu, didaktickym hrdm a Glohe domaécich uloh pre ucenie sa jazyku. Vsetky
teoretickejSie postulaty si doplnené mnozstvom praktickych nédzornych cviceni
a odporucani. Rovnako ako v predchadzajucich castiach, itu je na konci radeny
rusko-slovensky slovnik didaktickych terminov, tento krat rozsireny i 0 ich anglické
ekvivalenty, ako i d’alsie dopliujtce prilohy.

Zaverom mojej recenzie si dovolim pochvalit’ autorov za odvahu pustit’ sa
do takejto seridznej a nelahkej ulohy, akou je spracovat’ v dostupnej a pttavej forme
tak nevd’acny objekt ako je didaktiky ruského jazyka. Pri tomto komplete publikacii
modzem s Cistym svedomim konStatovat’, Ze sa im podarilo zhostit’ sa jej dostojne a SO
ctou. Myslim si, ze ich zéasluhou vzniklo hodnotné dielo, ktoré ma perspektivu
uplatnit’ sa na naSich univerzitich s pedagogickymi Studijnymi programami,
a nakol’ko je pisané v ruskom jazyku, tak i v zahraniéi.
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Will the Real William Shakespeare Please Step Forward: An Academic Detective
Novel

Lawrence-Young, D: Will the Real William Shakespeare Please Step Forward: An
Academic Detective Novel. Cambridge: Vanguard Press, 2012, 301 p., ISBN 1-
84386-849-0

Lawrence-Young’s is one of those books that fail their title promise. Never
mind the terminological discrepancy between the cover, which defines it as A Novel of
Detection, and the title page that suddenly turns it into An Academic Detective Novel,
for in practice it is neither academic/university/campus fiction, nor has it any
convincing ties with detective fiction. More to the point, should anyone be tempted to
consider it academic non-fiction, particularly having seen the list of
acknowledgements that resemble bibliography at the end of the book (in fact, it should
be called bibliography), the book will reveal the opposite. Although it is based on, or
refers to, a number of sources (historical, critical, etc.) it is largely speculative and
could hardly be considered a sound academic book. Lastly, there is a serious question
of it being a novel, and if so, one that is a rather weak version of novel-writing
craftsmanship.

The book starts with what may seem a genuine revelation in the form of a
claim that “William Shakespeare was a con man! A faker! A forger and a fraud!” (21),
a claim particularly alarming as it is delivered by a Dr Anna Perkins, Hons. (Cantab.),
the Head of Medieval Literature. It is indeed a rather unexpected discovery for
someone who has been an expert in the field for years and should have known that the
con-man theory is as old as the hills. This sudden announcement at the beginning of
the book may be appealing to someone completely unfamiliar with Shakespeare and
his work, though admittedly, such a person would be highly unlikely to read it.

The problem put forward by dr Perkins is further addressed in a rather naive
manner by another academic specialising in literature, Philip Olds, who asks: “Then if
Shakespeare didn’t write his plays, who did?”(22). Their concern seems to be highly
contagious, affecting the main protagonist, university lecturer of the same department,
Daniel Ryhope, himself an expert in the field, who becomes one more con-man theory
neophyte:

I tried hard but I just could not get Anna Perkins’ piercing voice or her arguments out
of my head as | drove home that night. (29)

Ryhope’s academic apprehension is further discussed with his wife Beth,
who specialises in mathematics, but is later involved in the ‘detection’ process:

“Shakespeare? He’s your territory, isn’t he? I'm the maths genius here. Literature
isn’t really my forte.” (30)

However, her claim that Shakespearean studies belong to her husband’s
field turns somewhat dubious when a few pages further Daniel is surprised that the
issue of Shakespeare’s authorship is so widespread:

Expecting to see a few hundred sites at most, | was shocked to see that there were
over 376,000 sites devoted to this topic! I couldn’t believe it. (34)

Indeed, a surprising comment for an expert in Shakespearean studies,
though it matches numerous confusing passages in the book.

The chapters to follow contain a lengthy compilation of facts and figures, a
consequence of what Daniel and his team call a research. As a result, the reader is
under a barrage of theories, including the standard ones that involve Christopher
Marlowe and Francis Bacon as authors of Shakespeare’s works, and lengthy
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references to the Reverend James Wilmot, who pioneered the Shakespeare authorship
question. Incidentally or not, Lawrence-Young’s book was published a year after
Roland Emmerich rekindled the Shakespeare authorship theory in his rather
unsuccessful film, Anonymous, which tries to prove that the real author of
Shakespeare’s plays was Edward de Vere, 17th Earl of Oxford, to whom Lawrence-
Young devotes a chapter as well.

Throughout the book the detection team juggle with Shakespearean quotes,
a fact which is probably intended to introduce a bit of a literary touch and boost
situational humour:

“Before you go, “I said, walking with them to the front door, “When shall we three
meet again?” “In thunder, lightning or in rain,” Jenny continued. (84)

Whether this reaches its presupposed aim remains a matter of doubt, as the
quotes are rather commonplace.

The whole book is abundant in ifs of all sort, as if (!) there was a direct and
proportional relation between the number of the ifs and the suspense value of the book.
Thus, phrases such as “If he wrote it” (179), or more elaborate “If we prove that
William Shakespeare was really Wilhelmina Shakespeare” (225) become a stock
feature of the book, not necessarily adding to its merit.

The multiplicity of facts brings the team to the conclusion that they should
call themselves S.C.I. New Yorick, of which the abbreviated part stands for
“Shakespeare Confusion Incorporated” (257). And rightly so, for after all it is
confusion that is the leitmotif in the book.

When the reader finally manages to wade through Lawrence-Young’s novel
of detection, there is an icing on the cake, as it were, and this is the final chapter, titled
The Verdict.

At this point, one could ponder whether it would not be advisable for the
reader to acknowledge the first lines of the book and immediately proceed to the
above-mentioned last chapter. This would save time and tedious effort which finally
leads to the conclusion that “William Shakespeare wrote Shakespeare’ (291), a
conclusion further elaborated for the confused-type of reader:

“The conclusion is that without a shadow of doubt, we can say that Master William
Shakespeare, gentleman of Stradford-upon-Avon, Warwickshire, was responsible for
the writing of the works, that is, the poems and sonnets as well as the plays that are
forever attributed to his ever-illustrious name.” (292).

It seems little of an offer for an expectant and title-mislead reader, who,
after almost three hundred pages of, admittedly, challenging read, is told that the team
of literary experts decided to carry out a research to prove something they should
already have known.

Instead of a conclusion, it seems pertinent to recall Monty Python’s
Vocational guidance counsellor sketch, in which Mr Anchovy, an accountant,
confronted with the counsellor’s claim that “chartered accountancy is rather exciting”
replies:

“It’s dull. Dull. Dull. My God it’s dull, it’s so desperately dull and tedious and stuffy
and boring and des-per-ate-Iy DULL.” (124)

Whereas the quoted definition of chartered accountancy may be somewhat
exaggerated in reference to Lawrence-Young’s book, it nevertheless renders the kind
of potential reception it might receive. It is sad, in fact, that the easy access to
publishing houses which seem to flourish nowadays allows anyone to publish
whatever they consider of literary value, and to offer it under various misleading
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labels. The more so if, as is the case here, the publisher informs us that the author is a
‘teacher and lecturer who has specialised in English and Shakespearean studies for
many years and has written ten other historical and Shakespearean novels’.
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Department of Cultural and Language Studies

Koszalin University of Technology
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Poland
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ABSTRACTS

Tamara Kuprina — Svetlana Minasyan: Georusistics as new branch of
geocultural space

The article presents a problem of the interaction of languages and cultures on the basis
of the geocultural approach. It determines a new direction Georusistics which is
considered in the interrelation with English and national languages. It is the area of
borrowing of new words (mainly from the English language) which has been
enriching the Russian language since the end of XX century when the tolerance of the
Russian word-building system manifests itself best of all. The article provides
examples of the productive adaptation of Russian-speaking migrants in Europe, Asia
and Australia. The problems, capabilities and features of the Russian language both
on the territory of Russia and the CIS countries are considered. There are
recommendations on the compilation of teaching materials based on the dialogue of
cultures.

Key words: adaptation, geo-culture, geocultural identity, georusistics, geocultural
space

Jaroslav Cukan — Natalia Korina — Ladislav Lenovsky: Culture — Language —
Identity (problem of relations) [KysbTypa — si3bIK — MIEHTHYHOCTDH (IpodiemMa
B3aHMOOTHOLLIEHMIA)]

The aim of the present paper is the contextual intersection of terms: culture, language,
identity and presentation of relevant contexts of communication of different cultural
community members. It is a complicated interdisciplinary issue at the border of
linguistics and ethnology. Socialization and acculturation are largely based on
becoming familiar with symbols, symbol systems and on gaining skills in their use. In
this context, it is true that a human (as a community member) learns more than he
creates. If language is understood as a part of culture, it is understandable that they are
identical — it represents the same syncretic unit. In terms of ethnic identity, language
is one of the most significant ethno-differentiating factors. The condition of
undepreciated implementation of communicative function of language is the
knowledge of culture in all its categories — material-technological, socio-
organizational and symbolic, too.

Key words: interdisciplinarity, contexts of identity, socialization, acculturation,
syncretism

Senem Seda Sahenk Erkan: New Method of Language Learning: Language
Awareness With Adults [Nouvelle méthode de ’apprentissage des langues: 1’éveil
aux langues avec les adultes]

In today's world, to build a good career for individuals, good advice is: attempting to
learn one or more foreign languages through new language learning methods. In this
situation, teachers teach learners more languages by the aid of so called ‘singular’ and
pluralistic approaches. In this vision, the article aims to demonstrate the application of
a method of multi-faceted approach including ‘language awareness’ within the
classroom practice. With this method, the motivation and willingness of learners
increase. As part of our experience as a practitioner, | begin this work by a copy of the
text "multilingual mouse™ while learning FFL with students. Learners understand the
mission of the same text written three times in Spanish, Italian and English. I continue
this activity to discover the similarities and differences between these three languages.
Finally, learners try to translate this text into French. | will develop this activity with
the results of the experiment, the views of learners and different aspects emerged from
this empirical workshop in the entire text.
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Eva Reid: Status of Intercultural Education in English Language Learning and
in Foreign Language Teacher Training [Miesto interkultirneho vzdelavania vo
vyucovani anglického jazyka a v priprave uitePov cudzich jazykov]

One of the main priorities of foreign language education is to equip learners with the
ability to communicate across linguistic and cultural boundaries in an increasingly
multicultural Europe, in other words to acquire intercultural communicative
competences. The aim of this study was to find out how intercultural education is
integrated into foreign language learning, the cultural contents in the national
curriculum and English language teachers’ abilities to develop the intercultural
communicative competences of their learners. Finally, we introduce how research
findings are reflected in the creation of new study subjects for English language
teacher trainees at the KLIS PF UKF in Nitra.

Key words: intercultural education, foreign language education, English language,
intercultural communicative competences, teacher training

Andrea Billikova — Zdenka Gadusova — Jana Hartanska — Beata Hockickova —
Maria Kissova — Igor Lomnicky — Eva Mala — Daniela Muglova — Lubica
Predanocyova — Ruzena Zilova: Key Competencies of Mentor Teachers Essential
for Successful Mentoring of Novice Teachers: A Research Study

The following paper is based on the key findings of research conducted in 2012-2013
focusing on the needs, expectations and teaching and mentoring practice of mentor
teachers and novice teachers in Slovakia. The research was carried on by a team of
researchers from the Faculty of Arts and the Faculty of Education, Constantine the
Philosopher University in Nitra within the framework of the research project VEGA
1/0677/12 Key Competences of Mentors Necessary for Successful Mentoring of
Novice Teachers. The results of the study show the strengths but also weaknesses of
the mentoring process and serve as a significant indicator for future improvement of
the current situation.

Key words: competence, mentoring, education, novice teacher

Dinara G. Vasbieva: A Lean Approach as a Means of Achieving
Communicative Competence

The article investigates the Lean approach to professionally-oriented foreign language
teaching to solve problems of developing students' professional communicative
competence. The author is the first to use this term in education. The important role of
information and communication technologies and electronic language portfolio is
examined and analyzed. The author comes to the conclusion that the Lean approach is
based on optimization of teaching process and elimination of wastes.

Key words: Lean approach, foreign professional communicative competence,
professionally-oriented foreign language teaching, electronic language portfolio,
information and communication technologies, optimization of teaching process

Enrique Gutierrez Rubio: Metonymy in Spanish Word Formation: A Token
Analysis

After a brief explanation of the principles of suffixal word formation understood in
terms of (conceptual) metonymic processes, the paper aims to present the results of
the analysis of 150 words collected randomly from European Spanish texts, as a result
of which 42 suffixes, 36 metonymy patterns, and 11 word class patterns forming 77
metonymic types were documented. Furthermore, these data are compared with the
results of a previous study based on all the examples of word formation by suffixation
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included in Nueva gramatica de la lengua espafiola. This first attempt to study derived
words extracted from real texts and to compare them with the previous “grammar”
study allows us to draw some interesting conclusions regarding the cognitive
processes ruling Spanish suffixal derivation.

Key words: metonymy, word formation, suffixation, European Spanish, cognitive
linguistics

Gabriela Magalova: Developmental line of authorial fairytales in Slovakia
[Vyvinova linia autorskej rozpravky na Slovensku]

The paper deals with the evolution of authorial fairy tale genre in Slovakia. According
to literary science, the 1930s were the period when artistic literature for children was
born. This period is represented by works of Ludmila Podjavorinska or J. Ciger-
Hronsky, who are considered founders of Slovak authorial fairytale. With regard to
periodization of children’s literature history, the previous era is called the period of
didactic tales for children. In literary history, this notion represents works without
artistic aspiration that did not accentuate aesthetics of the text, but educational and
moral messages for children readers. The fairytale genre with Christian — didactic
tendency was created during the aforementioned period. Contemporary literary
history sees this genre as one with ideological ground, and that is why it has not
received befitting attention yet. However, it seems that historical process of Slovak
authorial fairytale creating has its roots right in this genre. The representatives of
Slovak authorial fairytale certainly drew from such tales and, moreover, they also
increased their value to a higher level. Due to this fact, it cannot be expelled from
history of children‘s literature. It is necessary to look at Christian — didactic fairytale
differently to discover the missing part of historical chain.

Key words: didactic literature — fairytale with Christian-didactic tendency — authorial
fairytale — ideology in literature
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